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How To Use This Guide
<_

This Guide is for use in locally conducted inservice programs
and in university credit courses and noncredit programs. It is
designed to aid each school of a district and the district office
itself in sterting and mgintaining a self-improvement capability.
A school that has developed a sclif-improvement capability is able
to:

" maintain student outcomes (knowledge and understanding, skill
and competence, attitude and interest, and action patterns and
citizenship) that are alread: satisfactory and better those
that sye not:

wiantain already effective instructional,‘ advising, and-

administrative practices and better those that sre not;

maintain slveady high job satisfaction and staff morale and
raise it if not high; and

increase the competencies and professional development of the
staff, thereby achieving renewal as a socisl organization.

This Cuide replaces a 1983 Secondary School Iggxovenent Hanual
for the Wisconsin Program for the Renewai and Imorovement of
Secondary Zducation (WRISE). The re~w.siting was done to take into
account the results of 1982-85 research conducted cooperatively
with the school districts of Ashwaubenon, Cedarburg, and Milwaukee,
WI.

The 1983 Manual addressed only middle schools and high schools.
Chapter 1 of this 1985 Guide is for all levels of schooling;
Chapters 2 through 11 are more for the middle school and high
school; and Chapter 12 is more for the elementary school. Although
certain chapters address one level of schooling more than aoother,
local school persons. and district officiasls interested in the
continuity of schooling might well study all of the chapters.

The order for studying the chapters is important. Persons
interested wmainly in secondary schooling should read Chapters !
and 2 first and then turn to any other chapter of highest immediate
interest. Persons interested mainly {n elementary schooling should
start with Chapter 1 and then go to Chapter 12,

Xiii
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Another item is critical. Chapters 2 through 11 give improve-
ment suggestions and illustrative exemplary practices of both
middle schools and high schools; Chapter 12 does the same for
elementary schools. Most of the inforwmation regarding the middle
schools is relevant for elementsry schooling and wvice versa.
Accordingly, examine the contents to identify middie school or
elementary schocl practices of interest.

~ school staff usually starts an improvement program pertain-
ing more to one component of schooling than another. Accordingly,
in some schools only Cuide Chapter 1 and the chapter pertaining to
the component of interest are studied in detail by all the statf.
For this reason, some schools duplicate and distribute only the
chapters of immediate interest. While this is approoriate, having
a few copies of the Guide in the schools' professional library so
that staff members cam study any chapter of interest is & wise
procedure.

A further word is in order regarding use .of the materials.
Fach chapter of the 1983 Manual was correlated with a textbook
chapter, a filmstrip, and a schools' experiences audiocassette~-all
focused on middie school and high school concepts and practices.
The correlated secondary-level materials for the chapters of this
1985 Guide and supplementary material pertaining to elementary
schooling are indicated in Appendix A. Detailed suggestions fcor
using these wumaterfals in locally conducted staff development
programs are also given in Appendix A. The suggestions include
time schedules during regular school hours.

The secondary materials correlated with this Cuide werit a
brief overview. The 1983 textbook explains & design for improvicg
secondary schooling and gives many illustrations of exeuwplary
practices. Ten filmstrips capiure exemplary practices In middle,
junior, and senior high schools across the country. A teacher and
another person from each school shown in the filmserip clarify
their school's practices in nine schoel experiences audiocassettes.
The practiticners focus on what they are doing, how they got
started, and some of their current successes and concerns. Most of
the audiocessettes describe the practices of two middle schools and
two high schools in segments of 10 to 12 minutes each. Any segment
can be listened to and discussed profitably without listening to
the other seguents. Each school 1is identified in the audio-
cassettes, as well as 1in the filmstrips and book. The schools
continue to welcome visits and calls. < )

I hope that practitioners ang/ others who seek the improvement
of education will find this Cuide helpful both immediately and in
the vyears ahead. Developing a self-improvement capability and
simultaneously {inding the means tor self-renewal 1is not easy.
Fowever, it is a most practical wmeans of sdvancing the cause of
effective schooling for all American children and youth.

Xiv
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Can individual schools ‘develop a capability for improving
their owa educative processes from year to year? The pioneering
staffs of some elementary schools, middle schools, and high schools
have done so in recent years. They were creative, worked excep-
tionally hard, =s-d persisted. They learned to carry out & key
goal-based improvement strategy and other primary improvement
strategies. They are refining these strategies each year. And by
use of the strategies, they readily put relevant eifective-school
characteristics into practice.

Cas: oiher schools develop a self-improvement capability with
less effort and fewer frustrations? They can when they are stimu-~
lated and aided properly by the district office. Moreover, school
disc-icts that have develnped improvement guidelines not only aid
each school of the district in developing a capability, they also
help the schools maintair and refine the capability. Accordingly,
effective practices arer.‘t dropped when the principal or the super-
intendent leaves; nor are changed priorities permitted to wipe out
hard-earned improvements.

The stratzgies and processes by which all the schools of a
district and the district office ftself readily establish a self-

improvement capability are incorporated in a design for school

improvement. This chapter imtroduces the design; later chapters
spell out the step-by-step procedures that schools have success-
fully employed in implementing it.

A Design for Improving Schooling

The design represents a synthesis of the best practices that
school staffs and T have identified through many years of coopera-
tive improvement research. The design and its relationship to the
district guidelines are shown in Figure 1.1,

The district aduministrator and key staff, supported by the
school board, take initiative for forming the district improvement
committee. In smaller school districts, this is not a new commit~
tee. Rather, the existing administrative council takes on the
school improvement responsibility. However, it is appropriate not
to have a majority of the principal members from any one level of
schooling. In middle-size districts, the comumittee includes the
district administrator and representative principals from each
school level. 1In large school districts, the membership includes

3
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Figure 1.1. A Design for Starting and Maintaining A Seif-
improvement Capabliity in Each School and in the District Oftice

Develop District improvement Guidelines and Secure Endorses-
mant by Boand of School Directors as District Educationa! Policy
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the deputy or assistant superintender?, one or two other key
district officials, and representative princinals. In very laige
districts, the principals may have a sepira’.e .ommittee that serves
in an advisory relationship to the district «€¢fice committee.

The district committee develops vhe district's mprovement
guidelines. At the outset, principals provide input to the dis-
trict officials ir formulating the guidelines. Moreover, the

district committee arranges for all the principals of the district.

and each school staff to review the guidelines before the guide-
lines are forwarded to the school board. When endorsing the
guidelines, board members recognize that substantial revisions may
be made after the first vear or two of distzictwide implementation.

The guidelines indicate how the improvement committee is to be
formed at each school level. In the high school, the committee
consists of the principal and the chairs, or teachers, of part or
a1l of the departments or broad fields. In the middle - 'hool, the
membership consists of the principal and representative teachers.
The representative teachers may be from teaching teams, broad
fields, or departments. In the elementary school, the committee is
. the principal and representative teachers from grades or from teams
of teachers. Typically, the IMC director, & counselor, and a
special education teacher are members of the committee at sll
school levels.

The basic goal-based 1improvement strategy is implemented
annuaily with assistance from the district im line with the pro-
visions of the district guidelines. Briefly the goal-based
strategy involves assessing present status, identifying areas to be
improved, setting improvement goals and developing & plan to attain
sets of goals pertaining to each area, implementing the planned
activities, monitoring progress in implementing the activities,
evaluating the effectiveness of the activities, and using the
results of the evaluation in i{identifying needs and developing plans
for the ensuing year.

The two primary improvement strategies——individual educational
programming and individuasl instructional programming--are closely
related, Both focus on the individual student rather than on all
the students of a class, a‘grade. or the whole school as an undif-
ferentiated group.

Schocls arrange an effective total educational program of
curricular and cocurricular offerings for each student by (&) pro-

viding relevant course offerings, (b) making sure that each student .

is placed in appropriate courses, and (c) providing the students
good instruction in each course. Schools that are arranging an
appropriate instructional program for each student in each course
ensure first that each course is appropriate for tle student; and,
second, that the instruction in each course is designed to enable

5

" o,



the student to attain relevaat course objectives, to learn well,
and to spend the entire class period in active learning.

To implement the two primsry strategies effectively, many
schools have found it necessary to change their organization for
instruction and advising. When starting to implement the goal-
based strategy, all schools modify or refine their administrative
structure and processes to include teachers and, imn turm, to
increase communication between administrators and teachers and
anong teachers of different grades and ditfferent departments or
broad fields.

The goal of school improvement is not to implement a strategy
or to have a8 certain school component functioning in a particular
wway. Rather, it is to attain desired student outcomes and staff
outcomes, As noted in Figure 1.1, the foremost goal is maintaining
already high student outcomes—knowledge and understanding, skill
and competence, attitudes and values, action patterns, and
citizenship--and improving those that are not. The second goal is
to ensure that staff morale and job satisfactfon are high. As each
school, with district support, attains these goals from year to
year, it achieves renewal as a social organization, develops and
maintains a self-improvement capability. As the district office
provides leadership and support, it too develops its self-
improvement capability.

The basic improvement strategy is explained in this chapter.
A separat.:: chapter is given to administrative arrangements, each
primary improvement strutegy, and each schooling component given in
Figure 1.1.

The Design and School Effectiveness

The Wisconsin Department of Public Instruction in February of
1985 endorsed the following characteristics of effective schools:

I. Strong instructional leadership.

2. Clear school mission and accompanying instructional
program.

3. High expectations for students.

4, An orderly school learning climate.

5. Opportunity to learm and an emphasis on academic learning

time.
6. Frequent monitoring of pupil progress.
7. High degree of parent/comuunity involvement.



The Department indicated that putting these characteristics
into practice "makes schools more effective because they help
teschers and administrators provide better instruction and help
students to retain and learn more informatiomn.". :

This approach to school effectiveness is quite similar to
other descriptions of school effectivenass. It defines an effec-
tive school as one that has sll of the preceding characteristics.
It conceutrates on instructional leadership, academic imstruction,
student gscademic achievement, a safe learning environment and
classrooms free of discipline problems, and psrticipation by
parents and the community. Like other accounts of effective
schooling, it does not directly mention the role of the district
office nor does it indicate with any specificity the means by which
an ineffective school changes its practices and becomes effective.
Finally, criterisz for determining the extent to wiich a school is
effective are not indicated, other than that the school 1is
practicing the effectiveness characteristics.

A quick comparison of the seven characteristics and Figure 1.1
shows that any of the seven characteristics could be identified ss
a weak area of a school, to be improved through application of the
basic improvement strategy shown in Figure 1l.1.

What Does the District Office Do
To Start its Seif-improvement Capability?

Designates the district office person who leads and
coordinates the district improvement activities.

Establishes 8 districtwide improvement committee consisting of
district officials and representative elementary, middle, and high
school principals, a schocl board member, and possibly teachers and
counselors, The committee: )

Develops guvidelines, endorsed by the school board, that are
designed tc ensure the orderly development and institutional-
ization of the improvement capability in the district office
and in each school.

Aids each local school in implementing the guidelines.

1



What Does a School Do
To Start its Self-improvement Capablilty?

>

The principal proceeds in accordance with district guidelines
1f they are available. If they are not available, the principal
moves ahead after securing district office and school board
support. The principal either establishes an Educational Improve~
went Committee (EIC) that is responsible for leading and coordin-
ating the school's improvement activities or delegates the improve-
ment responsibility to an existing group or groups. This committee
(schools call it by different names) includes the principal and/or
other members of the administrative team and representative
teachers and counselors.

The improvement coumittee carries out the following improve-
ment process:

Phase 1: Makes the staff aware of the need for establishing a
self-improvement capability and builds staff commitment.

Phase 2: Uses available assessment information and gathers others,
{f necessary, to ascertain the extent to which the
school's educational goals are being attained, and
identifigs and prioritizes areas of improvement annually.

Phase 3: Develops an improvement plan for each selected acea of

improvement annually.

Phase 4: Lnsures that the relevant staff is properly prepared to
implement the planned activitiss before starting the
implementation.

Phase 5: Implements the planned activities and monitors progress.
Phase 6: Evalustes the effectiveness of the improvement activities
annually and reports the results of the evaluation

annually.

Phase 7: Repeats the cycle annually, starting with Phase 2, in
refining the improved practices.

Phase 1: Awareness and Commitment

The district guidelines provide the essential information that
the EIC of each school needs in making the entire staff aware of
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the nature of & school's self~improvement capability and in secur-
{ng staff commitment. Among other things, the guidelines indicate
the role of the staff in implementing all of the remaining phases
of the process, and the; specify the kinds of assistance the dis-
trict provides. Accordingly, the staff does not debate whether to
start but focuses on when, where, and how to start. Enthusiasa and
commitment by the EIC and a well-planned prograw of &«%aff awareress
and commitment are the essentisls of implementing Phase 1.

Phase 2: Assessment and Needs Identification

School improvement starts with using availsble assessment
information and gathering other information as necessary to
identify strengths and possible weaknesses. One main type of
information used in identifying strengths and weaknesses pertains
to studant outcomes as reflected by attendance, test Scores, and
teacher opinions. Strengths to be maintsined and sreas to be
improved are identified both for individual students and for groups
of students, such as all of those of a grade.

Phase 3: Planning

Planning follows needs identification. Great progress rfollows
from careful planning. Conversely, failure, accompanied with much
teacher frustration, occurs when projects &are started without
adequate planring. Success of improvement projects is enhanced
through adherence to the following propositions regarding the
planning process:

School 4improvement doesa't just hsappen. It needs to be
planned and plsnning itself needs to be planned for,

Ownership i{s ioportant. The people who are goiug to do the
work should be involved in problem identification, planning
the solution, f{mplementing the planned activities, monitoring
progress, and evaluating the outcomes.

There are uo universal solutions. Rather, there are nultiple
waeys to resvlve an educational problem. And, the right way to
resolve a problem depends on the physical, socisl, and
economic characteristics of each particulsr school.

The staffs of most schools have the knowledge and skills to
identify and solve the educational problems of their school.

8
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Different roles, responsibility, and authority are possessed
by individusls of a school etaff. And, resolving edutational
problems requires the full utilization of everyone's knowledge
and skills. -

The sdministrative leader's responsibility im q}dhning is that
of organizing and facilitating the work of the staff.

Educational §lanning is directed toward attaining the school's
overriding goal: the academic, civic, social, aund
psychological growth of each student.

Fducationsl planning recognizes that parents want each child
to experience success and want to be kept informed of the
child's progress. Accordingly,. & caring adult plans the
child's educational program with the child and his or her
parents, monitors the child's progress to ensure success, and
confers with the parents on & regular basis.

Educationsl planning recognizes that parents, school board
members, and others in the community want to be informed of
how effective their school is. The school provides this
information to the public on an annual basis. In reports to
the public, the privacy of every child, every teacher, and
every administrator is carefully protected.

rhase 4: Preparation

Preparation of the staff for implementing a planned improve-
ment begins when the needs of the staff for gaining information or
for developing skills or materials have been identified. Illustra-
tive preparation activities include school visits, workshops, con-
ferences, studying this Guide and other materials, and procuring or
developing materisls for student or teacher use.

It is critical that all staff members have sufficient time to
prepare for implementation. Schools that are preparing to imple-
ment two or more comprehensive improvement projecrs typically
devote all of their inservice and staff development time to pre-
paring for the implementatison.
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Phase 5: Implementing Planued Activities
and Monitoring Progress

Inplementation of the planned activities commences as closely
as possible to the time they are scheduled to begin. Most activ-
ities that are given in the plans included in this Guide start at

the beginning of the school year and end toward the closc of the.

vear. However, Chapter 12 presents one project that was planned
during the first two months of the schocl year, implemented during
the nexi six months, and evaiuated in the ninth month (May).

Monitoring progress starts early, not later than the end of
the first grading period. The primary purposes of the wmonitoring
sre to ldentify and overcome difficulties and to confirm the
desired performances of students, staff, or both.

Phase 6: Fvaluation snd Reporting

Evaluation of the effectiveness of the current year's improve-
ment s&ctivities starts at the same time as the monitoring, and it
continues throughout the year. Usually the data collected are
sumnarized shortly after the school year ends.

The evslustion information gathered throughout the year is
sumnarized, reported, and used in setting goals and"g}knning
related improvement activities for the ensuing year.

Phase 7: Refinement and Institutionalization

v

Refinement of improved practices occurs as the basic and
primary improvement strategies indicsted in Figure 1.1 are imple-
mented from one year to the next. Most improvements require three
years to become fixed, or institutionalized.

As teachers and other school staff gain more knowledge and
increase their skills in attaining the desired student outcomes
indicated in Figure 1.1, they experience renewsl as & social
organization. Simultaneously, the school develops its own self-
improvement capability.

Here are a few tips for ensuring success in starting an
improvement program:
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Start with what seems to be relatively emsll scale. Mort
projects reaquire two or three times more effort than is
initially anticipated.

Select a project or two where the likelihood of successful
implementation and positive results is high. For example, it
is easier to eliminate interruptions of class time from
external sources than to eliminate discipline problems.

Involve the whole staff. To illustrate, impruvingz attendance
involves more of the staff than raising grade 8 achievement in
mathematics.

Keep enthusiasm high. For example, celebrate the rttainment
of each project milestone during the school year with informal
rap sessions in tne teachers' lounge.

Developing the Annual Improvemsant Plan

The planning process is clarified by presenting a completed
plan. The format of the plan is used by elementary schools, middle
schools, high schools, and district offices. Comments after some
of the completed items elaborate the planning protess.

improvement Plan—Iimpioving Grade 10 English
Achievement, 1983-84: Cedarburg High School, Cedarburg, Wi

1. Area of Improvement
Improvement of 10th grade English achievement, 1983-84.
2. Need for Improvenent

The achievement of some 9th grade students in certain English
skills as assessed by a standardized test was found by the instruc-
tional cocrdinator and English teachers to be lower than desired.
Accordingly, the English curriculum was examined to ascertain
whether the skiils in which the students were low were included in
the curriculum. Since they were, the teachers decided tha:l inter-
ventions would be appropriate in the skills showing the greatest
numbers of low-achieving students. Interventions were begun the
following fall in grade 10 since the achivement test was giver 1in
the spring in grade 9.
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3. Percent of Students and Grades Involve”

1002 eof the gruce 10 class.

4, Peréons wWho Planned end Will Coordinate aund Evéluate the
Project :

The Educational Impiovement Committee (EIC) which includes the
principal, instructional coordinator, IMC director, reading special-
ist, a counselor, and one teacher from each dapartment.

Comment: The larger the student enrollment, the more likely there
wilil be task forces rather than only one EIC. More task
forces are found in high’ schools than in niddle schools
or elementary schools because of the more specialized
nature of the high school curriculum and high schocl
teachers' interests.

5. Persons who Will Implement the Project
Principal, i{nstructional coordinatof, guiiance counselors,
chairperson of the Engiish department, all teachers of grade 10
English, and all teacher advisors of sll grade 10 students.

6. Improvement Joals

General Gosal

High English achievemert by grade 10 students individually and
as a group will be maintained and low achievement will be raised.

Performance Goals

Each 10th-grade student's Saglish achievement as measured
by the Comprehensive Tests of Basic Skills will be as high as
or higher than his/her ability level as measured by the Test’
of Cognitive Skills, and as high as or higher than it was in
grade 9. ‘

The FEnglish subscores of the 10th-grade students &as a
group as measured by the Compreéhensive Tests of Basic Skills
will be as high as or higher than the group's ability level as
measured by the Test of Cognitive Skills.

i

Comment: Purposive cognitive psychology and experience in all
areas of human endeavor make three things clear: First,
having a goal determines the direction of our activities.
Second, intending to attain the goal keeps us on task
until the goal is achieved, Third, the more realistic
the goal and the better our plans for achieving it, the
more likely we will in fact achieve it. Typically, 4
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school sets general goals for its first projects, for
example, student attendance will be higher in 1986~87
than it was in 1985-86. With experience, a more specific
performance goal is set; for exanple, student attendance
will increase from 94% to 96%.

Better results are obtained when the specific goal is
set. The specific goal implies a clear expectation, and
i* {s more easily monitored. Weight watchers recognize

that it is easier td lo3de two pounds in one month than to

lose weight for one wmonth.

-There 1is considerable hesitancy to set measurable per-
formsnce gosls. Teachers, and principals too, feel that
they personally have failed if & goal is not attdined.
They also fear being cvaluated negatively. To counteract
this hesitancy, educators and the public should recognize
hat a goal statement i . =n estimate of performance and
¢n indicator of intent, ..ot a contract. A goal should
not be considered as a contract because there are many
uncontrollable factors in the school setting and the
educational community that affect students' performances
and interfere with goal attainment. When a8 goal is not
attained, the constructive response is to try to identify
the causes and correct the situation rather than to blame
self or to be negstively and unfairly evaluated. Clearly,
those who evaluate teachers' or principals' performances
must honor this point if realistic goal setting is to
occur in a schoecl.

7. Preparatory Activities Including Staff Development/Inservice

2 1/2 day off-site workshop (Wisconsin Program for the Renewal
and improvement of Secondary Education) for 4 EIC members, includ-
ing instructiunal coordinator and chair of English Departument.

1}2 day onsite inservice for all grade 10 English teachers to
identify skill areas in which the mean achievement of all students
is low and to work out remedial techniques.

1/2 day onsite inservice for all grade 10 English teachers and
all grade 10 teacher advisors to gain a better understanding of the
Comprehensive Tests of Basic Skills from a repicsentative of the
test publisher.

1/2 day onsite inservice for all grade 10 English teachers and
all grade 10 teacher advisors to clarify the advising and goal-
sctting process to be employed in individual conferences with

students.
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Comment: The amount of preparation required prior to implementa-

tion is directly related to the scope of the project and
the competence of the implementers in carrying out the
required new or refined practices. Regardless of these
factors, for success on any project the teaching sche-
dules of the EIC and of the implementers are arranged so
that they can meet at regular times during the school day
and outside school hours as necessary.
District administrators and scheol boards tend to under-
estimate the azount of preparation time greatly. More-
over, education in comparison with business and industry
is notorious for not providing adequctely for the initial
prepsration and the continuing education cf teachers.
Accordingly, teachers' class schedules, overall job
responsibilities, and use of time throughout the required
hours at school require careful analysis before uuder-
taking a msjor improvement project. Most schoois €find
that a conciderable number of hours per week can be found
for teacher preparation.

8. First-Year ITmplementatlion Activities and Monitoring Progress
The grade i0 English teachers will implement English instruc-
tion in the manner in which it was designed in 1981-82, In 1981-82

objective-bared curricula were written for all English classes.

Implementation Activities

Students enrolled in different sections of the same grade 1lU
course will receive instruction on the same objectives and will be
given a common final exam. Grading will be similar in these
sections as well.

While there will be a divergence in the English courses
selected by students starting in grade 10, all the students will
receive instruction in grimmar, writing skills, and basic literary
concepts. In addition, teachers will provide group inmstruction in
the language mechanics skills identified as at less than 502
mastery on the Californis Test of Basic Skills.

The small number of grade 10 students, including the EEN, who
were identified as being significantly below the expected norm will
receive individual assistance in the identified areas of need.
(3ignificantly below means that the student has scored in the
bottom 10%Z of his or her norm group.)

Monitoring Progress

The grade 10 teacher advisors wiil meet for 15 minutes daily
with their advisees as a group, and part of this time will be used
for goal setting in English and other courses.
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The grade 10 teacher advisor will meet with each of his or her
advisees in at least six individual conferences per year. Parents
will participate in two of the conferences, one at the end of the
first quarter and one st the end of the third. English progress
will be discuased in these conferences, as will the other acadenic
areas.

All irplementers as & group will meet for one hour on each

. eighth school day and will use part of the time to discuss student

progress in English and to resolve suy problems associated with the
English classes.

Comment: Implementation activiti=zs differ greatly according to the
improvement project. However, four important considera-
tfons perteining to any projest are that (&) the roles¥
and respoasibilities of the task force members and the
implementers are clear with respect to both implementa-
tion and wonitoring; (b) time, space, materials, and
cther physicsl arrangements sre worked out so that the
implementers can function with maximum effectiveness;
(¢} the implementers are supported by the task force and
the district offize; snd (d) cach implementer receives
immediate assistance when a problem is experienced.

Effective implementation often calls for more time and
effort than was anticipated. When this occurs, a cutback
in activities, an extension of time, or additional
incentives to the implementers may be in order. In any
event, the problem must be resolved or the implementation
cannot be continued successfully.

The purposes of mcnitoring are to ensure that the improve-—
ment activities sre precceeding smoothly and that progress
toward goul attainment is being made. Accordingly,
monitoring starts early and continues at regular inter-
vels throughout the year.

The monitor employs msny different techniques to gain
information, such as observation, interviewing, confer-
ring, and examining records. An equally great variety of
techniques is used to confirw successful implementationm,
to identify problems and concerns, and to assist the
implementers.

Monitoring of progress toward goal attainment is carried
out by teachers, teacher advisors, or counselors when
students are the beneficiaries of the project. In
addition, a person other than the implementers always
participates in the monitoring process, regardless of
wvhether or not the goal pertains to student outcomes.
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This is necessary for monitoring the implementaticn of
the improvement activities, rather than student progress
alone. Not providing for adequate wmonitoring when
planning the project risks failure. Implementers don't
respond well to unplanned monitoring. '

9. FEvaluation in Terms of Goal Attainment snd Effectiveness of
Activities

Normal Curve Equivalents (NCE) on the Comprehensive Tests of

Busic Skills subtests of Reading {(Vocsbulary and Comprehension),

Spelling, and Language (Mechanics and Expression) will be obtained
for all grade 10 students in the spring of 1984. These results
will be compared with the NCEs from the spring of 1983 for the same
students to determine (a3) whether each student has maintained high
achievement and raised low achievement, and (b) whether the high
mean subscores of grade 9 have been maintained in grade 10 and
whether the low mean scores have been raised.

The EIC and the implementers will use the preceding results in
assessing the effectiveness of the grade 10 English program of
instruction, the advising process, the monitoring process, and the
testing program.

Comment: The purposes of evaluating toward the end of each year
are to ascertain the exteat to which goals were attained,
to determine the effectiveness of tne improvement acciv-
jties, and to provide a data base for identifying areas
of improvement for thke ensuing year. The purpose here,
as for monitoring progress, is not to arrive at Judgments
that may influence the salary or job security of the
teachers, counselors, principals, or district officials.
A written statement is needed from the school board
indicating that the results of the evalustion will be
used for the three improvement purpcses and thst they
will not be used to evaluate perscanel.

10. Refinement

The degree of goal attainment will be rghared with the entire
faculty through the EIC. Whether this specific improvement project
for grade 10 will be continued during the 1984-85 school year is
dependent upon the student outcomes. However, the cycle of goal-
setting, implementation, and evsluat’on in English for one or more
grades will be continued on an annual basis through the EIC and
through the process of formulating an Annual School Improvement
Plan.
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Comment: Three or more years are required to institutionslize a
comprehensive improvement project, and refinement
continues thereafter or the improved practices grow
stagnant. This idea is fncorporated in the annual plan,
thereby ensuring awareness on the part of the whole
staff, parents, school board members, and the public in
general. '

. .100l staffs experience renewal as they attain important

goals, acquire new knowledge, increase their competencies,
and receive recognition for their successes. However,

the recognition as well as the means of gaining new

knowledge and increasing competence are not always buillt

into an improvement plan. In turm, entire staffs experi-

ence "burnout."” To ensure renewal and to avoid burnout,

schools now give attention to staff renewal, not only as

part of their improvement planning but also &s an inte-

gral element of refining their self-improvement capabil-

ity. In some schools, the EIC assumes this initiative;

in other schools a renewal task force is established. It.
lmplements the basic assessment-goal setting-planning-

implementation-monitoring-evalustion strategy in foster-

ing continual self-renewal.

11. Time Schedule Starting Date Ending Date

Preplanning October 1981 June 1982
Planning September 1982 June 1983
Preparatory Activities March 1983 August 1983
First-Year Implementation August 1933 June 1984
Refinement/Renewal June 1984 Ongoing

Comment: A good time schedule includes dates, often to the nearest
month, for starting and ending each phase of the basic
improvement strategy. The scheduled dates are not a
contract tc be enforced but estimates of when activities
should commence and be completed in order to attain the
goals that are set. In most projects, there is some
overlspping of the planning, preparatory, and implementa-
tion activities.

12, Budget
Firgt-Year Second-Year
Planning and Implexentation/ Refinement/
Preparation Evaluation Renewal
Substitute teachers §$700.00 $700.00 $350.00
Summcr employment
Censultants $300.00 $300.00
{continued)
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First-Year Second-Year
Planning and Implementation/ Refinement/
Preparation Evaluation Renewal

Workshops, seminars  $300.00
etce.
Materials, tests
etc.
Travel $250.00 . $250.00 $250,00
Other

Comment: A budget for each project is prepared by the EIC or a
task force. The wost critical items to consider are
given above. Starting even the smallest project typic-
ally calls for additional funds. A budget estimate for
the first and second years of refinement is made to
ensure that a project does not get dropped or curtailed
for lack of essential funding., In general, staff time,
not included above, is secured to carry out improvement
projects by dropping less critical maintenance tasks.

Providing Internai and External Support

The primary sources of monetary support for improvement
projects is the district. The best way to ensure that money is
available for improvement projects is to have a separate budget
item for improvement that is in addition to the regular budget
allocation for each school.

The principal and the district office support each achool's
improvement program in addition to providing money. They verbally
support each project to the school board, parents, and the school's
educational community. Cooperatively &nd interactively, the
principal and the district office take steps to ensure that the
members of the KIC, members of each task force, and implementers
with mutual improvement interests have a8 common time each week
during regularly scheduled hours te confer, plan, and carry out
other essential inservice/staff development activities. Similarly,
the principal and the district office take initiative for securing
the support and parcicipation of parents and other community
individuals and groups. '

The large majority of local schools, district offices, and
school boards have monetary and other resources for establishing
and mointaining a districtwide improvement capability, given an
adequate level of wmometary support from the state. However,
intellectual and technical support are regularly provided to the
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local school from external sources in order to continually provide
more schooling to students and higher quality schooling. The
external groups include the state education agency, intermediate
agencies, teacher education agencies, and professional education
associations. .

In addition to a fixed level of wonetary support, the state
education agency takes initiative for activities such as:

Stimulating the school improvement activities of local schools
through policies and standards.

Providing additional financial support to local schools for
comprehensive improvement projects and also for high-risk
exploratory projects.

Providing for teachers' job descriptions to be changed, if
necessary, to. enable them to participate in student advisement
and in leading improvement projects.

Develoning new certiffcation standards as necessary to meet

changing societal conditions and related demands on education.

Teacher education institutions, working cooperatively with
local schools and the state education agency, take initiative for
activities such as: '

F--aluating their programs to prepare administrators,
counselors, teachers, and other educational persoanel;
revising existing programs; and developing new programs to
meet changing societal conditions and related demands on
education.

Developing aud offering credit courses and noncredit arrange-~
ments tailored te local schools' improvement programs that
enable teachers and others to engage in the school's improve-
ment activities more effectively.

Arranging with local schools for cooperative preparation of
student teachers and interns.

Professional education associations at the local, state, and
national levels take initiative for activities such as:

Providing leadership to their wmembers ‘“in educationsl
improvement.
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Identifying and publicizing local schools that demonstrate
improved schooling practices and outcomes.

Working out contract provisions that facilitate the rele of
the teacher in school improvement,

- Formulating District Guidelinea

We saw earlier that the main source of improvement suppogt to
local schools is the district office. We also observed that a
district {mprovement committee, interacting with the local school
staff, prepares the district's improvement guidelines. The nature
of the committee’'s work may be inferred from the completed guide-
lines that follow. 1 have entered comments after some of the items
to clarify the development of guidelines. :

District Guidelines for
Annual Schoo! improvement Pianning, 1984-85:
Cedarburg School District, Cedarburg, Wi

The Cedarburg School District guidelines for preparing the
Annual School Improvemernt Plan were designed as a poliey vehicle to
insure that the Schosl District 1s addressing areas wherein
i{mprovement can be realized while also maintaining areas where
outcomes have proven to be satisfactory. The attached Annual
School Improvement Plan contains the rationale, the goals, the
areas of improvement, the organizational procedures, the assessment
process, and the timelines which need to be followed.

School districts and individual school buildings can consider-
ably improve their services when the goals of the district and the
Board of Education are clearly delineated and clarified for the
building principal and the professional staff. Local research data
designed to measure student outcomes in the cognitive, psychomotor,
health, and affective domains are a valuable resource for determin-
ing & school district’'s effectivenesa and monitoring school improve-
ment progress.

Purther information about specific Cedarburg School District

and school building improvement plans can be obtained by contacting
the Cedarburg School Distriect.
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Dr. Herbert J. Klausmeier of the Wisconsin Center for Educa-
tion Research served as a consultant to the District in developing
the District GCuidelines. He can be contacted at the University of
Wisconsin in Madison regarding both local school and district level
improvement planning.

Frank M. Kennedy, Superintendent
CEDARBURG SCHOOL DISTRICT

W68 N6ll Evergreen Boulevard
Cedarburg, Wisconsin 53012
414-377-6030

August 1984, Revised March 1985

District Cuidelines for Preparing
Annual School Improvement Plan

I. Rationale

The major educational goal of the Cedarburg School District is
to provide each child attending the Cedarburg public schools an
effective educational program. To attain this goal, consistent and
continuous effort is required by personnel of each school, the
District Office, and the Board of Education. Accordingly, District
guidelines are needed to assure that each school, the District
Office, and the Board of Education establish and maintain a per-
manent improvement tapability regardless of any changes that may
occur in key persomnel of a school, the District Office, the Board
of Education, or the state educatior agency.

1t is imperative that we of the Cedarburg School District take
the initiative for improvement rather than merely responding to
directives of federal education agencies, the state education
agency, or other organizations. We know the educational needs of
our community, and only we can provide the essential instructional,
advigement, administrative, and other services to the students. We
recognize the value of external stimulation and the need for con~
tinuing monetary support from the state education agency and
federal agencies. We in ti... 7 'strict, hovever, must decide
whether and how to implement any piupurals f.  improvement, and
only we are directly responsible to the students . d their parents
as well as to the taxpayers of this District.

11. Goals

The outcome of establishing a permanent improvement capability,
both in the district and within each school, is the continuous
improvement of education locally. This involves the improvement of
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areas of weakness and the maintenance of areas of strength. This
goal fncorporates efforts to coordinate education by the schools,
keeping in mind the general direction of the District at large.

I1II. Broad Areas of lmprovement

The Cadarburg schools are operated for the purpose of pro-
viding high quality education to the students of the District, as
is reflected in the philosophy and progra= goals of the Cedarburg
School District. Accordingly, the broad areas of improvement will
be reluted first and foremost to student outcomes of aschooling
(8) in the cognitive domain (attainment of knowledge, problem-
solving 3kills, learning strategies, thinking skills, creativity,
etc., mainly in the academic fields); (b) in the psychomotor and
health domain (attainment of information, skills, strategies,
creativity, etc. pertaining to physical/psychomotor activities and
health); and (c¢) in the-affective domain (development of favorable
attitudes toward learning, schooling, peers, etc. and of positive
self-concepts in the academic and nonacademic aress).

Regular attendan-.2, punctuslity, good conduct, avoidance cf
the use of alcohol and other drugs, and continuation in school
through high schoo’ graduation are other desired student outcomes.

As a means of maintaining already satisfactory student out-
comes and raising those less than satisfactory, the District or a
school wili focus on the brcad areas of improvement of the curric~
ulum, evaluation, advisement, instruction, planning, inservice,
etc. Educational innovations andfor materials by themselves are
not to be considered &as broad areas of improveament. Although
student outcomes will be the foremost area of improvement, atti-
tudes of and participation by rarents and other citizens imn the
District educative processes, te.cher puncruality and attendance,
principal lesdership, staff morale, and job satisfaction may b=
included as broad areas of improvement inasnuch as they markedly
influence attainment of desired student outcomes.

IV. District Improvement Committee

Membership: Superintendeat, Director of Instruction, a
principal from each of the three instructionsl levels (K-5, 6-8,
9-12), and one member of the Board of Education.. This committee is
responsible for planning and msking decisions regarding both the
District and local rchool improveaent programs. At the District
level, the committee establishes the annual Districr list of broad
areas of improveuwent from lists submitted by the leocal schools and
identifies the priority or central theme for all g¢chools in the
District. At the local school level, this committee reviews local
school improvement plsns for approval, disapproval, or modiffcation
and monitors their progress throughout the year.
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V. District Leadership

The Superintendent has coverall responsibility for all improve-
ment activities. The District's Director of Imstruction, working
- with the District lmprovement Committee, has responsibility for
preparing the annual District improvement plan &and evaluating and
reporting its results yearly.

Vi. The District's Annual Improvement Plan

The first step in developimg the District annual improvement
plan is establishing & list of broad areas of improvement. The
procedure for this begins in each individual scheool building in the
tall as a function of the School Improvement Committee {or similar
group) im that building and its annual assessment of student
outcomes (see XI). The ideas genersted at the school level are
discussed by the Administrative Council and ferwarded to the
District Improvement Committee. |

The District Improvement Committee reviews the broad areas
received from the Administrative Council and selects & central
theme for District-wide improvement, It also issues a prioritized
list of broad areas of suggested improvement for local school
improvement plans.

The District Improvement Committee then issues & goal state-
ment for the District improvement plan and suggests areas for
improvement in each school. The goal statement will be specific
enough to allow each school to prepare a detailed plan and general
enough to allow each school the flexibility to meet unique building
needs. :

Schools then submit a preliminary outline of their local
school plan relating to the District theme. The District Iwprove-~
ment Commitiece reviews local school outlines and approves, disap-
proves, or modifies them as needed. Schools are then free to
develop their outline into a final improvement plan.

The District improvement plan emerges after individusl plans
have been developed and approved. The District plan will describe
the common District-wide improvement programs and will include
descriptions of program/staff support for local school - plans,
budget support for the District-wide project and local school
plans, & monitoring plan for both the District-wide project and
specific school improvement plans, and dates for reports, both
interim and finsl. In brief, the District plan will describe
central support to the schcols in their individusl efforts as well
as the plan for any given-long-term central theme for District-wide
improvement. (Format for District and school plans presented
in XII.)
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VII. Local School Improvement Committee

The local school organizational arrangements for formulating
each school's annual improvement plan will be an inhouse committee
chaired by the principal anc consisting of a representative group
of teachers, chosen either by team or by department. This commit-
tee will be responsible for conducting the school's annusl assess-
ment procedures and for formulating a locel improvement plan. It
will alsc be responsible for developiag & plan at the school level
for meeting the District-wide improvement project gosls.

ViIl. Local School Leadership

The principal in esch school will be responsible for preparing
the school fuprovement plan for the ensuing year and the report of
results for the current year. The local School lgprovoment Commit-
tee will provide input and assessmeat in preparifig the local =school
improvement plan. Decisions cf this coumittee will be based on
discussions with the staff so that all will have the opportunity
for input,

IX. Local School Annual Improvement Plan

- Each school is responsible for -developing two types of
improvement plans. ‘

One plan describes what the local school will do to meet the
goal of the District-wide improvement plan.

The second plam will generally reflect the needs of the local
school with reference to the District's annual list of broad areas
of improvement. This planning begins as the school s%arts to
collect its data. The principal and the School Improvement Commit-~
tee analyze the data to identify areas of improvement unique to the
local building. | '

If the local School Improvement Comuittee wishes to consider
an area for improvement not on the District's annuel list of broad
areas of improvement, it needs psrior approval from the District
Improvement Committee before this second plan can be undertaken.

All local school improvement plans will be forwarded by the
principals to the District Improvement Comsittee for approval. In
general, a8ll an ual local schoel improvement plans will be approved
by the District Improvement Conmittee 88 long as evidence exists
that there is8 a need for improvement, the plan supports the District

philosophy, and the plan 4s not merely a new innovation in education.

All school improvement plans will be monitored at least twice during
the year by the local school improvement committee and reports for-
wvarded to the District Improvement Committee.
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X, District Support

The District will provide monetary support for long=-tern
projects of merit. Such monetary support will be included in the
District's annual spring budget process but will be separate from
the local achool budget. Program support is available in terms of
evaluation design, additional data gathering, and other general
assistance as possible. s }

The District will also undertake, in addition to the required
senisnnual wonitoring reports to be made by principals, onsite
monitoring efforts to be conducted as nceded by the Superintendent
of Schools, the Director of Instruction, and other members of the
District Improvement Committee.

XI. Annual Assessment Process

An integral part of the development of both District and local
school improvement plana is the assessment process. Annually, all
schools will examine student outcomes in the sreas of achievement
and ability.

In assessing student achievement, schools are encouraged to
examine standardized achievement test results, criterion-referenced
test results, locally constructed CRT results, PBE results, grade
point averages, student grade reports, teacher observations,
samples of student work, scholastic competitive resulis, and other
indirect measures.

Normative-test results are considered primary indicators. The
District normative and criterion-referenced tests relate to reading,
math, language arts, science, and social studies. It is irnortant
that results in all aress of the curriculum (including the fine and
applied arts) be examined.

In assessing student attitudes, schools are encouraged to
examine the results of such formal and informal measures as
attendance records; discipline and suspension records; dropout
rate; post-high school survey; incidence of vandalism; teacher
observations; student, teacher, and parent surveys; and other
measures of school climate, -

Parent and community perceptions of student achievement and
attitude can also be useful in the sssessment process. Parent and
community involvement in the school are indicators to be considered
in the assessm2nt process.

Once the collecting and enalyzing of data has been couplcted,
the first step in the annual assessment process is the identifica-
tion of areas of possible improvement or umsintenance. Next the
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possible areas are prioritized. Finally, areas for improvement are
sclected from the list of priorities. 1In general, high priority
should be attached to areas where student outcomes are lowest and
where the most effort is need.d to improve and maintcin high levels
of achievemant. : s

XiI. Improvement Plan Format

Both the final District plsan and final scnool iwprovement
plans will utilize the following format: -

I. Area of Improvement

2. Necd or Rationale

3. Percent of Studeuts and Grades Involved

4. Persons Who Will Plan, Coordinate, and Evaluate the
Program .

. Persons Who Will Implement the Program

. Improvement Coals (General and Performance)

. Preparastory Activities

. First-year Implementation Activities and Monitoring
Prograss _

9., Evaluacvion in Terms of Goal Attainment and Effectiveness

of Activities

10. Refinement and Renewal

Ii. Time Schedule

12, Budget

Comment: We observe that each school generates a plan related to
its perceived unique needs, and i. also recommends one or
more districtwide goals/priorities to the District
Improvement Committee. The district office synthesizes
recommendations of its various committees and also
presents one or more goals/priorities to the District
Inprovement Committee. Based on this input, the commit-
tee identifies ut least one districtwide priority that
each school addrer 's in its annual plan., This approach
is nighly recomex .ed in that it provides each school a
maximum amount of autonomy yet ne school proceeds as an
island unto 1itself, unmindful of the larger ecologicsl
system of which it is & part.

27

41

i



8¢

Tt R

TIMNE LINE FOR GISTRICT AND LOCAL SCHOOL IMPROVEMENT PLANNING
m-—m“

District Local
improve~ School
mant Improve-
plaa ment Com-
astab~ mittees
1ished subait to
for DIC sug-
currant gestad
e&T sreas for
Diserict~
vide im-
provement

Princi-
pals sub-
mit list
of possi~
ble areas
of im=-
provesant
to Admin-
istrative
Council

SEPT 1— OCT §~————DEC 1

Schools *Final

formu~ local
late schoois’
local improve~
school ment
improve~ plans
dant &pproved
plans: by DIC:
for for
current current
yesr YR&T

¥ Local school improvement plans and outlines ma
snytime after dats have been collacted and
pian that is unique to that school and befo

district improvement project.

DIC
estab~
lishes
areas of
improve~
aent and
theme
for com=
mon pri-

" orities

DISTRICT PLANNING FOR NEXT YEAR

Interim
progroess
report
due:

for
current
year

DIC
issues
goal
state~
aent

for
Districe
improve~
mant
project

LOCAL SCHOOL PLANNING

Isprove~
ment
budget
set
(esti-
mate)

t-piove—

sant

budget
set for
follow~
ing year
(estimste)

Schools sub-
mit to DIC
for review
preliminary

outline of
local school

plan relseted

to Ddstrice
improvemsnt
project

Schooie DIC
subaitc approves
final schools®
local placs for
school meeting
improve- Districe
sent Isprove-
plans for ment
meeting project

District and fin-
improve- slizas
114 budget

project
. -

Interim Begin to Outlines

DEC 15~——JAK 15— FEB 15-—MAR 1————MAR i5—— APH ] MAY 1 ——-NAY 15—JUL 30

Final

progress collect of topics report
report and not on due:
due: soslyze DIC list . for
for curcant of current
current year's approved year
year data araas of

improva~

ment pre-~

pented at

this time

y bs submitted to District Improvement Committee
analyzed but before October 1 for local school improvessnt
re May 1 for local school improvement plan that meets

43



Chapter 2
Administering School Improvement:
Dynamic Leadership

Rationals
Design Objectives
Preplanning Activities

Local Schoo! Administrative-Orgarnizationai
Structures and Processes

School improvement Committee
Composition and Functioning, 1984-85:
Steuben Middie School, Miiwsukee, Wi

District Administrative-Organizationai
Structures and Processes

Dis trict improvement Committes
Compusition and Functioning, 1984-85:
Cedarbung School District, Cedarburg, Wi

District School Effectivensss Committes

Composition and Functioning, 1984-85:
Milwaukee School District, Milwaukes, Wi

Q 4‘;




Rationale

The district administrator is responsible for leading the
development and institutionalizsation of & districtwide school
improvement program. The building principal has the same respon-~

sibility for rhe school's improvement program. When starting and

institutionalizing their improvement programsg, district adminis-
trators and principals demonstrate three kinds of leasdership:
assertive, participative, and supportive/facilitative. While the
direction is tynically from assertive to supportive/ facilitative,
all three forms of leadership are relevant at specific times in
particular situations. These forms pf leadership are illustrated
by activities of the district administrator. -,

Assertive leadership on the part of the district administrator

implies that districtwide improvement sctivities are planned and

get started and completed in & timeiy manner. Assertive leadership
does not imply the mesns by which the leader accomplishes this.
However, the district administrator properly makes public his 2
her desire for each school of the distriet to develop a self~
improvement capability. School board support of this decision is
secured. The district administrator then . forms the district
improvement committee.

The district administrator shares leadership responsibility
hereafter as the committee members participate in all the decisioms
about how each school will proceed and what the district will do to
support each school. These and other ideas are put into district
guidelines. S

The district adminiscrator and other district officials
support the principals and their staffs in implementing the guide-
lines from the outset. Moreover, the district monitors each
school's progress o insure that district assistance is forthcoming
as needed.

The principal leads a school staff in & manner similar to the
district administrator leading the principsasls of the district. The
principal communicates his commitment to the idea of developing a
self-improvement capability, organizes the school's improvement
committee, chairs the committee meetings, sets the early ageanda,
and participates with the members in making decisions about how the
staff will proceed. The principal supports the committee members
in implementing the decisions of the rommittee and facilitates each
teacher's implementation of the improvement activities.
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The principal develops leadership among the staff by trans-
ferring leadership responsibilities as rapidly as possible, first
to the members of the committee and then to other members of the
staff. For example, high school department chairs and middle
school team leaders develop improvement plans, monitor progress,
and evaluate the results. The principal not only supports the
staff in these efforts, he or she aids the stnff in carrying out
rtheir iaprovenent activities. :

Principals and district administistors who proceed in this
manner achieve remarkable success over a period of a few years.
Fach school makes progress toward institutionalizing its self-
improvement capability ss it maintains already satisfactory student
outcomes from year to year and betters those not satisfactory.

On the other hand, when school improvement is a volunteer
activity of am occasional interested principal and when the dis-
trict administrator shies away from districtwide leadership,
schooling continues to deteriorste on a districtwide basis. The
occacional volunteer principal and school staff soon recognize that
there is no payoff for creative effort and hard work, except as it
may be recognized by the students and pareats. This, however, is
not a sufficient basis for institutionslizing a sceli-improvement
capability. Without district support, the school's improvement
capability is lost when the principal leaves or when essential
monetary and technical support are withdrawn as other spur-of-the-
moment panaceas receive higher priority in the district.

This chapter gives the objectives for establishing district
office and local school administrative-organizational arrangements
and then indicates the preparatory activities and the detailed
procedures for starting the local school and the district office
arrangements. The arrangements of Steuben Middle School, the
Cedarburg School District, and the Milwaukee School District are
presented to illustrate exemplary local school and distriet struc-
tures and processes.

Design Objectives

Comprehensive Objective

The administrative arrangements of the centxal office and each
school provide for cooperative planning and shared decision making
by the persons responsible for implementing the plans and decisions
that are made, mainly district officials, principsls, teachers, and

counselors.
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I1llustrative District Office Enabling Obfectives

A district School Improvement Committee consisting of the district
administrator and representative elementary, middle, and high
school principals, and possibly teachers, counselors, and school
board members:

Develops guidelines for establishing and maintaiﬁin§ & self-
improvement capability 4n each school and in the district
office.

Leads and coordinates the districtwide implementation of the
guidelines.

1llustrative Local School Enabling Obiectives

An Educational Improvement Committee (or other committee or
council) that has representatives of the administrative team,
curriculum coordinatotrs, counselors, and teachers leads and
coordinates the school's educational improvement activities
with input from the total faculty. Students, parents, and
other citizens participate in meetings of the Educational
Improvement Committee when matters of concern to them are on
the agenda, and they may serve as members of the Committees.

The principal provides leadership and, with appropriate
involvement of members of the Educational Improvement Commit~
tee and the school staff:

Establishes ﬁolicies and procedures that facilitate the
functioning of the school's Educational Improvement
Committee.

Coordinates the use of facilities, materials, equipment,
supplies, aud other resources.

Arranges teachers' c¢lass schedules and provides  time,
space, and other physical arrangements that are needed
for the Educatiomal Improvement Committee, teaching
teams, and other mutual-interest groups to plan and carry
out their work.

Establishes effective two~way communication among ad-
ministrators, other staff, teachers, and students; and
between the school and parents and citizens of the
community.

Participates as & member of the district School Improve-
ment Committee.
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Transmits infornation\to.and from the district committee.

Attempts to hsve inplénented the decisions made by the
district committee.
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Preplanning Activities

b; 1 1 ..
Wil s

The district administrator, other district officials, and
principals: .

Gain & complete understanding of district-local school struc~
tures and processes, improvement strategies, facilitative
school components, and support arrangements.

View and discuss the filmstrip "Administrative Arrangements
for Shared Decision Making in Secondary Schools.”

Listen to and discuss relevant sections of the audiocassette
"gExperiences of ‘a Middle School and Two Senior High Schools
with Administrative Arrangements for Shared Decision Making."

Read textbook Chapter 8, "Administrative Arrangements and
Processes."

Cain an overview of the goal-based improvement strategy and
the two primary strategies by viewing the three filmstrips
describing these strategies and surveying Chapters 2, 3, and 7
of the textbook and Chapters 3 and &4 of this Cuide.

Gain an overview of the facilitative components and support
arrangements by viewing the other six filmstrips and surveying
all other chapters of the textbook and this Guide.

Vvisit schools and district offices that have developed and
institutionslized a self-improvement capability and secure
completed plans and guidelines of similar-sized schools and
districts.

The district improvement committee, with input to and from
each school, prepares the district guidelines.
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Local Schoo! Administrative-Organizationai
Structures and Processes

When there are district guidelines, the principal follows them
in developing a self-improvement capability im his or her school.
- However, principals are urged to start an improvement capability in
the absence of guidelines. Without guidelines the principal takes
more initiative but asecures district office and possibly school
board support at the start. Moreover, the principal communicates
regularly with the district office to insure continuing approval
and support,

After securing district commitment, the principal organizes
the school's improvement committee or allocates school improvement
to an existing group or groups. The number of committee members
and their selection varies according to the size and level of
schooling.

in the senior high school organized into either separate

subject departments or broad field areas, the teacher represen-

tatives on the committee include part or all of the chairpersons,
or they may be elected, volunteers, or principal-gselected teachers
from part or all of the departments or areas. In the middle school

and the junior high school organized as the senior high school, the

teachers are represented in the same way &s in the senior high
school. In middle schools and junior high schools in which the
teachers are organized into academic teams and other special teams,
a representative teacher is elected by, or volunteers from, each
team. In elementary schools in which the teachers are organized
into teams, a teacher from each team is elected or volunteers. In
elementary schools organized by grades, a representative teacher
from each grade is elected or volunteers. In school districts in
which there {s more than one high school or middle/junior high
school, membership on the school's improvement committee is greatly
facilitated by district guidelines thet indicate either a preferred
method or alternative means of securing the teacher representation.

In most schools, the principal chairs the meetings of the
improvement committee; however, in some schools, & teacher or other
person is elected. Regardless of how the meetings are conducted,
the improvement committee takes initiative for implementing the
following improvement processes:

Makes the staff aware of the need for establishing a self-
improvement capability and builds staff commitment.

Uses availsble assessment information and gathers wmore, if
necessary, to asceitain the extent to which the school's
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educational goals are being attained, and identifies and
prioritizes areas of improvemest annually. ‘

Develops an improvement plan for each selected area of
improvemsnt annually.

Ensures that the relevant staff {s properly prepared to
implement the planned activities before starting the iwplemen~
tation.

Implements the planned activities and monitors progress.

Evaluates the effectiveness of the improvement activities
annually and reports the results of the evaluation annually.

Repeats the cycle annually, starting with Phase 2, in refining
the improved practices.

Some principals find it &ppropriate to form a task force on
administrative arrangements. They do this to insure that the
teachers and the principal clarify their roles and responsibilities
with respect to the preceding improvement process and with respect
to developing their planning skills and small-group interaction
skills. 1n schools in which naither the principal nor the teachers
have carried out the preceding process, & considerable amount of
preparatory activity is required.

As 8 preparation aid three simulations are given in the Appen-
dix of this Guide: one set for elementary school, another for
middle school, and ome for high school. The simulations are
designed to aid a commictee identify possible broad areas of
improvement, clarify individual committee members' 7roles and
responsibilities, and use test information in prioritizing improve~
ment projects. The simulations are also designed to encourage open
comuunication among committee members and to enable them to ascer-
tain the extent to which they agree regarding critical issues
related to school improvement.

School Improvement Com:mittee
Composition and Functioning, 1984-85:
Steuben Middle School, Milwaukee, Wi

Steuben Middle School enrolled 850 students in grades 7 and 8
in 1984-85. 1Its School Coordinating Committee includes the princi-
pal, one learning coordinator, 12 teachers, one paraprofessional,
and one teacher union representative. Each teacher represents the
members of the academic team, fine arts and vocational education
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tesm, or exceptional educstion team to which he or she belongs.
The paraprofessionsl is selected by all paraprofessionals assigned
to the building. The committee meets weekly for 45 to 60 minutes.

The Steuben School Coordinating Committee is responsible for
the development, monitoring, and evalustion of an annual school
effectiveness plan. The first plan was developed in the spring of
1982. Periodically throughout the school year, each segment of the
current year's plan {s reviewed by the Schoo! Coordinating Commit-
tee to insure that the listed goals are being worked on. At the
same time, the degree of success in reaching the goal is evaluated
by examining available data or determining if the activities stated
in the individusl goals sre being conducted. At these times,
specific goals may be identified for special attention during the
remainder of the school year. During April and Msy, the Committee
evaluates the entire plan for the ending schoel year and determines
what additions, changes, or deletions will be made for the next
school year.

Comment: The composition and functioning of Steuben's School

Coordinating Committee are similar to those of the other

17 middle schools of Milwaukee. All of the middle school
staffs are organized iato three kinds of teams: aca-
demic, exceptional education, and fine arte and voca-
tional education.

Before proceeding, we should recognize that in schools of
other districts the improvement committees mneet less
often but for a longer time period, especially when
developing the plan for the ensuing year.

Jistrict Administrative-Organizational
Structures and Processes

The district administrator working with the schools, school
board, and commurity takes initiative for estsblishing and main-
taining a self-improvement capability in the district cZfice and in
each school. The district administrator designates 8 district
office person to take primary responsibility for the implementation
and monitoring of the district office and districtwide improvement
activities. 1In turn, a district improvement committee consisting
of district officials and representative principals, and in some
districts teachers and school bosrd members, is formed. This
committee takes initiative for formulating the district guidelines
that provide the essential information used by eackh school in
developing an annual improvement plan. A set of guidelines foliows
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later. Before turning to them, we wmay consider other interest
sreas of the district committee relsted to the various improvement
strategies and facilitative schooling components given earlier in
Figure 1.1 of Chapter 1.

Goal-Based Strategy ~

A considersble amount of staff time is required to implement
this strategy, and principsls and teachers om the improvement
comuittee need assistance in learning to develop an improvement
plan, monitor progress, and cvaluate the results. Accordingly,
districtwide procedures are worked out that '

Eliminate school and district comnittees that are not direct:d
toward bringing about measurable improvements from year to
year.

Insure that teachers' class schedules are srxranged so that the
district committee and each school committee can meet weekly
for at least two hours.

Provide the preparatory (inservice/staff development)
activities needed by the committee to learn to implement the
strategy.

For each other strategy and facilitative school component
given earlier in Figure 1.1, only the comprehensive objective
follows. These comprehensive objectives appear in later chapters
of this Guide along with illustrative enabling objectives. In each
later chapter these comprehensive and enabling objectives of the
design are followed with detailed implementation suggestions.

Individual Educational Programming Strategy

An educational program of course work snd other activities is
arranged for each student each semester that satisfies his or ner
developmental needs and characteristics and slso meets district and
state requirements. '

Individual Instructional Programming Strategy

An instructional progrem that takes irto account the student's
aptitudes, interests, motivation, learping styles, career goals,
and other personal and social characteristics is arranged for each
student in each course and other activity that is part of the
student's total educational progranm.

Curriculum

The school's curriculum is based on the district's educational
philosophy and the school's program goals. Course goals and course
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content and instruction are in accord with the district philosophy
and the program goals. The school's curriculum is structured to
meet state and district requirements, bdut it is adapted by the
school and individual teachers to take into account the differﬂeg
educational needs of students.

Student Decision Making, Self~Discipline, and Citizenship

Students progressively assuve more responsibility for learning
well, self-disciplined conduct, and good citizenship.

EvaluatiggLStudent Learniqg_and Educational Programs

A districtwide program of testing and other data gathering is
maintained to ascertain the extent to which the school's program
goals and the district's goals are attsined annually. The individ-
usl student's progress toward attsining his or her course objec~
tives, the student's iustructional program in each course, the
student's total educational program, and the school's total educa-
tional program are evaluated systematically; and the results of the
evaluation are used in improving the educative processes of the
school. (Evaluation is interpreted to include pre-assessment,
ongoing assegsment, and post-assessment.) '

Organization for Instruction

The facuity and students are organized into small groups that
permit the instructional programming strategy to be implemented
effectively. -

Organization for Advising

The faculty and students sre organized into small groups that
permit advising to be personslized and the educational progromming
strategy to be implemented effectively.

Home-Schuol;Communi;y Relations

Effective communication and cooperative educationhl efforts
between the school aud the community are carried out as part of a
program of home-school-community relatioas.

Internal and External Support

The environment for learning and instruction in the school end
for work and other experiences in the community is enriched through
the technical and material support provided by the school and
district and by external agencies, such as the state education
agency, intermediate education sgencies, teacher education institu-
tions, and professional education associations. (Support was
discussed in Chapter 1.)
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\ .
. District improvement Committes
t;cinnpnaiutkasx and Functioning, 1984-85:
" Cedarburg School Disirict, Cedarburg, Wi
\\
The Cedarburg School District has three elementary schools
with & total earol t of 877, one middle school with an enroll-

-ment of 603, an?ione\hish school with an enrollment of 1,118,

The Directier og\lnsttuction end Special Services leads the
districtwide improvement activities on & day-to-day basis.

The District InpréVgnent Committee {(DIC) includes the super-~
{ntendent of schools, director of instruction (chairperson), the
high school principal, the middle school principsl, one elementary

‘school principzl, and one school board member. The superintendent,

director of instruction, high school principsal, and middle school
principal are one-of-a-kind positions. The elementary school
principal is appointed by the superintendent of schools; and the
school board member, who is appointed by the Board of Education
president, is also chairperson of the Board Curriculum Committee.
The committee does not meet on & predetermined schedule. S5ix
half-day meetings were scheduled in 1984-85.

The committee spends considerable time reacting to the plans
of each school. The chair of the committee spent &8 morming at one
school with the school's improvement committee in clarifying and
planning. Monitoring -activities have been undertaken by the
committee in two ways: visitations to schools and discussion of
the schools' end-of-semester interim progress reports. Iun one
case, the chair of the committee spent snother morning discussing
how much progress & school had &ctually made through January. It
is expected that the committee will spepJE:Lch of its time discuss-~
ing each school's evaluation of this year's projects. This topic
is scheduled for early June.

The district officisls consist of the Superintendent, the
Business Manager, and the Director of Instruction and Special
Services. The amount of time available to aid each schceol is very
limited. The Director of Instruction spends most of his aviailable
time assisting one or two schools with planning {actually helping
to write the plam iu detail' in one case) and very little time
participating in the implementation per se. The Director of

Instruction also monitors each school's progress on a very limited -

hasis as part of his other duties with the schools. He will spend
s considerable amount of time on the evaluation and in deterwmining
the schools' needs for renewal activities.
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The- Superintendent has -not-been-directly-involved-in planming R
or iwmplementing, has partficipated in wonitoring, and will be
involved in the evaluation. The Business Manager has not partici-
pated with the exception of setting improvement bu&gets as directed
by the committee (DIC).

Comment: Since there are only three district officials, much
responsibility is placed on €ach principal for developing
the school's self-improvement capability. We might
assume rhat all five principals would have taken this
initiative voluntrvily. However, five years after the
first one had, two were just starting while one was still
strongly resisting the idea. This school did not develop
an annusl improvemenrt plan until the district guidelines, .
presented ecarlier in Chapter !, were formulated and
endorsed by the school board.

District School Effectiveness Committee
Composltion and Functioning, 1984-85:
Milwaukee School District, Milwaukee, Wi

The Milwaukee School District has 100 K-8 elementary schools
with a total enrollment of 57,000, 18 grade 7-8 middie schools with
a total enrollmen: of 10,000, and 15 grade 9-1Z high schools with a
total enrollment of 22,500.

The School Effectiveness Coordinstor, who is also & district
curriculum specialist, leads the districtwide improvewment activ-
ities on a day-to-da; basis. This leadership is only part of his
duties; he continues other duties as a curviculum specialist.

The District School Effectiveness Planning Committee consists
of the Deputy Superintendent, the Assistant Superintendent f£for
Curriculum and Instruction, the Assistant Superintendent for School
Services, the three Administrative Specialists for Elementary
Schools, the Administrative Spec’alist for Middle Schools, the
Administrative Specialist for High Schools, the Coordinstor of
Educartional Research, the Director of the Stafi Development Academy,
nine elementary school principals, two middle school principsals,
one high school principal, the Cocrdinstor of the Secondery School
Effectiveness Program, one Middle School Curriculum Specialist, and
one Secondary Scheol Curriculum Specialist.

These persons are identified in the District Guidelines by
their positions.
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~ THiS committee “annually evaluates and establishes systemwide
school effectiveness goals and communicates these goals throughout
the district, develops the annual district plam for school effec~
tiveness, reviews and evaluates the curreat year's district pilam,
rezeives and reacts to the plans of all schools, and reviews &nd
evaluates the plans of selected schools in individual conferences
with the principals. The committee meets four times during the
school year.

The District School Effectiveness Advisory Committee iucludes
the thrze Elementary School Curriculum Specialists, the Middle
School Curriculum Specialist, the High School Curriculum Special-
ist, the Deputy Superintendent, and & representative from the
Division of Curriculum and Instruction, the Division of Human
Resources, the Division of Exceptional Education and Supportive
Services, the Divisior of Planning and Long~Range Development, and
the Business Department. in addition, representatives are appoint-
ed by th® Deputy Superintendent from elementary, middle, and high
schools to include one principal, a parent, and a teacher from one
school of each level. This Committee 1s chaired by the Deputy
Superintendent who is responsible for convening the meetings. The

Committee serves as a reaction group to district plans for school -

effectiveness, provides advice regarding future plans, and communi-
cates district plans to the groups represented by the committee
members. The Committee has one scheduled meeting each year and may
meet more often.

District office personmnel aid the schools in planning, iwmple-
menting, monitoring, and evaluating their school's effectiveness
activities as follows:

The Board of School Directors receives and reviews & yearly
report on school effectiveness activities.

The Superintendent and the Superintendent's Cabinet make
veriodic school visits to discuss plan implementation and review
selected plans.

The Depury Superintendent chairs the School Effectiveness
Planning Committee and convenes an annual meeting of the District
School Effectiveness Advisovy Committee. In addition, the Deputy
Superintendent reviews selected school effectiveness plans.

The Assistant Superintendent for Curriculum and Instruction
coordinates effective school efforts with other priorities and
revievs selected local school plans.

The Executive Director of Elementary aud Secondary Education
supports implementation through the assignmert of curriculum
specialists and curriculum generalists and their supervisors to the
schools.
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The Curriculum Specialists examine literature on effective
instructional practices for cpplication to their subject areas,
analyze subject area dats and disseminste it to department chairs,
meet with principals regarding effective instructional practices,
involve department chairs in analyzing instructionsl practices,
discuss local school plans with department chairs for subject area
implications, provide information to department chairs to enable
them to contribute to school staff meetings, and assist in monitor-
ing the implementation of the school plan through contact with
department chairs.

The Curriculum and Instruction Generalists participate in
school committee wmeetings, participate in schonl staff wmeetings,
assist principals in examination of data, monitor implementation,
participate in planning day-to-day activities, review plan drafts
against a checklist, assist in preparing finsl plans for next year,
and participate in review sessions.

The Coordinator of Educstional Research and Program Assessment

. g,:\\lgu

provides student outcome data, grade analysis reports each grading
period, and a year-end school-by-school statistical report and a
system-wide summary of statistical information. In addition. the
director prepares a year-~end sunnsry and report to the Board of
School Directors.

The Director of the Staff Development Academy develops and
publicizes deadlines and schedules for inservice training grants,
receives and vrates training proposals, advises recipients of
training grants, schedules and implements individual school train-
ing grants, provides team training in identified schools, and
provides suggested school effectiveness planning day activities.

The Assistant Superintendent for School Services coordinates
effective school efforts with other priorities and reviews selected
local school planms.

The Administrative Specialists conduct school plan reviews and
progress sessions with principals and supervisors.

Comment: The Milwaukee School District required all principsals to
submit their fivst school effectiveness plans in June of
1982 for the 1982-83 school year. 1In 1981-82, two half
days per month were given to providing inservice educa-
tion to the principals.

Many principals in the first year were opposed to the

idea of planning. By the spring of 1984, most were
strongly supportive of it.
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Each successive year after 1982-83, the district office
received more input regarding the program from the
principals and provided more assistance to the schools.
Three truly significant changes emerged scross the years
as the curriculum specialists and curriculum generalists
provided assistance to the schools in planning, implemen-
tetion, snd monitoring rather than in monitoring for the
district.

The Staff Development Academy provided inservice/staff
development activities tailored specifically to the
various schools' effectiveness activities.

The School Effectiveness Advisory Committee was formed.

Thus, leadership from the district moved from high assertive-
ness to supportive/facilitative. Despite this, and very properly,
the district's planning guidelines each successive year provided
more detailed information to each school regarding the school's
responsibilities and procedures and also regarding the district's
responsibilities and procedures. :

4
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Chapter 3
‘Arranging Total Educational Programs for Students:
A Helping Hand

Rationale
Design Objsctives
Preplanning Activities
Prototypic Pian
improvement Plan—Refining the Individual Zducational

Programming Strategy, 1984-85.
Webster Transitional School, Cedarburg, Wi
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Rationaie

Query students in a typical high school. They will tell you
.that someone assigns them to courses and extracurricular activities
without conferring with them dindividually. No ome regularly
monitors their progress or discusses the appropriateness of their
programs with them.

Query students in & school in which the improvement strategy
of individual educational programming is implemented. - They will
indicate that a teacher advisor or a counselor plans an appropriate
educational program of courses and other educational activities
with each student prior to or near the beginning of each semester,
then monitors the student's progress in each course on & regular
basis throughout the semester, and discusses the appropriateness
sand value of the program for the student toward the end of the
semester. They will say that successively better programs are
arranged for them from one semester to the next, and that the
curriculum 1s changed to meet their educational needs wmore
effectively. Middie school students will respond in & similar
manner. ,

Both high school and middle school students will indicate that
someone really wants them to do well and gives them personal
attention. They like school and are doing well academically.

Schools implement the educational programming strategy in a
number of ways:

Through a teacher-advisor program.
Through & homercom program.

Three to five teachers of an academic team implement the
strategy with the 75 to 125 studeants to whom they teach
English, mathematics, science, snd social studies.

Counselors are sometimes able to implement it.

These differen” approaches to educational programming are
discussed later in Chapter 11. The focus here is on implementing
the strategy, not on who implements it. We refer to the imple-
menters as advisors, whether teachers or counselors. We recognize,
too, that how well educational programming works iepends in part on
the school's pattern of instruction and its curriculum. These are
discussed in Chapters 4 and 5, respectively.

As 1s indicated in Chapter 2 of the textbook, individual
educational programming is very differeant for normally developing
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students than for students with handicapping conditions. The msay
conferences and the large amount of paper work and reporting
required to meet the provisions of PL 94-142 are not included in
the present strategy. (See pp. 39-48 of the text for information
about the learning characteristics of middle school and high school
students and their educational programs.)

Design Objectives

Comprehensive Objective:

An individusl educational program of course work and other activi-’

ties is arranged for each student each semcster that satisfies the
student's developmental needs and characteristics and that alro
meets district and state requirements.

I1lustrative Enabling Objectives:

Each student's individual educational program which includes all
courses and other activities:

Is planned each semester or year by the student a&nd the
student's advisor.

Takes into account the student's aptitude for learning

. different subject matters, interests, motivationm, learning
styles, career goals, and other personal and social
characteristies.

Provides for experiential lesrning, including work experience
in the community, for students who will bemefit from it.

Is monitored cooperatively by the student and the student's
advisor throughout the semester.

Is changed as necessary during the semester to assure high
quality education for the student.

i1s evaluated for appropriateness and worthwhileness at the end
of each semester.
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* Prepianning Activities

Either the members of the Educational Improvement Committee or
a task force on arranging an appropriate educational program for
each student carry out preplanning: activities such as the
following:

View and discuss the filmstrip "Educational Programmiag for
the Individual Student: Part I."

Listen to and discuss relevant sections of the audiocassette
"Experiences of Two Middle Schools and of Two Senior High
Schools with Educational Programming for the Individual
Student: Par*+ I1."

Study the textbook chapters, filmstrips, and audiocassettes on
instructional programming, curriculum, evaluation, and
teacher-advising.

Visit schools that are implementing individual educational
programming, confer with other schools by phone and mail, and
secure descriptions and other printed material on individual
educational programming. :

Assess their school's present situation and identify how
individual educational programming will contribute to
improving the school's educative processes.

Outline possible means of ilmplementing individual educationsl
programming, determine the inservice education that will be
needed and whether it will be conducted by the school staff or
secured from an external source, and estimate the costs of
planning and implementation.

Gain faculty and parent commitment to implementing individusl
educational programming.

Prototypic Pian

The members of either the Educational Improvement Committee or
a task force on educational programming prepare the plan. Other
teachers, parents, students, and other persons are invited to
participate in relevant aspects of the planning process. A dis-
trict official serves as an ad hoc member of the task force or as
a consultant to it.
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1. Title
Implementing the Individual Educational Programming Strategy.
2. Need
A survey performed by the EIC showed that some students are
not being placed in appropriaste courses. Also, the progress of
many students is not being monitored so as to avoid unnecessary
failures, and ‘few students' programs are being evaluated. More
suitable educational programs for students, fewer failures, and
higher achievement are desired.
3. Percent of Students and Grades Involved

100X of the students of éach grade.

4. Persons Who Will Coordinate and Evaluate the Implementation of
the Strategy ‘

A task force ou educational programming consisting of the
principal, a cousselor, and six teachers.

5. Yersons Who Will Implement the Strategy
Teachers and/or counselors.
6. Improvement Goals

Ceneral Goal

Each student, and accordingly the cosposite group of students
of each grade, will have an educational program that is appropriate
for the student in terus of the student's capability for learning
the material of each course, general interests, career goals, &nd
learning styles.

Performance Goals

All the courses of each student will be appropriate for
him or her.

100X of the students of each grade will have appropriate
total educational programs.

General Goal

Each student in terms of his or her entering achievement level
or his or her capability for learning the particular subject
wmatter, and thus the composite group of students of each grade,
will achieve high in the academic subjects as measured by the
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standardized achievement test battery; locally constructed,
criterion-referenced tests in language, mathematics, reading and
writing; and teacher grades.

Performance Goals

Each student of each grade will achieve as high as
axpected in each academic subject a8 measured by an
achievement test battery. ‘

The percentage of students of each grade passing the
locally constructed, criterion-referenced test in language,
wmathematics, resding, and writing will increase by 52 or more.

The grade point average in each academic subject will be
2.9 or higher. :

7. Preparatory Activities

Arrange the planging group's teaching schedules and provide
substitute teachers so that the planning group can meet at
regularly scheduled times during the school day.

Arrange for the planning group to meet outside school hours as
necessary tc attend workshops and carry out preparatory activities.

Develop a planning form and guidelines for planning,
monitoring, and evaluating each student's educational program.

Carry out the preparatory (inservice/staff development activi-
ties) of the prospective advisors. (Some of the preplanning
activities given earlier are appropriate for the prospective
advisors.)

Ensure that the advisor gains competence (and confidence) in
(a) matching the student's educational needs and learning
characteristics with the available and potentially available
offerings and (b) conducting the planning conference and the
follow-up conferences with the student and his or her parents.

8. First-Year Implementation Activities and Monitoring Progress
(The parallel section of Chapter 4 gives suggestions for

implementing each student's instructionsl program in each course
and for monitoring the student's progress in each course.)

Implementation Activities

Advisors meet in small groups at regularly scheduled times
throughout the year to plan and to increase their skill in conduct-
ing the individual conferences.
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Each advisor plans each of his or her advisee's program,
monitors the student's progress in all courses, snd evaluates the
student's completed program.

a. Developing the student's educationsl plan.

Assess the student's learning characteristics. Exawine the
student's educational record--achievement, actendance, and similar
information; mental ability scores; norm~referenced achievement
test scores; criterion~-referenced test 8cores; self-concept;
attitudes toward peers, teachers, classes, learning; aptitude for
academic learning; interests; learning styles; family situation;
and any unusual gifts or learning problems.

Assess the student's educational needs. From records or in
the first planning conference, assess the student's needs in terms
of what will be helpful to the student while in school and, if
feasible, after high school graduation. '

Acquaint all advisees with requirements and options. Meet
with advisees as & group to inform them of requirements and
options. Follow school procedures for getting the same information
to each student's parents.

Conduct first planning conference with each student. Student
and advisor outline a tentative plan that iucludes s schedule of
classes, extracurricular activities, and study periods and/or
homework schedule.

Conduct conference with student and parents. Modify initiasl
plan, if necessary. Student sets a goal for each course in terms
of the letter grade intended. The schedule of homework is final-
ized. This plan is signed by the student, the parents, and the
advisor and each receives a8 copy.

b. Monitoring the student's progress in all courses and other

activities.

Informally monitor each student's progress in each course in
small-group discussions and individual sessions with the students
as part of the homeroom activities. Formally monitor each
student's progress by examining (a) grades assigned in relatiom to
'goals set, (b) teachers' reports of any stuvdent experiencing
difficulty at any time before grades ar: assigned, and
(c) volunteer reports of the student or the student's parents.

Confirm satisfactory programs with oral and written comments

and confer individually with the student and with the student's
teacher when a difficulty is experienced.
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Encourage and aid each student in self-monitoring of progress
and reporting eny problems to the advisor.

c. Evaluating the student's completed program.

Compare the semester grades and the teachers' comments of one
high-achiever, one middle-achiever, and one low-achiever, with the
goals set by the student. In a conference with each student and
the parents, discuss the appropriaténess of each course and other
activity in relation to the student's learning characteristics and
the value of each course %to the student in relxtion to the
student's educationsl needs.

Monitoring Implementation of the Strategy

A menber of the task force monitors the schoolwide implementa-~
tion of the strategy, using the following information-gathering,
feedback, and assistance procedures-

Information gathering—examining students' educational plass,
meeting periodically with advieors, conferriag with advisors,
and conferring with students and their parents.

Confirming exemplary practices and overcoming difficulties——
conferring with the advisors of a department or a grade as a
group, conferring with individual advisors, providing on-cell
assistance to an advisor, involving individual sdvisors and
groups of advisors in sgharing information 1egarding their
progress and problems, and securing assistance as needed from
task force members, central office staff, or other sources.

The rask force establishes 8 recognition program for sll
adviscrs who demonstrate excellence in implewenting the individual
educational programaing strategy.

9, Evaluation in Terms of Goal Attainment and Effectiveness of
Implementing the Strategy

The purposes of the evaluation are solely to fmprove students'
educational programs &nd the implementation of the educational
programming struategy, not to arrive at judgments that influence
teachers' salaries or job security in any way. Accordingly, & task
force member who 1is not iesponsible for evaluating teachers'
performances cuvovdinates the activities.

Determining the extent to which each student had an
appropriate educational program each semester.

Each advisor and the student will examine the student's
completed educstional program and achievement based on letter
grades, test results, etc., to judge how appropriate and worthwhile
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each course was for the student in terms of the student's capabil~
ity for learning the particular subject matter, interests, cerecr
goels, learning styles, and cother characteristics.

Each advisor's evaluations will be summarized anéd used in
determining the extent to which all the students had sppropriate
and worthwhile educational programs. Based on sll the evaluatious,
each advisor will make recommendations regarding changes in the
curriculum, instruction, and other aspects of schooling. These
recompendations will be reviewed and included in the annual report.

Determining the effects of individual educational programming
cn student achievement. -

Esch advisor will use teacher grades and test results to
determine the extent to which each advisee attalned his or her
achievement goals.

Test resulis, grade poinc average, and other information will
be examined for the comuposite group of students of each grade <o
ascertain the extent to which the students attained the achievement
goals set for each grade.

Decermining how well the strotegy was implemented.

In addition to the preceding information, advisors will
respond to & questionnaire that has items pertaining to advisors'
teiug provided necessary information regarding curricular and
extracurricular offerings and requirements and each student's
educational needs and learning characteristics. Advisors will also
respond to items addressed to identifying effective practices and
problems that were experienced. A questionnaire will be adminis-
tered to students and to parents to gain their views.

A report will be prepared summarizing the implementation of
the individual educational programming strategy and possible
improvements to be made in it. The report will be prepared in such
s manner that the results cannot be rzlated to individual students
or individual teachers.

10. Refinement and Renewal

Based on the evaluation, ineffective practices and schooling
arrangements will be eliminated and effective practices and school-
ing arrangemeits will be maintained and stremgthenmed. As the staff
conitinues to implement the strategy and as wore sophisticated staff
development continues, the school will strengthen its own improve-
ment capability and the staff will experience continuing renewal as
a socisl organizstion.
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1. Time Schedule
See Chapter 1 for suggestions for developing a time schedule.

12. Budget

See Chapter 1 for suggestions for preparing a budget.

improvement Pisn—-Refining the individual Educational
Programming Straisgy, 1984-85:
Webster Transitional School, Cedarburg, Wi \

{(Enroliment 652 in grades 6-8 in 1983-84.)

I. Title

Refining the Implementation of the Individual Educational
Programming Strategy.

2. Need

In the first week of srhool, 70% of the grade 8 students
passed 80% or more of the subtests of the mathematics K-8 Perfor-
mance Based Educatioan (PBE) objectives and 721 passed 80X or more
of the tests for the PBE reading objectives. Ou the California
Test of Basic Skills (CTBS) administered in grade 7, most of the
scores of each student in language afts, science, social studies,
and use of references were above expectations, based on axental
ability. However, 252 of the students had scores on one or more
tests below expectation. In general, the grade 7 teachers' judg-
ments about the entering grade 8 students supported the test
results. Accordingly, each grade 8 teacher, working with the other
teachers of the grade 8 team, will use the test results and grade 7
teachers' judgments i{iu planning an appropriate total academic

*  program in language skills, reading, npathematiecs, science, and
social studies for each student and in monitoring each student's
progress.

2. Percent of Students and Grades Involved

100% of the students in grade 8.
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4. Persous Who Will Coordinate and Eveluste the Refinement
A task force comnsisting of the principal, instructional
consultant, reading consultant, and & tescher from esch of the
three grade 8 sacadewmic teaus. ‘
S. Persous Who Will Implement the Program

The tee.hers of each of the grade 8 academic and instruction
units. FPEach teacher also serves as an advisor to part of the
students of the unit.

6. Isprovement Goals

Ceneral Goal

Each grade 8 student will have an educational program that
will ensble him or her to work on and complete ali of the X-8 PDE
objectives in math and reading and to achieve at expectancy or
higher in each other academic subject.

Performance Goal

90% of more grade 8 students will complete all of the K-8
PBE math and reading objectives by the end of grade 8.

90% or mor= grade B8 students will be rated by their
teachers as having achicvad at or sbove exrectancy in each
sther academic subject.

7. Preparatory Activities

Examine each entering grade 8 student's cumulative record that
includes PBE scores for grages 6 and 7 and other information.

Examine the computer printout of the CTBS results to identify
each student's achievement in relation to expectancy on each
subtest.

Administer the PBE tests in mathematics snd reading in the
first week of school and prepare each grade 8 student's profile of
test scoles.

Examine how each grade 8 taacher arranged instruction last
year to take into account each grsde 8 student's FRZ scores
(grade 7 CTBS scores were not available).
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8. First-Year Implementation Activities a&nd Monitoring Progress

Implementation Activities

Place the students in four mathematics groups based on their
PBE math scores and in four reading groups based on their PBE
reading scores.

Inform each student and the student's pareats of the math
objectives and the reading objectives that the student, should
master during grade 8.

Provide whole~group instruction for objectives that no
students bave mastered and small-group and individual activities
for objectives that some gtudents yet need to master.

Place the students in heterogeneous groups in social studies
and in four groups in language and in science according to their
achievement scores on the grade 7 CTBS and the grade 7 teacher
judgments. ‘

Inform each student and the student's parents of the student's
status as being above or below expectancy in grade 7.

Carry out whole-group, small-group, and individual instruction
in language, science, and social studies as appropriate for each
student to attain his or her course objectives.

Change students' groupings depending upon their achievement at
the end of each nine weeks.

All grade 6-8 teachers of each department meet monthly to
share 1ldeas regarding materials and techniques pertaining to each
PBE objective.

Monitoring Progress

Formally check each student's progress in each subject every
four weeks, and share the information with other members of the
team.

Share information each four weeks with other team members
regurding successful teaching techniques and use of materials.

Inform parents at the end of the third quarter regarding their
child's progress. Indicate to the parents whether or aot, based on
present progress, their child will be recommended for summer school
as a means of aiding the child in mastering all the PBE mathemsatics
objectives, reading objectives, or both.
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Indicate to parents the mathematics and reading objectives
their child has not mestered and indicate how long (one week tec six
weeks) the child will probably need to master the remaining objec-
tives.

9. Evaluation in Terms of Goal Attainment and Effectiveness of
the Strategy

Administer the PBE mathematics and reading tests in June to
determine the number of objectives each grade 8 student mastered.

Secure the teachers' estimates of the extent to which each
student achieved up to expectancy in language, science, social
studies, and study skills. : :

Review the educational programs of a sample of the high-
achieving, middle-achicving, and low-achieving boys and girls.
Confer with the students individually to identify the extent to
which their programs were appropriate for them in terms of their
learning characteristics and their educational needs. Use the
information in planning the incoming grade 8 students' prograns.

10. Refinement

Task force members meet during the summer to relate the test
results and teacher ratings to the implementation of the educa-
tional programming strategy and to develop a plan for next year.
Continue refinement of the planning, implementation, and monitoring
as appropriate.

11. Time Schedule

Preplanning Activities

Planuing

Preparatory Activities

First-Year Tmplementation

Evaluation of First-Year
Tmplementation

Refinement and Renewa.

Starting Date

March 1985
April 1985
August 1985
September 1985

October 1985
August 1986

7'1

Ending Date

March 1985
September 1985
September 1985
Jure 1986

August 198u



12. Budget

Substitute teachers

Summer employment

Consultants

Workshops, seminars,
etc.

Materials, tests,
etc,

Travel

Other

First-Year
Planning and Implementation/ Refinement/
Preparation Evaluation Renewal
$640.00 $320.00 $320.00
$500.00 $500.00 $§500.060
\\
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Chapter 4
Improving Instruction:
Teacher Involvement Is the Key

Focus on the Individual Student
Conditions for Effective Instruction
Design Objectives
Preplanning Activities
Prototypic Plan

improvement Pian—Reading Vocabulary improvement, 1984-85:
Webster Transitional School, Cedarburg, Wi

improvement Plan—

Using the Computer as a Teaching Tool, 1984-85-86:
Stevens Point Area High School, Stevens Point, Wi
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Many teachers are providing excellent instruction to each
student enrolled in their courses. However, knowledge and technol-
ogy are increasing very rapidly, and the worlds of work and family
and social 1life are changing even more rapidly. Accordingly, we
recognize the need for continually improving instruction in order
to enable the present generation of students to succeed while in
school and to prepare themselves for fruitful liviug as adults.

Focus on the individual Student

Instructional programming for the individual student is a
major strategy f{or improving schooling. 1Its focus is on the
individual student rather than the classroom as a group. It is a
three-phase strategy (see Chapter &4 of text for a detailed explana-
tion). First, the teacher plans an instructional program with each
student enrolled in his or her courses during the first week of the
course. The student's instructional plan includes a list of the
course objectives the student will try to attain, an indication of
the type of activities and materials the student will use to attain
the objectives, and an indication of the sssesswment tools and
procedures that will bce employed. Other instructional activities
are carried out during this same time.

In the second phase of individual {instructional programming,
the teacher provides learning activities that aid the student in
attaining his or her objectives and regularly monitors the
student's progress. Monitoring is done to provide feedback to the
student, to recognize and encourage the student for learning well,
to identify difficulties a student may be experiencing, and to aid
the scudent in overcoming the difficulties.

In the last week of each semester, the teacher implements the
third phase of the strategy. This involves the teacher and the
student in evaluating the appropriateness and value of the course
for the student (sce p. 176 of the text for a student opinionnaire
regarding course work). The teacher uses this information to
arrange better programs {or incoming students and to improve the
course.

fndividual instructional programming cannot be implemeanted
cffectively 1if a student is placed in a course that 1is inappro-
priate, that is, if the individuai educational programming strategy
(see Chaprer 3) is not implemented effectively. A student who is
tound to be placed Iin an inapprcpriate course or unit is
reassigned.




Individual instructional prograsming does mnot imply all
one-to-one instruction or only individual projects or assignments.
To the contrary, any student’s instructional program in any given
course may include tescher-directed individual, small-group, and
whole-class activities and student-initiated individual, smsll-
group, and whole-class activities.

Conditions for Effective instruction

Individual instructional programming is a global strategy for
improving instruction, nct & particular method of teaching. The
strategy implies that there is no one method of teaching that is
appropriate for all courses, all students, and all teachers.
Contrariwise, how the strategy is implemented varies grestly
according to the nature cf the course being taught, the nature of
the students taking the course, the material resources for teaching
the particular course, and the philosophy and competencies of the
teacher.

Nature of the Course

The extent to which the students have different instructional
programs in any given course is dependent on three features of the
course: :

Whether all or only some of the course objectives are
identical for all of the students.

Whether the students must attain the course objectives to a
mastery criterion or whether the student may proceed to the
next upit or course without attaining mastery.

wWhether or not the studenis must meet a specified achievement
level to be enrolled in the course.

The studente enrolled in a course will have imstructional
programs most alike when the course objectives are identical for
all students and when the students must reach the same mastery
criterion and must have already met a specified achievement level
to be enrolled in the course. Courses arranged specifically to
cnable students to reach specified minimum competency requirements
in mathematics, English, reading, and writing are representative of
this type of course. Although the instructional programs of all
the stufents are alike in terms of objectives and mastery criteria,
the learning sctivities should not be identical. Rsther, different
learning paths, instructional materials, and learaing activities
should be arranged to accommodate differences among the students in
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interests, learning styles, learning strategies, and other
characteristics.

Nature of the Students

A number of factors regarding the students influence the ease
and eifectiveness of planning an appropriate instruc.ional program
for each student, monitoring each student's progress, and
evaluating the student's programs:

The extent to which the students want to learn the course
content.

The extent to which the students are well behaved.
The extent to which students attend class regularly.

Teuchers have a8 powerful influence on student moti.ation,
conduct, .'nd attendance. However, the differences between students
of differc t high schools in the preceding characteristics are
probably as great as the differences among teachers in their
influence on students. In a school where student motivation for
learning 1s high, conduct is good, and attendance is regular,
individual instructional programming {s implemented readily. On
the other hand, in schools where studenr <4nterest in acadenmic
learning is low, undisciplined conduct is the typical behavior, and
attendance 1s  poor, 1t 1s 1impossible to arrampe appropriate
instructional programs for every student. ‘

in all schools, tcachers need leadership and suppurt frowm the
principal, the district office, and parents in establisting a
desirable learning environment. fin a school such as the latter one
above, the leadership and support are prerequisite to effective
instructional programming.

Resources for Teaching

Arranging an excellent instructional program fo~ each student
requires material resources for teaching and time arrangements,
including:

An adequate amount of space and flexible furniture.
An adequate amount of high quality equipment.

An adequate amount of high quality instructional msterials and
supplies.

Appropriate factlities and time during school hours for
planning as an fndividual teacher and as a member of & mutual-
interest yroup of teachers.
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In general,  principals and teachers recognize the importance
of equipment, supplies, and materials. However, they often are
unaware of the amount of time that is needed for individual
planning and preparation and for small-group planning and
cooperative problem solving.

Philosophy and Competencies of the.Teacher

Employment of the instructional programming strategy as a
means of continually improving instruction is facilitated by the
teacher's:

Openness to new ideas.
willingness to work with other teachers.

Recognition of each student's need to experience success on
learaing tasks.

Fnsuring that each student learns well rather than that all
students cover identical course content.

Competence in using'class time to plan students' instructional
programs, to wmonitor progress, and to aid students in over-
coming difficulties.

Competence in using the material resources of the school and
the intellectual resources of the students in arranging
appropriate instructional programs for the students.

Competence in arranging wmore than one learning path for
students to attain the same objective.

Leadership and support by the principal and the district
office are essential for continually improving instruction. One
means of identifying the kind of leadership and support needed {is
for the principal to find out from teachers whether a desired
school and classroom learning environment in terms of the student
characteristics wmentioned earlier is being arranged and whether the
resources {or teaching are being supplied. 1In addition to these
essentiasl conditious for effective  instruction, a continuing
progran of inservice/staff development activities directed specifi-
cally toward meeting the teachers' expressed needs is e3sential.
These ideas are clarified later in this chapter.
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Cesign Objectives

Comprehensive Objective

An individual instructional program that takes into account the
student's aptitudes, interests, motivation, learning styles, career
goals, and other personal and social characteristics is arranged
for the student in each course and in any other activity that is
part of the student's total educational program.

[1lustrative Ensbling Objectives

The instructional program of the student:

s planned by the student and the teacher of the course at the
beginning of the course.

Includes course and unit objectives that are appropriate for
the student in terms of the student’s aptitude, entering
achievement level, and career goals.

Provides an appropriate amount of time Iin class and during or
outside school hours to suit the student's rate of achieving
his or her objectives in the course.

Provides for appropriate individual attention by the teacher
to take 1into account the student's motivation and other
personality characteristics.

Provides for an appropriste amount of teacher~directed
individual, pair, small-group, and large-group activity to
take into account the student's need for structure and
preferences for mode of instruction.

Provides for an appropriste amount of student-initiated
individual, pair, small-group, and large-group activity to
take into account the student's need for independence and
preferences for mode of instruction.

Provides for appropriate use of printed materials, asudiovisual
materials, and direct experiencing to take into account the
student's preferred styles of learning--visual, auditory,
tactual, or kinesthetic.
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Preplanning Activities

Fither the members of the Educational Improvement Committee or
a task force on arranging an appropriate instructional program for
each student carry out preplanning activities such as the
following:

View and discuss the filuwstrip "Educational Ptégramming for
the Individual Student in Secondary Schools: Part II."

Listen to and discuss relevant sections of the audiocassette
"Experiences of Two Middle Schools and Two Senior High Schools
with Individual Programming for the Individual Student:
Part I1."

Read textbook Chapter &4, "Instructional Programming for the
Individual Student."

Visit schools that are implementing individual imstructional
programming, confer witbh other schools by phone and mail, and
secure curriculum guides and other printed material on
individual inscractional programming.

Assess their school's present situatiom, identify possible
improvements in instructional practices, outline possible
means of implementing the improvements, determine the
inservice education that will be neceded and whether it will be
conducted by the school staff or secured from an external
source, and estimate the costs of plenning, preparation, and
implementation.

Gain faculty and parent commitment to implementing individual
instructional programming.

Prototypic Plan

The members of either the Educational Improvement Committee oOr
a task force on instructional programming for the individual
student prepare the plan. Other teachers, parents, students, and
other persons are invited to participate in relevant aspects of the
planning prccess. A district officia] serves as an ad hoc member
of the task force ¢r as a consultant to it.
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1. Ticle

Implementing the Individual Iastructional Programming Strategy.
2. Need for Individual Instructional Programming

A continuing iustructional :urvey shows that the instructional
programs of the students in sou. courses are uniformly excelient.
However, the instructioual progrums of some students are inappro-
priate in terms of the students' learning characteristics and their
educational needs. The progress of many students for whom a course
is appropriate is not being monitored in such a way that they are
learning as well as they might, nor are they using the entire class
period to learn. Moreover, the i{nstructional programs of the

students in some courses are not improving from one semester to the
next.

3. Percent of Students and Crades Involved
100% of the students of each grade.

4. Persons Who Will Coordinate and Fvaluate the Implementation of
the Strategy

The tesk force on individual instructicnal programming.
5. Persons Who Will Implement the Strategy

All tcachers.
b, !mprnvemeﬁt Coals

General Coal

Fach student, and accordingly the compousite group of stidents
in each course, will have an instructional program that is appro-
priate for the student in terms of the student's educational needs
and learning characteristics-—-entering achievement level, motiva-
tion, general interests, career goals, and learning styles. '

Performance Goals

Fach student of e¢ach grade will have an appropriate
instructional program in each course in which he or she is
enrcolled,

1002 of «il the students in each grade will have appro-
priate instructional programs in each course in which tley are
enrollad.
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General Goal

Each student, and accordingly the composite group of students
of each grade, will achieve high in the academic subjects in terms
of capability for learning the course material.

15

Performance Goals

Each student will achieve as high as expected in each
subject as measured by a norm-referenced test.

10% more students of each grade this year than lat. year
will meet the minimum requirement (criterion) for high school
graduation in English, mathematics, reading, and writing.

Each student who attends class régularly and makes &
reasonable effort to learn will be given a grade gf € or
higher.

7. Preparatory Activities

Arrange the pianning group's teaching schedules and provide
substitute teachers as necessary so that the planning group can
meet at regularly scheduled times during the school day.

Arrange for the planning group to meet oitside scheol hours as
neccssary to attend workshops, to gain information, and to plan.

Develep guidelines and forms for use by teachers and students
in planning each student's instructional program, monitoring the
s dent's progress, and evaluating the ‘stu&ent's completed
instructional program.

Aid the teachers in preparing to implement the individual
fnstructional programming strategy by studying the WRISE and other
materials, visiting schools that have exemplary practices, and
arranging for imservice activities.

Prepare guidelinz2s for teachers to use in selecting and
developing instructional materials and evaluation tools &nd
techniques.

Arrange for teachers to prepare scme of their teaching aids
and evaluation procedures prior to starting to teach their courses,
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8. First-Year Implementstion Activities and Monitoring the
Tmplementation of the Strategy

Tmplementation Activities

Individual teachers and teachers with mutusl interests meet at
a regularly scheduled time during school hours to plau, develop
materials, and increase their skills in all aspects of individual
instructional programning.

Dutinﬁfthe first week of class each student and the teacher
plan the student's instructional program. The program specifies
course and unit objectives that are appropriate for the student in
terms of the student's learning characteristics. and educational
needs. :

.Fach tescher aids each student in attaining his or her
objedtives using techniques such as the following:

Ilanning each lesson carefully,
Providing clear, focused instruction cach day.

Arranging learning activities of an appropriate level of
difficulty for each student &and expecting the student to learn
well,

Providing appropriate amounts of time du}ing class or outside
school hours to suit each student's rate of achieving his or
her objectives.

Arranging for enrichment and acceleration for rapid learmers
and reteaching and relearning for slow learners.

Providing for appropriate individual asttention to take into
account differences among students in motivation and other
learning characteristics,

Providing for an aopropriate amcunt of teacher~-directed
individual, pair, small-group, and large-group activity to
meet different con-s: objectives and to take 1into account
differences awong students in their needs for structure and
preferences for mode of instruction. ‘

Providing for an appropriate amount of student—initiated
individual, pair, small-group, and large-group activity to
meet different course objectives and to take into account
diff{erences among students in their needs for independence and
preferences for mode of instruction, )
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Providing for appropriate use of printed materials, audio-
visual materials, asnd direct experiencing to take into account
each student's preferrea ~*vles of learning--visuai, auditory,
tactual, or kinesthetic.

Maintaining positive personal interactions with each student.

Recognizing and rewardiug each student for excellzance in
attaining his or her cbjectives.

Maintaining <ffective classroom managoment techniques.

The teacher formslly and informally wmonitors each student's
progress toward attaining his or her unit and course objectives
using various information gathering, feedback, and corrvection
procedures:

Tuformetion pgathering--observing the student's classroom
performances, rating work sawples, administering teacher-
constructed tests, admiuistering published acrm-referenced and
criterion-referenced tests, involviag the student in self-

testing.

Feedbarck and correction--informal classroom interaction with
the student, individual conferences with the student, corfer-
ences with the student and the student's parents, involving
the student in self-initiated feedback and correction,.

Matching grading procedures with the primary goals of monitor-
ing, {.n., to ensure student success and to avoid -student
failure,

Toward the erd of the semester, the teacher measurc . each
student's attainment cf the teacher's course objectives and the
student's course goais, using relevant information-gathering
technicues.,

The teacher evaluatee each student's completed instructional
program in terms of its appropriataness and value. Appropriateness
{s based on the student's prograum having taken into account the
student's loarning characteristics. Value is based on the program
having met the student's educational needs, now &s a student aund in
the future &s & citizen, as perceived by the student and the
student's parents.

Monitoring Impiementuticn of the Strategy

A member of the task force wmonitors the schoelwide implewenta-
tion of the strutegy using the follewing information-gathering,
feedpack, and assistance proced o
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Informstion-gathering--examining student's instructional
plang; conferring with students #nd their parents; meeting
periodically with the teachers of a department or grade level;
exanining grade reports, teachers' comments, test results, and
attendance records; and obseiviug clsssrooms,

Confirming exemplary practices and overcoming difficulties—-
cenferring Informally with the teachers of a grade or a
department, conferring with individual teachers, making
available on-the-spot assistance upon teacher request, involv-
ing individual teachers and mutual-interest groups of teachers
in shsring information regarding their own progress and
problems, and securing assistance from gask force members, the
district office, or other sources.

The task {orce establishes a recognition program for all
teachers who demonstrate excellence in implementing the
individual instructional programming strategy.

9. Evaluation

Comment: The purpose of evaluation (as of the preceding
monitoring) 1s solely to improve instruction, not to
arrive at judgments that influence teachers' salaries or
job security i{n any way. Accordingly, a task force
nember who is not responsible for evaluating teachers'
performances coove nates the activities,

Ensuring that teachers have secured the information neeced for
pilanning and wonitoring and that instructional conditiors were
arranged so that the teachers could implement the instructiomal
programming strategy effectively,

Lach teacher will complete a short checklist rating tne extent
to which the student information was provided at the beginning of
each course aund instructional conditions were arranrged to
facilitate individual {instructional programming. A task force
member will summarize the results of the ratings for each subject
field. Thie information will be used in  issessing tre
fmpiementation of the {iunstructional programming strategy for the
current year and in setting goals and planning improvements for the
next year.

Determining the extent to which each student had an
appropriate instructional program in the course.

At the time of reporting the semescer grade, each teacher will
provide a suumary indicating the percentzge of students of each
course who had appropriate instructional programs. (See p. 175§ of
the rext for & stvdent questionnair: regarding course appropriate-
ness.) A task force member will collate the teachers' summaries
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according to subject yield -ond grade of school. This informatiom
will be used along with earlier monitoring data in assessing how
well the instructional programming strategy was impiemented with
the students of each grade in each subject.

NDetermining the effects of instructiomal programming in terms
of student outcomes.

A task force member will exsmine relevant standardized and
criterion-referenced test results, grades, and other information to
ascertiain the exteat to which the students in each course and in
each subject field attained the achievement goals that were set.
This information will also be used in setting goals, planning
related improvements, and refining the instructional programming
strategy.

A report will be prepared susmarizing the effectiveness of
{nstruction and of the implementation of the individual instruc-
tional programming strategy. Possible improvements will be recom-
mended. The report will be prepared im such a manner that the
results canpot be related to individual students or individual
teachers.

10, Refinement and Renewal

Bused on the evaluation, imnstruction and related schooling
srrangements will be improved a#nd the individual instructional
programming strategy will be refined. As tl.e teachers continue to
implement the strategy and as more sophisticated staff development
concinues, the school will strengthen its self-improvement capabil-
fty and the staff will experience continuing renewal as a social
organization.
11, Time Schedule

See Chapter ) for developing a time schedule.

12, Budget

See Chapter 1 for preparing a budget.
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Improvement Plan—Reading Vocabulary improvement, 1984-85:
Webster Transitional School, Cedarburg, Wi

Tmprovement Plan

. 7Title
Reading Vocabulary lmprovement,
2. Need
A district curriculum committee identified vocabulary develop-
ment as a problem, elementary school into high school. The Webster
Instructional Tmprovement Committee examined the resuits of locally
constructed performance-based tests and the Gates-MacGinitie
Reading Test and found vocabulary scores to be lower than desired-.
3. Percent of Students and Crades Involved

100% of all students In grades 6-8.

4. Persons Who Planned and Will Coordinate and Evalu:ate the
Pro_ram

Principal, rcading consultant, [nstructional consuitant, end
members of the Tnstructional Ilmprovement Committee.

5. Persons Who Will Implement the Activities
All Webster faculty.
6. Improvement (oals

General Goal

The students of grades 6-8 will increase their vocabularies
and will integrate new and old vocabulary into their speaking,
listening, and writing vocabularies. ’

Performance Gual

The mean percentile of each quartile in mental ability of
each grade in the spring of 1985 will be the same as or higher
than it was in the spring of 1984 as measured by the Gates-
MacCinitie Reading Ttest.
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Preparatory Activities

Teachers of each subject at inservice sessions:

Preview available computer software:
Software for increasing vocabulary.

Word processing for use in connection with increasing the
variety of words.

Examine available curriculum materials:
Scrabble, Password, Probe, Boggle, Crypto, and Bali.

Basic Thinking Skills ~ Analogies Book C & D.

Working with Analogies.

Reading and Thinking Skills.

Vocabulary Building in Young Adults.

ITV Wordsmith Videotapes.
Share teacher-made activities and ideas:

Teacher developed games—-dictionary, flashcards for
general words, Vocabulary Tournament (flash cards for
science, social studies, curreant events), TMC Word & Day.

Content areas--teach vocabulary related to specific
units, use thesaurus and Dictionary of Synonyms and
Antonyms, use the computer area for word processing, use
filmstrip or cassette on using thesaurus.

Participate in inservice session with consultant, Dr. Carl
Personke.

Meet as a total faculty at end of the inservice activities to
discuss activities.

Academic teams, allied arts team, and EEN teachers during

regular meeting times identify which ideas to implement and plan to

implenent them.
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B. First-Year Implementation Activities and Monitoring Progress

Implementuation Activities

Carry out the activities as planned.

Spend additional time as necessary on instruction designed to
attain performance goals.

Insure that each student uses moterials and gets instruction
in line with his or her interests.

Try to keep each student on task throughout the time allocated
for instruction. )

fncourage students to read and talk outside of the regularly
scheduled class time.

Monitoring Progress

Fach academic teacher will wmonitor the progress of assigned
students on a regular basis.

Fach teacher will include a discussion of the student's
progress in  the regularly scheduled student-parent-advisor
conferences.

AwAd  WINNY

taci, academic tueaw, tnhe allicd arts team, and ZEN tcoall
will discuss progress and problems in their regularly scheduled

mecetings.

e~
k) -

The principal and 1instructional coordinator will meet
periodically with each team to receive reports of progress and to
aid the team in its {mplementation activities and in wmonitoring
progress.

The District Director of Instruction will discuss progress as
time permits in his scheduled school visits and will aid the school
in {ts implementation activities and monitoring progress.

9, Fvaluation in Terms of Goal Attalument and Effectiveness of
Activities

At the end of each grading ©peried, teachers will
systematically estimate the extent to which each student is making
progress toward {ncreasing the size of his or her vorabulary and
toward integrating the new vocabulary into his or her speaking,
listening, and writing vocabulary.
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At the last grading period of the year, each academic team
will estimate the extent to which their students attained the above
goal.

The mean percentile score of each quartile of each grade and
cach 1individual student's test score on the Gates-MacGinitie
Reading Test will be examined in the spring of 1985 to ascertain
whether it was as high as or higher than in the spring of 1984,

10. Refinement

Modifications based on the 1984-85 evaluation will be
incorporated into the 1985-86 activities.

11. Time Schedules

Starting Date Ending Date

Preplanning August 27, 1984 September 4, 1984
Planning September 5, 1984 September 28, 1984
Preparatory Activities October 1984 March 1985
Baseline-Year Evaluation  1983--84 1983-84
First-Year Implementation October 1984 June 1985
Evaluation of First-Year

Implementation October 1984 Fall 1985
Refineument and Renewal 1985-86

12. Budget

Money has been allocated for imservice. Money for computers
and software is provided for in the Block f~ant and in the computer
software budget.

Imgrovement Plan—
Using the Computer as n Teaching Tool, 1984-85-86:
Stevens Point Area High School, Stevens Foint, Wi

1. Area of Ilmprovement
Using the Computer in High School as a Teaching Tool.
2. Need for lmprovement
Computer literacy is taught in grades K-6. Computer program-

ming is taught in grades 7-12, and CAl is used in some curriculum
areas in grades 7-12., This project 1is directed toward eacl grade
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10~12 teacher using the computer to provide more effective instruc-
tion for individual students enrolled in his or her courses, not to
provide whole-class instruction.

A survey of the high school tecacher: indicated a8 desire to use
microcomputers in this way. Approximately 254 of the teachers of
grades 10-12 wiil wake some use of computers in 1984-83 and 100X
will in 1985~86.

3. Percent of Students and Crades Involved

25% of the students in 1984-85, all who are enrolled in
classes of teachers who use the computer.

4. Persons Who Planned and %41l Coordinace and Fvaluate the
Project

A high school task force on compuger utilization consisting of
atu art teacher, an Fnglish teacher, a reading specialist ceacher,
the director o: the 1IMC, the vocational education coordinator, and
the chairpersons of the wmathematics, business education, computer
education, scieace, and social studies departments. Ad hoc mewbers
include the high school principal, the district curriculum adminis—
trator, and the district administrator of media and technology.

5. Perscns Who Will Tmplement the Activities

In 1Y84-85, 252 of the teachers under the leadership of their
respective department chairpersons.

6. lmprovement (oals

Ceneral Goal

All students who are enrolled in classes of the teachers using
the computer will attain course content more readily and will show
higher interest in their course work.

Performance Goals

Each student enrolled in a course in which the computer
is used will either acquire mcre course content in the same
time or acquire the same content in less time, as reported in
a teacher questionnaire and a student questionnaire.

Each student enrolled in a course in which the computer
is used will indicate higher interest 1in the course as
repo.ted in a teacher questioanaire and a  student
questionnalire.



Each volunteer teacher will increase his or her
competence in use of the computer as a teaching tool as
reported in a teacher questiomnaire and reflected in the
teacher's computer lesson summaries.

7. Preparatory Activities

Organize a task force on cowputer utilization; the task force
members attend a 2 1/2 day workshop (Wisconsin Program for the
Renewal and Improvement of Secondary Education) and weet bi-weekly
to plan and consider other committee tasks, including those that
follow:

Survey all instructional staff on the status cf computer needs
and the status of thkeir personal competency and/or interest in
using computers.

Conduct district computer literacy inservice seminars for high
achool teachers. Seminars involve 12 hours of instruction for
each participating teacher.

Involve all staff in selection of computer hardware and
software.

Recommend the purchase of the desired hardware and software.
8. Frirst-Year Implementation Activities and Monitoring Progress
Implementation Activities

Volunteer teachers utilize the computcr as a teaching tool in
lessons of each course. Each lesson is summarized and submitted to
the department chairperson. Lesson example:

Subject: Physics
Lesson: Measure the Mechanical Equivalent cf Heat

Lesson Summary: It is possible to measure the mechanical
equivalent of heat (i.e., the number of joules of mechanical energy
{n a calorie of heat energy) by measuring the heat gained by lead
shot which has been dropped from a known height. In prior
semesters, this was done by measuring the imitial and final
temperature of the lead with a thermometer. The greatest error of
the experiment was the hest radiated to the environment from the
lead. By using e temperature probe interfaced with an Apple
computer, the temperature is measured more accurately. In addition
the computer takes the measurements and constructs a graph of the
temperature vs. time which clearly illustrates the radistion of the
lead shot.
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Monitoriug Progress

Department chairpersons review th> lesson summaries that the
teachers of the respective departments provide. Department chair-
persons and other mewbers of the task force confer periodically
with the teschers to confirm desired practices and to aid teachers
who wish assistance.

The principal observes teachers' classrooms and confers with
the teacher after the observation.

9. Evaluationjig Terms of Goal Attainment and Effectiveness of
Activities

Administer a questionnaire to the computer-usage teachers in
May that addresses the performance goals regarding student achieve-
ment, student interest, and teacher competence in computer usage.

Administer a questionnaire to the students that addresses
student achievement and student interest.

Interview a random sample of teachers and 1 random sample of
students of these t2achers' classes to gain more detailed informa-
tion about effective computer use.

Analyze all the lesson summaries to idertify possible trends
in more frequent and/or more effective use of computers.

Collate all the data and summarize the results.
10. Refinement

The evaluation results will be shared with all teschers and
submitted to the Stevens Point District Improvement Committee, The
results will be used in developing the computer usage plan for

11. Time Schedule

Starting Date Ending Date

Preparatory Activities October 1983 December 1984
First-Year Partial

Tmplementation October 1984 - June 1985
First-Year Fvaluation August 1984 June 1985
First-Year Full

Implementation August 1985 June 1986
Ref inement June 1986 Ongoing
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12. Budget

$17,000.00 for computer hardware from October 1, 1984, to
December 15, 1984.

$1,254,00 for 4nitial software from January J, 1985, to
April 1, 1985,

$6,084.00 for software from May 1, 1985, to Decewber 15, 1985.




Chapter 5
Updating the Curriculum: An Annual Priority

Curriculum Development Strategy
Middie School and High Schooi Curriculum Patterns
Design Objectives
Prepianning Activities
Prototypic Plan

improvement Pian—Curriculum Improvement in English, 1984-85:
Steuben Middie Schooil, Milwaukes, Wi

Compieted Project—Curriculum Enrichment, 1884-85:
Phoenix Middie Schooi, Delavan, Wi



Curriculum improvement calls for & cooperative effort by
district office and local school staff. Curriculum improvement by
a local school staff is necessarily carried ouc in tb-. context of
the district and stoete requirements and cuidelines.

Curricuium Development Strategy

Changing the school's curriculum is accomplished in different
ways. One approach employed by local school stafi has sji: major

phases:

1.

4

Examine the school's statement of program goals in
relation to the district's goals and philnsophy. Recon-
cile any differences between the two.

Fxamine the obfectives of each course in relation to the
school's progrsm goals and philosophy. Reconcile any
differences between the two. “

Examine the content of each course in relation to the
content of other courses of the same program (subject
fieid) and also of other programs. Identify omissions,
unintencional overlapping, and lack of continuity between
the courses of the same program area. Identify uaninten-
tional overlapping among the courses of the various
program areas. Based on the findings provide for better
continuity and wore integration a&s appropriate. Drop or
add courses uas appropriate. Alilocate wore or less time
for {nstruction for the totul program and for one or more
¢nurses of the program. Develop or revise curriculum
guides as needed.

Exgmine the content of each course in terms of {ts
efférgiveness in facilitating the attainment of the
vourse objectives. Tdentify omissicns, overlapping, lack
of continuity, and irrelevant content. Provide for
better continuity end more integration among units of
study within each course as appropriate. Drop or add
units of study. Allocate more or less time for uniis.
Develop new unit outlines or update current ones.

Examine the content of each course in terms of its
providing an appropriate instructional program for each
student who typically enrolls in the course. Modify the
content as necessidry so that it is neither too easy nor
too difficult for any student and so that the conteat
meets cach sfudent's educational needs.
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6. Examine the instructional arrangements, including the -
methods and materials, iu terms of facilitating the
attainment of the course objectives and arranging an
appropriate instructional program for esch student.
Consider the quantity, appropriateness, and variety of
the materials and the effectiveness of the methods. Make
revisions and changes &s Necesssry.

€3y

Middle Schooi and fHigh Schoo! Curriculum Patterns w

Curricula vary considerably from one school district to
another and from one state to another. To establish a common frame
of reference for considering curriculum improvement, a widdle
school curriculum, grades & through 8, and a high school curric-
ulum, grades 9 through 12, are outlined. The remainder of the
chapter is based on these curriculum patterms.

About two-thirds of, the middle school day in each of grades 6,
7, and 8 is given to language artp, reading, mathematics,. science,
and social studies. The remainder of the time across the tbkves
grades is given to a:t, career education, foreign languages, ausic, |,
~ physical education and health, and applied arts. However, instruc-
tion in no more thanm three of the last subject fields is provided
ir any grade during any given weék of the year and more imstruction
is provided in certeifn areag than in others, e.g., more phyrical
education “.un career education.

~, Concerning the high schbcl curriculum, grades 9 through 12, 21
credits are r quired for graduation and students may take rore than

71" credits. FEach student to be graduated with a diploma must
complete the following requirements, grades 9 through 12:

4 credits in Fnglish -coumunication skills and literature
‘ 1 ~redits in social étudies .

2 credits in ﬁgthematics

2 credits in science

i }/2 credits in the visual and performing arts

i 1/2 ecredits in health and physical education

[y

1/2 credits in career/vocational education and applied arts
areas ‘

/
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1/2 credit in cowmputer literacy

5 or wmore ¢  ~ctive credits;. foreign language may be part of
the e ‘ives.

The preceding permits the college preparatery student taking 21
credits to complete 4 credits in English, 3 in social studies, 3 in
mathematics,' 3 in science, and 3 in a foreign langusge, a total of
16 credits;, it also requires the student to complete 5 credits in
the other four areas. The s+wudent taking 21 credits who will seek
employment upon high school graduation may complete 4 to 7 credits
in a vocational areu, 1} to 13 1/2 in English, foreign languages,
mathematics, science, and social studies, and 3 1/2 to 6 in the
other three uareas.

Design Objectives

Comprehensive Objective

Each school's curriculum is based on the district's educational
philosophy and the school's program goals. Course goals, course
content, and instruction, including materials and methods, are in
accord with the district philosophy and the program goals. The
schovl's curriculum is structured to meet state and district
requirements but it can be adapted by the school and individual
teachers to take into account the differing educational needs of
students.

l11llustrative Enabling Objectives

The curriculum focuseés on student acquisition of knowledge and
understanding, skill and competence, attitudes and values, and
action patterns in the following progrummatic areas:

Communication skills, including reading, writing, spesking,
and listening.

Mathematical concepts and skills.

Scientific and technological concepts and skills, including
computer technclogy.

Social science concepts and skills.
The fine and applied arts.

Foreign languages.
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Career education, including awareness, exploration, and
preparation.

1.

Health education, both physical and mental.

Iy
e

Family and home membership.

fen

Leisure education, including crafts,  clubs, and extra- :
curriculsr activities. 3
Related to the preceding areas, curriculum committees, teams

of teachers, and individual staff members: : ‘
Identify or prepare content outlines.

Identify or formulate course and unit objectives.

Identify or prepare instructional materials, including printed
and audicvisual materials, that individual students use to
attain their objectives.

Formulate instructional methods, including the use of time and
materials, that enable individual students to attain their
learning goals.

Ensure that the curriculum offerings and requirements are
neither tvo demanding nor too easy for any student.

Ensure that the course content, the teacher's methods, and the
teacher's assessment of student achievement are closely
related.

Establish procedures for reporting to the students énd parents
(snd for ensuring a just and fair system of grading if letter
grades are reported).

Review and wupdate curriculum content and requirements
annually.

Preplanning Activities

Members of the Educational Improvement Coumittee or of a
curriculum improvement task force carry out the folloﬁing pre-
planning activities:

View and discuss the f{ilmstrip '"Curriculsr Patterns in
Secondary Schools."
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Listen to and discuss relevant sections of the audiocassette
"Experiences of a Middle School, a Junior High School, and Two
Senior High Schools with Curricular Patterns."”

Read textbook Chapter 4, "Curricular Arrangements."

Visit schools that have changed their curriculum; confer with
them by phone and mail; and secure_ curriculum guides, learning
guides for students, test manuals, and other printed material.

Assess their school's present curriculum; identify areas for
improvement; outline possible means of implementing the
improvements; determine the inservice education that will be
needed and whether it will be prcvided by the local school
staff or an external source; and estimate the costs of
planning, preparation, and implementation.

Prototypic Piain

The members of either the Educational Improvement Committee or
a4 task force on curriculum improvement prepare the school's curric-
ulum improvement plan. Other teachers, parents, students, and
other persuns avre invited to participate in relevant aspects of the
planning process. A district official serves as an ad hoc member
‘of the task force or as a consultant to it. The school's plan is
based on the district's elementary-high school plan for curriculum
fmprovement,

I. Area of Improveuent
Curriculum Improvement in English.
2. Need for Improvement
A needs assessment indicated that many students are taking
appropriate work in English and are achieving as high as expected.
However, the available English offerings are not appropriate for
some students in terms of their entering achievement levels. Too
much time is being sllocated for certain areas of English and too

little for others. Too many students are experiencing failure in
Enolish. ' T

3. Percent of Students and Grades Involved
1002 of the students of each grade.

4. Persons Who Will Pian, Coordinate, and Evaliuste the Activities

es
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The school's Educational Improvement Committee or its task
force on Emnglish curriculum improvement.

5. Persons Who Will Implement the Activities

All teachers of English and other teachers who require
reading, spesking, listening, or writing activities of their
students. ' ‘ .

6. Improvement Goals

General Gosl

The English curriculum offerings will be appropriate for each
student, and accordingly for the composite group of students of

eacn grade and the entire school.

Performance Goals

Each student wili have appropriate English content and an
appropriate amount of time allocated for English instructiom.

The English course content and allocated time will be
appropriate for 90% or more of the students of each grade.

“Ceneral Goal

High student achievement in English as determined .by norm-
referenced or criterion-referenced testing or by teacher grades
will be maintained and low achievement will be raised.

Performance Goals

The measn English achievement of students of esch grade
will equal or exceed the 60th percentile.

90% or more of the students of each grade will meet the
desired competency level ir English.

Students who attend class regularly and try hard will
receive grades of A, B, or C in English.

7. Prepaiatory Activities

To enable the planning group to develop the improvement plan,
arrange the planning group's teaching schedules and provide substi-
tute teachers as mnecessary so that the planning group can meet at
regularly scheduled times during school hours. As necessary,
arrange for the planning group to meet outside of school khours to
gain information and to plan. 1In developing the plan, the planning
group carries out the six steps given earlier inm this chapter and
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implements relevant design objectives given earlier. The improve-
ment plan will {nclude preparing an English curriculum guide that
indicates (a) wmodifications in the content and/or objectives of
existing units and courses, (b) any new units or courses, and
(c) an indication of any unit or course to be dropped.

8. First-Year Implementation Activities and Monitoring Progress

Implementation Activities

English teachers and other teachers affected by the ~urriculum
changes meet at regularly scheduled times during school hours, and
outside of school hours as necessary, to incorporate the
recommendations and materials into their courses.

Inservice/staff development is provided as necessary so that
teachers understand and implement the revised curriculum.

Teachers relate the new course content and objectives, their
teaching methods and use of materials, and their evaluaticn devices
and procedures.

Teachers aid the students enrolled in their courses in under-
standing the curriculum goals and objectives.

Teachers adjust the revised curriculum to meet the entering
achlevement level of each student enrolled in their courses.

Teachers incorporate the curriculum revisions in the instfuc-
tional programs (see Chapter 4) of the students enrclled in their
courses,

Advisors incorporate the curricular revisions in the advisees'
cducational programs (see Chapter 3) by selecting more appropriate

units and/or courses for the students.

Monitoring Progress

Each English teacher monitors the progress of each of the
students enrolled in his or her class and at each grading period
identifies any student not progressing as well as desired.
Students experiencing difficulty are aided in overcoming their
problems. Students making excellent progress receive recognition
from the teacher.

A member of ile task {uice examines the grades assigned in
Fnglish. Students making grades lower than desired are identified.
The tuask force member meets with the English teachers whose
students are not progressing satisfactorily and works out plans
with them for correcting the problem.
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A task force wmember observes English and other teachers'
classes and exsmines the instructional materials and tests they
use. If a teacher is experiencing difficulty and desires help, the
task force member provides it directly or has other school or
distriet persons provide it.

A task force member secures information from teachers,
advisors, and counselors toward the end of the first semester to
identify the extent to which the curricular revisions enabled them
to arrange more appropriate educational and instructional programs
for more students.

9, Evaluation in Terms of Goal Attainment and Effectiveness of
Activities

The purpose of the evaluation (as of the preceding monitoring)
is solely to determine the effects of the curriculum changes, not
to arrive at aay judgments that influence teachers' salaries or job
security in any way. Accordingly, 1 task force member who is not
responsible for evaluating teachers' performances coordinstes the
activicies.

Aicertaining the extent to which more students had appropriate

Fnglish course work in their educationai programs.

Aduinister a student checklist and an advisor checklist for
this vear and last year to identify the approupriateness of the
English curriculum for each student. Compare the results. Ianter-
view a random sample of the students.

Determining the extent to which already high English
achievement was maintained or low achlevement was raised.

Compare norm~referenced and criterion-referenced test results
and grade-point averages for this year and last year.

Assessing the usability and effectiveness of the curriculum
guides and other materials that were developed.

Administer a teacher checklist; interview teachers.

A report will be prepared susmsrizing the results of the
curriculum changes. The report wil) b: prepared in such & wanver
that results cannct bHhe related to individual students or fo
individual teachers.

10. Refinement/Renewsl
The cycle of assessing the current situatioun, selecting

curriculum elements tor improvement, planning, goal setcting,
implementing, and evaluating improvements to attain the goals will
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continue on an annual basis. As the staff continues to engsage in
this cycle of activities and as more sophisticated staff develop-
ment continues, the school will experience renewsal as a social
organization. 5 :

1t. Time Schedule
See Chapter | for instructions for developing a time schedule.
12. Budget

See Chapter | for inscructions for preporing a budget.

improvement Plan—Curriculum Improvement in English, 1984-85:
Steuben Middie School, Milwaukee, Wi

Steuben Middle School enrolls about 900 students in grades 7
and 8,

l. Area of lmprovement
Curriculum Improvement in Writing Skills.
2. Need for Improvement : ¢

A large pcrcentage of the students who take the district
mandated writing competency test in grade 9 fail to exhibit
adequate writing skills in the testing situation and therefore must
be assigned to a remedial class at the high school level. There is
a need to d4dentify these students prior to the 9th grade and
provide a curriculum which emphasizes the improvement of writing
skills. -

3. ‘Percent of Students and Crades Involved

Approximately 15X of the grade 7 students and 25% of the
grale 8 students in 1984-85.

4. Tersons Who Will Plan, Coordinste, and Evaluate the Activities

The central off{ice's Chapter I coordinators with input from
the school's principal and learning coordinator will do the initial
planning and propossl development. When tentative approval of the
proposal is received, English teachers will assist in developing
the implementation plan, monitoring student progress, and evaluat-
ing the project.
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5. Persouns Who Will Implemént the Activities

One English teacher will teach the students. Support to the
teacher will be provided by a central office supervisor, the learn-
ing ‘coordinator, and the other English teachers.

6. Improvement Goals.

General Goal

Low~achieving grade 7 and grade 8 students will be provided an
English curriculum and related instruction designed to enable them
to meet the minimum criterion in writing for high school gradua-
tion.

Performance Goals

80% of the students will be able to explain the writing,
editing, and rewriting procass.

802 of the students involved will be able to write an
acceptables five-paragraph theme.

902 of the students will exhibit ¢ more positive attitude
towvard the writing process. ’

7. Preparatory Activities

Identifv' the writing teacher and prdvi@e training in the de-
sired writing procedures and use of compu:ej;’for word processing.

The writing teacher and the Englishf teachers identify the

students who will be involved in the program.

Identify appropriate space and materials for housing the
computers and conducting the class.

Revise the selected students' schedules so that they can take
the class.

8. First-year Implementation Activities and Monitoring Progress

Ongoing operation of the program will be the responsibility of
the assigned teacher. Suppert for and monitoring of the program
will be provided by the Chapter I supervisor, principsal, l=arning
coordinator, and Eaglish teachers. The teachers and support
personnel will devote sufficient time and energy to insure success
of the program.
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. 9. Ewvaluation in Terms of Goal Attainment'and Effectiveness of‘
the Activities ’

(4

Five types of information will be gathered relating to the
writing program:

A writing pretest, administered in September.
Periodic student writing samples.‘

A writing posttest, administered in late May.
End-of-year student o}inions.

End-cf-year teacher opinions.

Student's writing samples will be evaluated on the criteria
established system-wide for o five-paragraph theme. The holistic
scoring methods which are used for the writing competency test will
be applied to the student writing samples.

The data gathered will be used to evaluate the goals estsb-~
iished for the program for the first year.

Data to be reported to the staff will include the degreée of
improvement demonstrated by individual students, the average
improvement of all students, and the judguwents and opinions of the
students and [Lnglish teachers in relatiorn to student attitudes
toward writing and the developrent of writing skills.

a

10. Refinement

At the end of each year, the writing teacher, Chapter 1
supervisor, principal, Jearning coordinator, snd English teachers
will review the results of the writing samples and opinions
gathered. From this review new and/or revised goals snd procedures
will be developed for the following year.

11. Time Schedule

Initisl planning--Semester 2, 1983-84, to develop the proposal
for funding.

Planning—Semester 1, 1984-85. to {dentify .nd order cpecific
equipnent and materials; to develop a system of operaticen; and to
both develop criteria for student involvement in the program and
identify the specific students who will be involved.

Implementation—-Semester 2, 1984-85. Students will be
assigned to classes and instruction will start.

. 95

et
o
ot

. e

-

[N



Evaluation—Semester 2, 1984-85. Opinions of ¢he English
teachers will be secured related to student improvement. Refine-
ments for the 1985-86 school vear will be based on these opinions.
Pre- and posttests will be developed and administered during the
1985-86 school year. Future refinements will be based on the
results of these tests and teacher opinions.

12, Budget )
Initial funding will be provided through the federal govern--
ment Chapter I program. Local school system funds will not be
utilized except for the time involved for the support personnel's
involvement in the program. 3Start-up costs will be high because of
the large amount of equipment which must be purchased initially.
On-going costs will be less and will continue to be provided from
federal funding. Should the federal funds be reduced or eliminated,
the local system will assume the expense of operating the program.

Year 1
Equipment:
15 Apple computers $12,750
15 cards . 1,500
3 printers 1,000
1 25" monitor 800
Software, consumables, etc. 3,000
Total equipment $19,050
Salary and fringe benefits for
. one full-time teacher L $32,500
Total estimated cost Year 1 $51,550
Year 2

Salary and fringe benefits for

one full-time teacher $34,000
Software, consumables, etc. $ 2,000
Total estimated cost Year 2 $36,000

Completed Project—Curriculum Enrichment, 1584-85:
Phoenix Middie School, Delavan, Wi

Phoenix Middle School enrolls 503 students in grades 5-8.

Persons Who Planned and Monitored the Project

Education Improvement Commtttée (EIC) cousisting of the
principal, one guidance counselor, three academic teachers, two
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allied arts teachers, and one cxceptional education teacher.

Goal X >

Provide more time for instruction in the scademic subjects in
grades 6-8 und continue a student activity prograw.

Primary Planning/Implementation Activities -

The Saturday Enrichment Program at Phoenix School was imple-~
mented through the action of the Phoenix School EIC and the Phoenix

School teachers. The Phoenix. School has had activity clubs for the-

past several years that met duriug the school dsy. However, the
pressure for more time on task led the Phoenix teachers and admin-
istration to feel that there must be-a better time to provide
enrichment activities to our students than during basic skill
instrucetion time. Once the need was established by the Phoenix
School FIC, questiounaires Were sent to other” districts finding out
how they carried out activities. Teachers going to conventions and
seminars were asked to discuss the concern with fellow attendees to
see if we could find a better way of serving our students. The
principal found a possible solution at the Middle School Convention
in Columbus, Ohio, in November 1984. Two schools represented st
that conference described their Saturday Enrichment Program. The
Saturday Enrichment Program concept was brought back to the Phoenix
School EIC and was received with enthusiasm. The EIC presented thn
concept to the faculty for their approval. After much discussion,
the Saturday Earichment Program was implemented for the months of
March and April 1985. Eleven programs were offered on Saturday
mornings, not only for the middle school students of grades 6-8 but
also for interested students of grades 9 and 10. The programs were
well attended.

Ref {newent
’

In the 1985-86 school yesr these and other enrichment programs
will be held on Saturdays during the winter months. There will be
a tee of $3.00 to $6.00 to cover administrative costs.

Sample Materials

The following paragraphs are from the progran announcement for
Winter 1985,

¢ ——— L et

The Phoenix Middle School, Delavan, Wisconsin, is sponsoring a
series of courses in a community Saturday Enrichment Program for
students in grades 6-10. The classes vary from three to six weeks
in length, depending upon the instructors' wishes. In general, the
Saturday Enrichment Program begins on March 16 and ends on
April 27, 1985,
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Registration for the Saturday Enrichment Program will take
place from 9:00-11:00 A.M. on Saturday, March 2, 1985. The regis-
tration will take place 1in the Phoenix Hiddle School lobby.
Students must appear in persom to register. During the registra-
tion process students will be asked to put their name, address, aud
other jmportant information on tbe registration sheet for the
particular class they desire to participate in. It is advisable
that students have more than one class in mind, as there will be a
maximum number of students sllowed in each class. Classes will be
filled on 8 first come, first served basis.

Please note that there is a small fee for registration im the
Satuxday Enrichment Program. The program is 3 ccmmunity program,
so expenscs must be met through registration fees. Please be
prepared to pay your registration fee in cash. Fee refunds will
only be given for cancelled classes. If you have any questions
regarding the Saturdsy Earichment Program, please call Phoenix
School (728~6366) so that your questions may be answered as soon as
possadle.

Donald J. Carpenter, Program Coordinator
DELAVAN-DARIEN SATURDAY ENRICHMENT PROGRAM

A description of ome of 11 courses.offered in Winter 1985
follows:

BASIC PHOTOCRAPHY o

Saturdays (3) - April 13, 20, 27 (9:00 - 11:00 A.M.)
Open to students in grades 6-16'

Instructor - David Austin

Fee $3.00 Room: Phoenix 212

This course will teach the basic principles of photography.
Students will learn what mskes photograrhy work-—~the technique and
composition of photography and how photography can give you some-
thing valuable for ycur lifetime. Photography csn be a useful
skill and fun at the same time. .

The instructor, David Austin, has operated a photegraphy
studio for many years in Delavan. Photography has been his life-~
long interest.
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Chapter 6
Student Decision-Making Arrangements,
.. Self-Discipline, and Citizenship:
Democracy Includes Students, Too

Rationale
Design Objectives
Prepianning Activities
Prototypic Plan

Activitias Planned To Improve School Climate, 1983-84:
John Burroughs Middie School, Milwaukee Wi

Completed Project—increasing Attendance
by Use of Computer 1984-85:
Wm. Hoislick High School, Racine, Wi

ERIC

Full Tt Provided by ERIC.



Rationaie

Making wise decisions and accepting the responsibility for
one's own actions are essential for self-realization as an indi-
vidual and for making progress as a group. Wise decision making is
learned. Students who do not learn decision-making skills while in
school will prcbably never learn the skills. Similarly, students
who are given mno opportunity in school for making important deci-
sions and for exercising self-discipline and dewmonstrating other
aspects of good citizenship are unlikely to be ready for meeting
these demands successfully upon completing high school.

Some teachers as well as entire faculties hesitate to encour-
age any student decision wmsking because the school environment is
not safe and disciplinc problems are experienced in most classes.
In these situations, corrective actions precede extending student
deci~ion making to &ll students. However, extending student
decision making and responsibility to some of the students may be a
key element of the corrective program.

Most schools are safe, and discipline, attendance, and other
aspects of good citizenship are not problems for teachers or
students. In this kind of school, the large majority of students
are capable of exercising considerable independence in making
decisions regarding their education and conduct withcut continual
supervision and extermal control.

Improving student decisfon~-msking skills and encouraging good
citizenship are proposed as a means of fostering a favorable
enviromment for learning and teaching. The administration,
faculty, students, and psrents formulate the rules governing
discipline, grooming, and other student behaviors democratically;
and they are all involved in enforcing the rules fairly and justly.
Similarly, developing self-disciplined conduct through ressoning,
counseling, and wnodeling 1is emphasized rather than establishing
control over students through a system of rewards and punishments.
These propositions are based on the fact that self-disciplined
conduct, as well as misconduct, results from the combined effects
of the student's home und neighborhood situation, the student's
interactions with the schooi staff and other students, and the
student's own values regarding self and schooling.
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Design Objectives

Comprehensive Objective:

Students progressively assume more responsibility for learning
well, self-disciplined conduct, and good citizenship.

1llustrative Enabling Objectives:

Students in their classes and in meetings with tﬁeir advisors are
taught:

Decision-making ' skills that help them to make educational
decisions as individuals. O

Cbncepts and skills that-enable them to participste in shared
decision making with other students, the school staff, and
parents.

The individual student exercises inéreasing initiative for making
decisions and accepting the related consequences of the decisions
regarding: g

The student's imstructional program in each course and his or
her total educational program.

The student's conduct, attendance, and other aspects of good
citizenship. S

Students as members of groups take increasing initiative four making
decisions and accepting the responsibility for the decisions
regarding:

The objectivee snd activities in the course in which the group
{s enrolled and the extracurriculsr activity in which the
group participates.

The governance of the group.

The school's guidelines regarding attendance, conduct, and
other aspects of good citizemship.

Responsible students are encouraged to serve:
As officers and members of student-governing groups.

As student representatives on the school's standing and ad hoe
committees, councils, and task forces.
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Preplanning Activities

Members of either the Educational Tmprovement Committee or s
task force on student decision making and citizenship carry out the
following preplanning activities:

View and discuss the filmstrip "Student Decision Making in
Secondary Schools."

Listen to and discuss relevant sections of the audiocassette
"Experiences of a Middie School, a Junior High School. and Two
Senior High Schools with Student Decision Making."

Read textbook Chapter 6, "Student Decision-Making Arrange-

ments."

Study the naterials of three other components that have direct
implications for student decision making: Individusl Educa-

{ tional Programming, Individual Instructional Programming, &and.

Career Fducation and Experiential Learning.

Visit schools that have effective programs, confer with other
schools by phome and mail, and secure student conduct guide-
lines and other materials.

Assess’ their school's present situation; identify areas of
improvement; outline means of implementing the improvements;
determine the kind of inservice education that will be needed
and whether it will be conducted by the local staff or secured
from an external source; wnd estimate the cost of preparing
for, implementing, and continuing the improvements.

Prototypic Plan

The members of either the Educational Improvement Committee or

a task force on responsible student decision making and citizenship

prepare the improvement plan. Other teachers, parents, students,
and other persons are invited to participsge in relevant aspects of
the planning process. A district official serves as an ad hoc

wember of the task force or as a consultant to it. The school's

plan is based on the distri.t guidelines on studentgcitizenship and
conduct. tk
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1. Area of Improvement
Student Decisinn-ﬁaking Arrangements.
2. Nsed for Improvement
A carefully conducted assessment showed that many students are

developing individuai and group decisiou-making skills in a3 desir-
aule manner. They are exercising good citizenship in terms of

attendance, punctuslity, self-disciplined conduct, interest in

acudemic learning, and positive peer reistionships. However, other
students are not developing as desired; hence, the climate for
learning and teaching is not as positive as desired.
3. Tarcent of Students and Grades Involved
100% of the students of each grade.
4. DPersons Who Will Coordinate and Evaluate the Activities

The Education.i Improvement Committee or the task force om
student decision making.

5. Persons Who Will Implement the Activities

Administrators, a.l counselors, &ll teschers, and selected
students.

6. Improvement Goals

General Cosl

Students with each successive year of schooling will improve
their skills in making decisions regarding their education

Performance Goals

75% of the grade 7 students and 90 of the grade 1l
students will be able to apply, when appropriate, a convergent
problem-solving model or & divergent (creative) problem—
solving model of decision making to problems they experience
at school. :

80% of the grade 7 students and 902 of the grade 11
students will take respounsibility for planning, monitoring,
and evaluating their own instructional programs and their own
educational programs with a minf{mum amount of teacher and
advisor guidance.
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758 of the grade 7 students and 90% of the grade 1l
students will be able to identify instructionsl materials and
activities that are appropriate for them in terms of their
ability to read, their interests, and their learning styles,
using the list of unit asterials and activities presented and
discussed by the teacher.

602 of the grade 7 students and 802 of the grade 11l
students will be able to select appropriaste required and
clective units or courses and extracurricular activities when
aided by an advisoer in an individual conference.

Ceneral Goal

Students as members of smsll groups with each successive year
of schooling will take more imitiative and assume greater respon=-
sibility for conducting the group's learning activities and goverm-
ing their extracurricular and student activity programs.

Performance Goals

802 of the grade 7 students and 902 of the grade 11
studeats will learn effectively in smsll groups of four to six
when guided and monitored by a teacher.

60% of the grade 7 students and 952 of the grade 11
students will participate effectively in extracurricular and
student activity progrsms.

General Coal

More students of each successive grade will serve on student
aud faculty-student committecs with increasing effectiveness.

Performance Goals

More student~only committees will function effectively.

More students will serve on faculty-student committees,
including improvement committees and task forces.

GCeneral Gosl

Student citizenship will become more responsible and the
resulting school climate will brcome wore positive.

Performance Goals

Tardiness will decrease by 5% and attendance will
increase by 2%.
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The number of students vefarred by teachers for dis-
cipline reasons will decresse by (0% and the number givem
in-house and other suspensions wiil -ecrease by 20%. oo,

The percentage of dropouts will C=crease by 1X.

The number of positive peer relationships outside the
classroom will increase by 50%.

The number of studeats recognized for self-disciplined
conduct will increase by 5%.

7. Preparatory Activities

Arrange the plamning ‘group's teaching schedule and provide
substitute teachers as necessary so that the planning group can
meet during regular school hours to develop the improvement plan.
As necessary, arrange for the planning group to mee’ outside school
hours te gain information and to planm.

Prepare guidelines pertaining to student decision making,
citizenship, and school climate.

Aid the school staff in preparing to use the guidelines and to
implement the improvement activities by studying the WRISE mater-~
ials used esrlier as a preplanning activity, arranging for the
staff to visit schools that have exemplary practices, making
available instructional materials, and arranging for consultants to
conduct inservice activities.

8. First-year Implementation Activities snd Monitoring Progress

lmplementstion Activities

Responsible student decision making is increased.

The school offers one or more units of étudy on decision~
making skills.

Counselors and teacher advisors use part of their individual
conference sessions with students to encourage the students to make
decisions and to teach the students decision-making skills. (See
Chapter 5 of the textbook where methods and materisls are presented
for teaching decision-making skills as part of & program of caveer
education.)

Teachers arrange for pairs and small groups of students to
select and manage some group learning activities.

Advisors of extracurricular activities, the student council,
and other student activities arrange for students to assume io-
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creasing initiastive asnd responsibility for the ccnduct of these
activities and for student self-governance.

Student representatives are placed on student-only and
faculty-student committees and task forces.

Attendance 1s increased by more effective instructionsl
programming for astudents with & history of absenteeism, counseling
absentees, conferring with parents, monitoring attendance at each
class by computer and immediste follow-up of absentees with tele-
phone calls to the home, and recognizing good attendance. Punc~
tuality is increased by similar techniques.

Self-disciplined conduct 1s increased by more effective
instructional programming for the individual student; counseling
wisbehaving students; contacting parents, teachers, counselors, and
the administrative team; waking clear to students rules of conduct
and enforcing the rules; supervision of out-of-class activities and
spaces; clearly defined referral procedures; establishment of an
in-house detention program for misbebaving students; and recogni-
tion of well-behaving students.

The dropout rate is decreased by more effective educational
programming and instructionmal programming that gives attention to a
greater range of individusl educational needs and learning charac-
teristics; arranging course work snd assignments designed specific-~
ally to promote academic success; counseling, conferring with
parents, prer counseliug, and smwall-group interaction; and prograws
recognizing the values of completing high school.

Students are recognized for punctuslity, regular attendance,
self-disciplined conduct, prosocial interactions with peers, and
good care of materials and school property by means of PA announce-
ments, letcters to parents, display of the student’s picture, going
on field trips, attending recognition luncheons, personal notes of
commendation, on-the-spot reinforcement, and group awards.

Monitoring Progress

Teachers monitor student citizenship daily and prepare =a
summary report at the end of each grading period. Desired student
actions are recognized. The teachers, with assistance of a task
force member, work out corrective programs for students with
undesirable records. Students with. acute or chronic problems are
referred to a3 counselor or other school or district official.

A task force member observes classes, individual conferences,
and extracurricular and other student activities; confers with
staff, students, and parents; and examines records. Effective
teacher and advisor practices are reinforced and plans are worked
out to correct the ineffective.

107

J . 118



A task force member observes classes and individual confer-
ences, examines records, and observes group meetings of students
and teachers or advisors. If a staff member is experiencing
difficulty and desires assistance, the task force member provides
it directly or has other school or district persons provide it.

Teachers discuss their progress and concerns with a task force
mewber.

9. FEvaluation in Temms of Goal Attainment and Effectiveness of
isprovement Activities

The purpose of the evaluation activities that follow, and also
of the preceding monitoring, is solely to improve student decision
making and citizenship, not to s&rrive at judgments that influence
teachers' salaries or job security in any way. Accordingly, & task
force member who 1is not responsible for evaluating teachers'
performances coordinates the activities.

Determining the extent to which students learn decision-making
skills and take responsibility for planning, wmonitoring, and

evaluating their own instructional and total educational programs.

A checklist for students, a checklist for teachers, and &
checklist for advisors will be administered.

Determining the extent to which students in pairs and cmall

groups taske responsibility for planaing and iuplementing their

classroom learning activities; ascertaining the extent to which

students take responsibility for governing their extracurricular

and student activity programs effectively.

Same checklist as above with items for these areas added.

Determining the extent to which student membership on school

comnmittees increases.

Compare records of committee membership for this year and last
year.

Determining the extent to which yunctdélity and attendance
increase and discipline referrals, suspensions, and dropouts

decrease; ascertaining the extent to which recognition of desired

citizenship behaviors increasss.

Compare school records for this year and last year.

A report will be prepsred summarizing the results of this
improvement program. The report will be prepared in such a manner
that results cannot be related to individual students or to indi-
vidual teachers.
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10. Refinement and Renewal

The cycle of evaluation, goal-setting, planning, and imple-
menting improvements to attain the goals will continue on an snnual
basis. Ineffective practices will be eliminated and effective
practices will be maintained and strengthened. As the staff
continues to engage in this cycle of activities and as more sophis-
ticated staff development continues, the school will strengthen its
fmprovement capability and experience renewal as a social organiza-
tion. '

11. Time Schedule
See Chapter 1 for suggestions on developing a time schedule.
12. Budget

See Chapter 1 for suggestions on preparing a budget.

Activities Pianned To Improve School Climate, 1983-84:
John Burroughs Middlie School, Milwaukee Wi

Burroughs enrolls approximately 1,100 students in grades 7
and 8.

Introduction

At Burroughs, school discipline will emphasize a counseling
approach rather than the punishment of misbehavior. Student
misconduct will be viewed as the result not only of the student's
own misinclination but as a whole combination of environmental,
institutional, and individual causes. The role of the coordinator
of discipline will evolve from policeman to ombudsman, All
teachers will be inveolved in encouraging acceptable behavior om the
part of their students who will also be their advisees.

Rules governing the school environment and rules about proce-
dures, grooming, and discipline will remain, but they will be
democratically developed by sll interested parties (administration,
faculty, parents, students).
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Goal: Maintain attendance at 90X or above.
Activities:

Student recognition thrcugh PA announcements.

letters to parents.

Award to homebase for best attendance durivg marking
period. .

Orientaticn program for all students.

Display student pictures for perfect attendance.

Coal: Recognize students for excellent achievement.
Activities:

Picture displayed on wall in corridor.

Fieldetrip.

Luncheon.

Formal letters to parents from counselor, teachers, and
principal.

Homebase teacher to displsy names and grade points
earned.

Generate achievement reports.

Coal: Ensure security and safety of staff and students.

Activities:

Prevent outsiders from entering and loitering in building.

Schedule hall and door supervision as needed.
Post all entries with large signs stating loitering
ordinance. _ '
Encourage students not to invite relatives and friends
from outside without authorization.
Maintain clean, attractive building.
Report all graffiti in restrooms and hallways to
engineering staff for immediate removal.
Strengthen building security and safety for students and
staff.
Purchase additional Walkie-talkie equipment identical to
that used at the high schools and currently inm use.

Goal: Recognize students for acts of good citizenship.
Activities:
Provide on-the~spot recognition for:
Return of lost items.
Actions of assistance of one student to another in

hallways or class which is unsolicited but observed
by others.
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sicking up litter without being told.

Keeping school cafeteria in crder after each setting.
Contnue PA announcements reinforcing those who have won

an award for the previous day.

comgpdeted Project—Iincreasing Attendance
by Use of Computer 1984-85:
Wm. Horlick High School, Racine, Wi

Horlick enrolls approximately 2,000 studenis in grades 9-12.

Persons Who Planned and Monitored the FProject: Truancy task
force consisting of the principal, an assistant principal, a2
teacher project cooruinator, and a district official.

Primary Implemwentation Activities: Each teacher reports the
absente=es fiom 2ach class., The absentees' names are inpit to the
computer hourly. By means of & computer-managed calling machine,
each absentee's parents are called in the evening of the same day
or the next morning. They are informed of the student's absence.

In addition to dinitiating the calls, the computer is
programmed to perform the following:

Post daily absences, which eliminates the manual use of cards.
Provide a printout of student sbsences, hour by hour.

Provide a printout of a dialing record which is a report of
the homes that were contacted.

Provide a grid which is displayed on the monitor for reference
to an individual student's record of absences.

Produce an administrstive profile, which is a printout of all
students and their truancy patterns by day or week, for the
entire school.

This new approach has replaced the use of expensive forms,
stamps, and cover lctters that took hours of teacher snd clerical
time to prepare and three to seven days to reach parents, It has
encouraged students to attend class because they know the computer
knows when they miss a class., They also know that the computer
will call home every time a class is missed but they do not know
when it is going to call. The dsfly number of truancies, which are
tallied hourly, has dropped by two-thirds, from a range of 588-645
to 8 range of 181-220. The weekly total has dropped from 2,360 to
1,050. 111*
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Chapter 7
Evaluation and Improvement Strategies:
Using Information Constructively

Rationale
Recommended Program of Testing and Other Data Gathering
Design Objectives
Prepianning Activities
Prototypic Plan
improvement Plan—Standardized Achievement

and Mental Ability Testing, 1983-84:
Cedarburg School District, Cedarburg, Wi
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Rationale

Many school districts sre speading large sums of money on
testing but are not using the information to improve the education
of either individual students or groups of students, such as 2ll of
those enrolled in middie school or high school. Hewever, the
schools of other districts are using the information very effac-
tively in implementing each phase of the following genernl improve-
ment strategy: )

1. Identifying student outcomes that are already excellent
and educative processes that are effective ard that,
therefore, are to be muintained, and identifying others
that are not completely satisfsctory.

2. Developing an improvement plan for each unsatisfactory
areas. . .

3. Implementing the planned improvement activities and
monitoring progress carefully to ensure success.

4. Determining the extent to which the improvemen: activ-
ities were effective.

Norm-referenced and criterion-referenced test scores and
teachers' grades and ratings may be regarded in the same way as
matches. They can be used very constructively, very destructively,
or not at sll. Effective schools use test scores very construc-
tively; however, someé schools haven't made as much progress in
using teachers' grades.

Recommended Program of Testing
and Other Data Gathering

Information must be gathered on a systematic basis from yesr
to year in order to implement the preceding general strategy. A
recommended program of testing and other information gathering
follows:

1., Teacher-constructed paper-and-pencil tests, performance
tests, work samples, and observations for wmeasuring
student progress during the course and final achievement
at the end of the course.

2. Standardized achievement tests in the academic subjects
administered at least in every other grade in either the
fall or the spring.
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3. .Criterion-referenced tests including wmwiuimum competency
tests in various skill areas administered in the fall and
spriug of each grade. :

4. Grade point average in each subject for each student and
for the composice group of students of each grade.

S. A mental ‘ability test at each schrol level preferably at

the same time that the first standasrdized achievement
testing is done. ' :

6. Other measures of student ocutcomes in the cognitive
domain, e.g., creativity, writing skills, thinking
skills, etc., as desired by the school.

7. Average daily attendance (annual).

8. Incidence of discipline referrsls (annusl).

9., Incidence of suspensions {(annual).

10. Incidence of dropouts (annual}.

11, An inventory of student learning styles administered at
least once at each schonl level.

12. An inventory or questicnnaire to secure student opinion
regarding learning, school, teachers, peers, and other
elements of schooling, administered at least once at each
school level. .

13. A student self-concept inventory administered at least
once at each school level.

14. Opinioms of teachers, students, and parents as necessary
to evaluste the effactiveness of an improvement prograi.

The preceding kinds of information may be used in assessing
the performances and learning <haracteristics of individusl
students and group of students. However, ao information should be
gathered unless it will be used to facilitate student learning or
to improve instructional, advising, or other schooling processes.

In this regard evaluation that is conducted without gathering
and analyzing quantitative information is not to be overlooked.
For example, the English teachers getting together at the end of
the first grading period to share their opinions regarding how well
their courses are meeting the educationsl needs of the students can
be as useful 4in 4improving English instruction as studying the
students' test scores and letter grades. Similarly, the social

- srudies teacher may use part of the last class of the semester to

secure each student's opinion of how worthwhile or how sppropriate
the course was for him or her.

This chapter focuses both on improving evaluation practices

and on using evaluative information to improve schooling through
implementing the asscssment, planning, implementation, momitoring,
evaluation strategy, also referred to as the goal-setting strategy,
outlined in Chapter 1.
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Design Objectives

Comprehensive Obiectives:

A distric wide program of testing and other data gathering is
maintained to ascertain the extent to which the school's program
goals and the district's goals are attained annually. The individ-

‘ugl student's progress toward attaining his or her course objec-

tives, the student's instructional program im each course, the

student's total educational program, and the school's total educa- .

tional program are evaluated systematically; and the results of the
evaluation are used in improving the educutive processes of the
schcol.  (Evaluation is interpreted to include pre-assessment,
ongoing assessment, and post-assessment.)

Illustrative Ensbling Objectivesz

Appropriate measurement and evailuation techniques are used in:
Monitoring each student's progress toward attainihg his or her
learning goals in each course and evaluating each student 8
instructional program toward the end of each course.

Monitoring each student's total educational program and
evaluating the program toward the end of each semester.

Evaluating each student’s total educational program toward the
end of each school level.

Monitoring attainment of the school's improvement goals and
ascertaining the extent to which goals are attained.

The results of post-evaluations are used by:

Teachers and teaching teams to arrange better instructional
programs for individual students.

Advisors to arrange better rtotal educational programs for

individual students.

The school improﬁement comnittee in identifying areas for
improvement and in setting related improvement goals.

The district improvement committee in identifying areas for
districtwide improvement snd in setting related improvement
goals.
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Preplanning Activities

Members of either the Educational Improvement Committee or a
task force on evaluation carry out the following preplanning
activities:

View and discuss the filmstrip "Evaluating Student Learning

and Educational Programsg in Secondary Schools.”

Listen to snd discuss relevant sections of the audiocassette
"Experiences of a Middle School snd a Semior High School with
Evaluating Student Learning and Educational Programs.”

Study textbook Clapter 7, “Evsluation and Improvement
Strategies.”

Study the materials relsted to individusl educational pro-
gramming, individual instructionsl programming, and curricular
arrangemen:s. ’ ’

visit schools that have effective evaluation practices; confer
with other schools by phone and mail, and secure measurement
instrumerts, test manusls, and other printed material.

Assess their school's present situstion; identify improvements
in evaluation practices; outline means of implementing the
improvements; determine the inservice education that will be
needed and whether it will be conducted by the local school
staff or secured from an external source; and estimate the
cost of preparing for, implementing, and continuing tne
improvements. :

Prototypic Pian

The members of either the Educational Improvement Committee or
a task force on evaluation of student learnirg prepare the improve-
ment plan. Other teachers, parents, students, and other persons
are imvited to participate im relevant aspects of the planning
process. A district official serves as an ad hoc member of the
task force or #8 a consultant to it. The school's plan is based on
the district guidelines for testing and evaluation.
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1. Area of Improvement

Using assessment information in implementing the gual-based
improvement strategy, with particular emphasis on goal-setting.

2. Need for Improvement

A norm-referenced educational achievement test battery is
administered in April to the students »f grades 7, 9, and 11. The
results are examined by principals and counselors but not by
teachers. The district office publishes the mean scores annually
in the local newspaper. A wmantal ability test is administered at
the same time in grades 7, 9, and 1!, but the results are not used
by anyone. An inventory that measures students' attitudes about
schooling and their self-concepts is administered in September in
grades 6, 8, and 10, but these results sre not used by teachers,
counselors, or atudents. Tescher letter grades and grade point
averages in the subject fields and ratings of other student out-
comes, such as writing skills. are not used regularly in planning
students' educational programs or in improving instructiom.

3. Percent of Students and Crades inveolved
1002 of the students of grades 7-12.
4. Persons Who Will Plan, Coordinate, and Evaluate the Program

The Educational Improvement Committee or the evaluation task
force, . ‘

5. Persons Who Will Implement the Program
The task force members and ali teachers.
6. Improvement Goals

(The use of c¢valuation information in implementing the
individual educational programming strategy and the instructional
programming strategy were presented in Chapters 2 and 3. Here the
use of the available data given in [2] in setting measurable goals
is illustrated. The goals assume that the school staff judges the
srandardized achievement test results for grades 7, 9, and 1l to
reflect students' actual achievement of curriculum objectives quite
reliably.)

General Goal~--Mathematics

The students of each grade 8, 10, and 12 will achieve higher
in mathematics, the subject field in which the mean score was
lowest on the stundardized test in grades 7, 9, and 1l; and the
grade 8, 10, and 1Z students whose mathematics achievement
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percentile ranks were far below their mental ability percentile
ranks will be aided in performing better in mathematics.

Performance Goals

-

The mean percentile rank of the students of grades 7, 9,
and 11 will equal or exceed the 70th percentile on the stan-
dardized test, roughly equivalent to their mean percentile
rank on the mental ability test.

Each student of grades 8, 10, and 12 whose achievement
percentile rank in grades 7, 9, and 11 was markedly lower than
his or.her mental ability percentile rank will be aided in
achieving higher; other students will be aided in at least
maintaining their satisfactory or sbove level of achievenment
in relation to mental gbility.

The grade-point average id mathematics of the studenté of
each grade will be at or above 3.2, with 4.0 being A.

Ceneral Goal——Writing Skills

Low-achieving students of each grade 7-12 will demonstrate
higher achievement in writing skills.

Performance Goals

The mean rating of each .student of each grade on a
writing sample will be 3.0 or higher on a 4,0 scale.

The average grade-point aversge of the students of each
grade in writing will be 3.0 or higher with 4.0 being A.

General Goal--Student Attitudes and Self-Concepts

The attitudes of the students of all grades to'r °d schooling
and toward self will become more positive.

Performance Goals

The mean attitude ratings of the students cf grades 6, 8,
and 10 toward learning, school authority and control, peers,
and teachers as measured by the attitude inventory will equal
or oexceed 3.4 on a 4.0 scale.

The mein academic self-concept rating of the students of
grades 6, 8, and 10 as measured by the attitude inventory will
equal or exceed 3.4 on a 4.0 scale. :

The attitudes toward school and self of the students of
grades 7, 9, and l1 as estimated by the teachers will be
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equivalent to those of the students of grades 8, 10, and 12 as
measured by the attitude inventory.

7. Preparatory Activities

Arrange the teaching schedules of the task force memburs and
provide substitute teachers as necessary- so that the committee can
meet durin; regular school hours for planning, group problem solv-
ing, and s.. 'ar activities. As necessary, arrange for them to
meet outside school hours to gain information and to plan.

Aid the teachers in extending their understanding of the eval-
uation, goal-setting, planning, and implementation sequence by
leading the study of the correlated WRISE materisls on evaluatiom,
individual instructional programming, and individual educational
programming; by arranging for school visits, consultants, etc.; and
by examining evaluation materials used in other schools.

With respect to each of the preceding performance goals, make
clear to the teachers:

What is being measured and why it is, for example,
student achievement, student attitudes, teacher opinion. ‘

How the results of the measurements of last year were
used in identifying areas of improvement for the current year,
setting the preceding gosls, and developing relsted improve-
ment plans.

How the teachers sand members.of the task force will use
the perfornance -goals, last year's measurements, and this
year's ongoing measurements of student performance in monitor=-
ing progress during the current yesr.

llow the results of the two successive annual measurements
(tests, inventories, grade-point averages, other teadcher
estimates) will be used in evaluating this year's gosl attain-
ment and the effectiveness of the improvement activities.
8. First-Year Implementation Activities and Monitoring Progress

Implementation Activities

Mathemstics

A task force member will:;

Summarize the computer printout of the standardized test
results in mathematics for each grade 7, 9, and 11 for the
prior year and also the mental ability test scores.
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Indicate to the teachers of each grade 8, 10, and 12 how
much the mean mathematics achicvement of each grade 7, 9, and
11 was below the mean mental ability.

Provide teacharé the achievement percentile, mental
ability percentile, a&nd letrer grades in mathematics for each
of their students.

Interpret the measurcment error of the tests to the
teachers and invite each teacher to use the information in
trying to get higher achievement from students whose test
scores and/or grades avre well below thelr nental ability.

Fach teacher will deternine the extent to which his or
her judgments are in accord with the test results, indicate
the judgments to the task force member, and then attempt to
keep satisfactory student achievement high and raise that of
low achievers.

The mathematics teachers of grades 7, 9, and 11 will
implement the planned improvenent activities.-for grades 7, 9,
and 11 that are designed to raise the mean achievement of the
students of these grades.

Writing Skills

The English teachers of grades 7-12 will:
Provide instruction in writing as plaunned.

Give a different writing assignment toward the end of
zach grading period.

Rate each student's performance.
Use the results to recognize and maintain students'
sa:isfactory performances and to improve unsatisfactory

performances.

Student Attitudes and Self-Concepts

(Note: Students do not enter their names on the attitude
inveatory to insure honesty in responding, but they do indi-
cate their grade inm schoecl; and they may indicate the classes
in which they are enrolled.) Task force members and the
teachers of grades 7-12 proceed in interpreting the inventory
results and 4in dimplementing the planned activities for
developing more favorable student attitudes and more positive
self-concepts. They follow prccedures similar to those given
earlier for mathematics.
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Monitoring Progress

With respect to the performance goals in mathemstics, writiﬁg,
attitudes toward schooling, and self-concepts:

Teachers monitor tne progress of the  students in their

classes.

Teachers discuss their progress and concerns with one
another and with a task force mesber.

A task force member observes the teachers' classes,
examnines Che_ twsts and other measurement devices the teachers
construct, examines grades assigred to students, and observes
group wmeetipgs of teachiers for the purpose of aiding the
teachers implement the improvement activities and wmonitor
student progress. If & teacher is experiencing difficulty and
desires assistance, the task force member provides it directly
or has other school or district persons provide it.

9. Evaluation of the Implementation Activities

The purpose of the evaluation activities that follow, and also
of the preceding monitoring, is solely to improve evaluation prac-
tices, not to arrive at judgments that influence teachers' salaries
or job security in any way. Accordingly, & task force member who
is not responsible for evaluating teachers' performances
coordinates the activities. '

Accuracy and use of standardized test scores, inventory

scores, teacher ratings of studemts’ writing, and teacher-assigned

grades.

To determine accuracy, the task force performs reliasbility

estimates for each kind of measure for each grade or for smaller

subgroups of each grade, such as cluasses. (Universities and test
publishers have computer programs that can secare these estimates
very quickly and at very low cost.)

To determine how well the various measurss were used to aid
students learn, the task force secures opinioas of teachers and
students.

The task force summarfizes the preceding informstion and
recommends satisfactory measuring devices and uses of test scores
to be maintained and any found unsatisfactory to be dropped,
modified, or replaced.

Use of the measurement results in setting goals, planning,

implementing planned sctivities, and monitoring progress.
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The task force:

Suymmsrizes the duta its mesbers have gathered during the
year by observing classes, participating in meetings with e
teachers, and examining grades and ratings assigned by -
teachers. 4
Meets with groups 6f teackiers to secure their opinions. -
Combines the preceding information and proposes satis- %
factory practices to be maintained and others to be dropped, :
improved, or replaced. | A
.'Use of two consecutivs sets of measurements in evalusting goal A§%

attainment, eifectiveness of the planned improvement activities,
snd need for refinement.

The task force:t

N2 2 S

Prepares an evaluation report covering the above items,
based on a comparison of the two successive measurements-—

\Fathenstics. writing, and student attitude and self-concept.
Interprets the findings to groups of teachers and secures
their opinions regarding possible changes or modifications.

Recommends continuing satisfactery uses and changing, oy
modifying, or replacing any found to be unsatisfactory.

o A report is prepared summarizing the results of this
improvement program. The report is prepared in such a manner that
results cannot be related to individual students or to individual
teachers. ‘ ’ :

10. Refinement

The cycle of evaluation, goal-setting; planning, implementin§
improvements, and monitoring to attain the goals willi continue on
an annual basis. Ineffective practices will be eliminated and

cffective practices will be maintained and strengthened, based on
the findings from [9] above.

11. Time Schedule
See Chapter 1 for suggestions on developing & time schedule.
12. Budget

See Chapter 1 for suggestions on preparing a budget.
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improvement Pian—Standardized Achisvement
and Mental Ability Yosting, 1983-84:
Cedarburg School District, Cedarburg, Wi

(The Cedarburg School District includes three elementary
schools, one middle school, and one high schocl.) -

l. Area of Improvement
Standardized achievement and mental ability testing.
2. Nead for lmprovement

At present, three different standardized achievement tests are
used. One test battery is used in grades 3 and 5; a standardized
reading test only is used in niddle school grades 6, 7, and 8; and
a third test battery is used {n high school grades 9 and 11. A
mental ability test produced by the respective test publishers is

administered in grades 3 and 5 and grades 9 and 11; a differert '

mental ability test is used in grade 7.

This program of testing does not provide comparable informa-
tion across the threc levels of schooling that can be used effec~
tively in assessing the achievement  of individual students or
groups of students in the English langusge arts, mathematics,
science, or socisl studies.

3. Percent of Students and Grades Involved
1002 of the students in grades 3, 5, 7, 9, and 11.
4. Persons Who Will Select and Evaluate the Tests

The District Director of Instruction, the District Test
Committee, and teachers and the principal of each school.

5. Persons Who Will UUse the Tests
Each school staff.
6. Improvement Goals

Cenera! Goal

The achievement test battery selected will measure student
achievement in grades 3, 5, 7, 9, and 11 in language arts, mathe-
matics, science, social studies, and work study skills (s science
test is not essential at grade 3)., The mental ability test
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selected will measurc the ability of students of grades 3, 5, 7, 9,
and 11 to learn the subject matter measured by the test battery.

Performance Goals

Each main test of the achievement test battery will have
subtests and/or sets of items that measuxe the main curriculum
objectives of grades 3, 5, 7, 9, and 11. While the number of
items of each test may not be proportional to.the amount of
content actually taught, there will be «t least one or two
items relevant to each main curriculum objective.

- The manual for the achievement battery selected will

indicate high test reliability for each test and high

predictive validity from one grade to the next.

The manual for the mental ability test selected wiil
indicate high test reliability and high wvalidicy for
predicting the achievement mecasured by each test of the
achievement rattery.

The *ests will be easy to administer and competitive im
price wich similar tests.

The test publisher will score the test and return the
results within a short period of time after receiving the
answer sheets.

The test publisher will provide a computer printout that
is easily interpreted in terms of the individual student's
scores and the mean scores of groups of students.

The test publisher will provide a clear explanation of
how to use the test results.

The test publisher will provide consultation regsrding
any aspect of the test administration and test results.

7. Preparatory Activities

The test conmittee will select several achievement and mental
ability tests from which to choose. Examinstion copies will be
gottfd from these companies and circulated at the appropriate grade
levels. Teachers of these grades will examine the various tests in

light of the General and Performance Goals given im [6].

The teachers of each school will evaluste the tests in terms
of acceptability, particularly in terme of cnhe first performance
goal. (The District Test Committee selected only tests that met
the other criteria.) The Test Committee will receive each school's
evaluations and discuss any discrepancies among the schools. The
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Committee will then select an achievement test battery and s mental
ability test.

After the test is selected, the consult#nt of the selected
test company will be asked to provide appropriate inservice activ-

ities for administrators, specialists, and teachers. Areas to be

included are testing students with exceptional educationsl needs,
use of the data for district and building improvement activities,
and use of the dats in planning and counseling with individual
students. The consultant will also provide general information
regarding normative testing and relate this to the technical
characteristics of the selected tests.

8. First-Yesr Implementation Activities

Administer the tests in the spring to each grade 3, 5, 7, 9,
and 11 according to the instructions provided in the test manual.

The District Director of Instruction and principals in the
summer examine the computer printouts provided by the test pub-
lisher and outline & general procedure for explaining the test
results and their uses to each school staff. The high school will
proceed as follows: '

Test data returned in the summer will be examined by the
principal and instructional coordinator to identify the academic
area(s) which might need intervention in the fall. (The mastery
portion of the test pertaining to the stated test objectives must
be usec to identify the skill areas in which students asre low.)
Based on the objective mastery portion of the individual student's
reports, the skill areas at the non-mastery level (less than 502
correct) will be recorded, by student, on cumulative lists. These
lists will be used to ideéntify subject areas and individuals with
deficiencies.

Ared deficiencies will be used to formulate improvement plans
in content areas, e.g., English or mathematics. Individual defi-
ciencies will be recorded and used for instructionsl intervention
purposes snd for teacher/advisor, parent, and student conferences.
The conference will involve explaining the test results to the
parents in terms of resl and expected achievement as well ss local
and national percentile rankings.

To prepare for this detailed explanation of the test and its
uses, the teacher/advisors will meet with the instructional
coordinator several times during the month which precedes the fall
advisement conferences. After initislly reviewing the test, the
teacher/ advisor will take part in a role-playing exercise im which
he or she will explain the test results to othet teacher/advisors
playing the roles of parents. This exercise can be done with
actual advisees' interpretive reports by using ac opaque projector.
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9. Evaluation of the Tests and Uses of the Test Results

Each school will evaluate how well the achievement test
tattery measured the main curriculum objectives and how well the
mental ability test cstimated the ability of the students to learn
the contsnt measured by the test. Each school will also evaluate
how well the test results are being used in the improvement of

instruction and advising. To illustrate, the high school instruc~.

tional cocrdinator will secure teachers' opinions regarding the

characteristics of the tests. The high school Academic Improvement
, Conmaittee will prepare and sdminister teacher, parent, and student

. questionnaires to evaluate the effectiveness of the uses being made
of the test results.

10. Refinement

After the first-year evalustion, a decision will be made about
whether the commitment of further tim~ and resources is timely and
purposeful.

‘/ (h
11. Time Schedule
Starting Data Ending Date
Preparatory activities Fall 1b82 Spring 1983
First-year implementation Spring 1983 Spring 1984
First-year evaluation Spring 1983 _ Spring 1984
Refinement 1984-85 1985-87
12. Budget §
$1,500 - Test Materials.
128
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Chapter 8 |
Organizing Students and Teachers for instruction:
it's Time To Replace 19th Century Patterns

Rationsie
Organizational Patterns
Benetits of Teaming
Design Objectives
Preplanning Activities

Prototypic Pian
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Rationale B

How teachers and students are organized for instruction and
advising greatly affects the frequency and the constructiveness of
the communications among the school staff, In sensibly organized
schools, the chronic cowmplaining in the teachers' lounge asbout
students, parents, low pay, and intolersble working conditions had
been replaced .with constructive communication and., cooperative
stull-group problem  solving. Even more important, the imperson-
alicy of typical teacher-student and home-school communications is
c¢hanged to personalizéd, caring interactions. In making these
‘changes, sclhools depatt from the departmental organization and
counselors being remponsivble for all advising.

This chapter focuses on the organizetion of teachers and
students for iunstruction. Chapter 9 presents information regarding
teacher-advising. ‘ A

.
¢

Organizational Patterns A
.

~a

In wany middle schools the academic teachers and students are
organized iato instructionsl and advisory units. Esch unit has
three o five academic teachers and 75 t¢ 125 students. A special
education teacher and special education students are often part of
an academic unit. The foreign language, sllied arts, and other
teachers are also organized into teams but they teach all the
students rather than a particular group of students,

In this organizational pattern, the academic teachers have the
stidents for a block of t. = equivalent to about two-thirds of the
time that is allocated da ' for instruction. The team teaches the
students English, mathemsiics, reading, science, and social studies.
The teachers also serve formslly or informslly as educatioanal
advisors to 15 to 25 students of the unit, and one or more allied
arts and other teachers also advise some of the students of each
unit.

Some high schools follow the middle gchool interdi=ciplinary

pattern with respect to their organization for instruction, partic- -

ularly 4in grades 9 and 10 if gll or most of the students of these
grades take English, mathexatics, science, and social studies.
Other high schools organize their teachers and students {nto
disciplinary units. In Milwaukee high schools, each having one to
three career specialty programs such &8s computer technolegy or
health services, teams with as many as 10 members provide all
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the required academic and specislty courses to 200 or more students
of grades 11 and 12 enrolled in the specislty program. Essen-
tially, this career specialty progras is a school within the lavger
school. Some ssall alternative high schools have the entire
teaching staff organized into an instruccional team. Two~-teacher
interdisciplinary teams are also common, such as English and social
studies or mathematics and science. |

Figure B.1 shows how the school day is organized into approxi- .

mate blocks of time when groups of students and intardisciplinary
teams of English, mathematics, science, and socisl studies teachers
are organized into units in either the middle school or the high
school. Although the difference is not showm in Figure 8.1, about
two-thirds of the middle school day and half of the high school day
¢ypically is sllocated to the four -equired subjects. Also not
apparent 1is the fact that there are fewer required subjects and
more electives in grades 11 and 12 than in grades 9 and 10.

Benefits of Teaming

We see that with teaming and scheduling ss shown in Figure
8.1, some time is available daily for each scademic team to meet
together for planning and other activities. Also, time can be
arranged weekly for the Educational Improvement Committee to meet,
including & representative of each team.

There are many benefits from organizing academic teachers and
students into small instructional units. It facilitates the
establishment of an effectively functioning educational improvement
committee. This time arrangement also enables the principal to
exercise the effective educational leadership that he or she is
capable of. The principal\ involves all the teachers in the
improvement process since a block of time is available daily during
regular school hours for cooperative preparation, planning, and
othéy activities by groups of teachers with nutual improvement
interests. If the teachers also serve as advisors to the students,

‘this organization makes it possible for the school to gain parenmtal

support as each teacher establishes and maintains good working
relationships with the parents of his or her advisees (see
Chapter 9). Since the academic teams have a block of time during
each school day, district office persons as well as the school's
J¢.vaing coordinator, principal, resource teachers, and others can
provide many types of support to the teams in small groups, rather
then having to reach individual teachers outside of the regular
school day. '
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INSTRUCTIONAL CONFERENCE AND PLAMNING BLOCK

Interdisciplinary
Instructional
Block A

Other regquired or
elective courses,
study periods,
sextracurricular
activitius, etc,

.l'l\.l..

Othar required or
elective coursas,
study pariods,
axtracurricular
sctivitian, ete.

Interd{sciplinary
Igstruccionsal
Block 8

. L] . . L] L] L] L]

Other requicad or
slective courses,}
study pariods,

axtracurricular
sctivities, etc,

- . L] L] . . . - L]

. . L . [ 4 [ 4 . L L

» L] e e * L) ) L] ¢

Othar required or
slective courses,
study pariods,
extrasurricular
activities, etc.

. L L] - . e L] -

Interd{scipiinary
Instructional
Block C

L] - L] . L] - L -

Other requirad or
elective courses,
study -pariods,
extracurricular
sgciv*t}cs,..ge:

Other required or
slective courses,
sctudy periods,
extracurricular
activities, stc.

. L] [ ) L[] - L] L] .

Interdisciplinary
Instructional
Block D

. . L] * . * L] .

INSTRUCTIONAL CONFERENCE AND PLANNING BLOCK

Figure 8.1. Gesersl times schedule for secondary sclwcls vhere asbout
120 studente and English, mathematics, sciencs, and
social scudies teachers are organized isto inscructional

units,

is for ons to three short periods.
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Related to the implementation of the three improvement strate-
gies, this organization makes it possible for each academic team to
participate directly iu the implementation of the goal-based im-
provement strategy:

Identify areas of improvement for individusl students and the
entire group of students of the unit.

Set realistic goals and develop_plans to achieve the goals.
- Implement thz planned activities.

Monitor each student's progress;

Evaluate the effectiveness of the improvement activities.

The teacher advisor is able to implement the individual
educationsl programuing strategy:

Plan the total educational program of each student of the unit
with the student and parents. -

Monitor the student's progress systematically zut thiee-week
intervals or more often.

Evaluate the appropriateness and value of the program for the
student toward the end of the year.

Similarly, each teacher is able to implement the individual
justructional programming strstegy with each student enrolled in
each of his or her courses:

Plan an instructional program with each student.
Implement the program and monitor the student's progress.

Evaluate the appropristeness and value of the program for the
student.

Design Objectives

Comprehensive Objective o

The faculty and students are organized into small groups that
permit instruction and advising to be personalized.
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Illustrative Enabling Objectives

A teacher of each instructional group:

Chairs the meetings of the group.

Serves on the school's Educational Improvement Committee and
particinates in the Committee's planning and other activities.

Transaits iaformation, decisions, and plans from the teaching
staff to the Educational Improvement Committee.

Transmits information, decisions, and plans to the teaching
staff.

~

Related to instruction, each group of teachers, such as an inter-
disciplinary teaching team, cooperatively:

Develops the”procedures for planning, monitoring, and evaluat-
ing each student's instruc:ional prograu in each course taught
by the group.

Plans gnd evaluates the group's instructionsl strategies.

Related to the group's instructional functions, each teacher:

Outlines the content of his or her courses.

Develops the learning guides that students use in the courses.
Plans the instructional methods that are employed in the
courses, including the use of time, materials, and modes of

instruction.

Participates in all aspects of the group's planning and
evaluation Lctivities.

Carries out his or her instructional activities in azcordance
with the group’s plans.

Preplanning Activities

The members of either the Educational Improvement Committee or

a task force om organization for instruction lead the preplanning
and prepare the {mprovement plan. Other teachers, parents, stu-
dents, and other persons are invited to participate in relevant
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aspects of the planning process. A district official serves as an
ad hoc member of the task force or as a consultant to it. The
school's plan is based on the district's planning guidelines.

2.

Study textbook Chapter 9, “Orgenization for Imstruction aund
Student Advising."

View and discuss the filmstrip “Imstruction and Advisory
Arrangements in Sccondary Schools.™

Listen to and discuss relevant sections of the audiocassette
"Experiences of Two Middle Schocls and Two Senior High Schools
with Instruction and Advigory Arrangemencs."

Study the closely related materials on "Teacher-Advisor
Programs,"” “Educational Programming for the Individual
Student,” “Iastructional Programming for the Individual
Student,” and "Administrative Arrangements and Processes."

Visit schools that have desired organizational arrangements,
confer with other schools by phone and mail, and secure
descriptions of effectively functioning organizations.

Assess the school's present organization for imstruction,
identify how changes in the organization will contribute to
improving the school's educative processes, outlime possible
means of implementing the changes, determine the kind of
inservice education that will be needed and whether it will be
conducted by the local staff or secured from an external
source, and estimate the costs of preparing for and implement-
ing the changed crganization for instruction.

Develop an awareness program to gain faculty, parent, and

student understanding and support for changing to the new
organization for instructionm.

Prototypic Plan

Area of Improvement
Organization for Instruction.
Need for Improvement

A teacher task forie found thar the present departmentalized

organization for instruction isolates teachers from one another and
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inhibits interdisciplimary cooperation among teachers. It also
discourages planning a weii:i:lanced educational program for esch
student and monitoring the student's progress. It promotes imper-
sonal relations between teachers and their students, resulting in
some teachers failing many students and encouraging them to with-
draw from the class or even from school.

3.

‘Percent of Students and Grades Involved

1002 of the students.
Persons Who Will Plan, Coordinate, and Evaluate the Program

The Educational Improvement Committee or task force on organiz-

ing for instruction.

5.

6.

Persons Who Will Implement the Program
All teachers, counselors, and administrators.

Improvement Goals

Ceneral Goal--Instructional Improvement

Esch student taught by a team member will receive excellent

instyruction.

Performance Goals

The number of teachers implementing the individual
instructional programming strategy effectively will increase
from 0 to the total number of teachers of each team (see
Chapter 4}.

The number of students who attain most of their learning
goals will incresse from 50% to 80X%.

GCeneral Goal--Communication

Communication and cooperation among teachers, and also among

teachers, administrators, and other school staff will increase.

Performance Goals

During a typical school week, the amount of time that
members of each team engage in constructive face-to~face
communication with other teachers will increase from two to
six hours.

During any given month of school, the amount of time that
at lesst one member of each team engages in constructive face-
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- to-face communication with a mewber of the administrative team
and with some other teachers, counselors, and other certifi-
cated staff of the school will increase from 30 minutes to two
hours. :

General Goal-~Improvement Capability

The school's improvement capability will be strengthened.

Performance Géals

During a typical week and without an increase in the
hours of work, the amount of time that each teacher spends on
improvement activities will increase from 0 to 5 hours.

During a typical month and without a decrease ian contact
hours with students, the amount of time that representative
teachers on the EIC spend on schoolwide improvement activities
will increase from 0 to 4 hours.

The mean rating of teachers' job satisfaction will

increase from 7.5 to 8.5 on a 10-point scale.
7. Preparatory Activities

Arrange the teaching schedules of the task force members and
provide substitute teachers as necessary so that the planning group
can meet during regular school hours. As necessary, arrange for
the planning group to meet outside school hours to gain information
and to plan.

Assist the school staff in preparing to implement the organ-
ization for imstruction by lcading the study of the correlated
WRISE materials used earlier as a preplanning activity, by arrang-
ing for the staff to visit schools that have exemplary practices,
by making available descriptive materials from schools with exem-
plary practices, and, if necessary, by arranging for consultants to
conduct inservice activities.

Carry out an awareness-commitment program with students,
parents, snd other citizems to ensure that the proposed organiza-
tion is understood and supported.

8. First~Year Implementation Activities and Monitoring Progress

Implementation Activities

Instructional Improvement

Each team of teachers meets regularly to:

Share progress and effective pracZices.
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Solve instructional problems cooperatively.

Facilitate each teacher's implemeutation of the individual
instructional programming strategy.

Monitor each gtudent's progress in each course taught by the
teacher,

Participate in staff development activiti.s arranged by the
school or the district office.

Communication

Each interdisciplinary or disciplinary team of teachers:

Meets at least three hours weekly to discuss progress and
concerns; plan, prepare for instruction, and participate in
staff development activities conducted by a staff wmember
‘outside the team.

Meets with school or district office persons for the
equivalent of at least one hour weekly to exchange information
and to engage in staff development activities directed toward
the inprovement of schooling.

Improvement Capability

Each team meets regularly for the purpose of contributing to
schoolwide 1improvement activities that relate to their instruc-
tional group.

A teacher representative of each team participates in the
meeting of the Educational Improvement Committee, transmits
information from the tedam to the Committee and from the Committee
to the team, and performs other Committee work. One or more
teachers of the team serve on relevant improvement task forces.

Monitoring Progress

A task force member will periodically interview selected
teachers, counselors, students, and parents to determine their
perceptions regarding the effectiveness of the new organization for
instruction. These individuals will indicate acute unresolved
problems, if any, and the task force member or & school or district
person wili provide immediste assistance in resolving the problems,

9. Fvaluation of the Inplementatién Activities

The purpose of the evaluation activities that follow, and also
of the preceding monitcring activities, is solely to strengthen the
school's organization for imstruction, not to arrive at judgments
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that influence teachers' or administrators' salaries or job secur-
ity in any way. Accordingly, a task force member who is not
responsible for evaluating staff performances coordinstes the
evaluation activities.

Instructional Improvement

In May administer a questionnaire, not to be signed, that has
items to ascertain for last year and this year whether the teacher
(a) planned an instructional program with eich student, (b) moni-
tored each student's progress in each course, and (c) evaluated the
appropriateness of each student's instructional program in each
course. TInclude another item to get the teacher's estimate of the
numsber of his or her students who attained their learning goals.

interview a sample of the teachers and students if time
peruits.

Communication

Include items in the preceding questionnaire that call for
teachers to indicate for last year and this year the number of
minutes spent individually and/or in small-group meetings working
with (a) other teachers and (b) administrators, counselors, and
other staff on school matters that the teacher regards as signi-
ficant, not on managerial concerns such as distributing materials,
getting grades out, and scheduling field trips.

If time permits, interview a sample of the teachers to secure
more detailed information.

Improvement Cspability

Include an item in the prior questionngire to ascertain the
number of minutes that the teacher last year and this year spent on
schoolwide improvement activities, including the implementation of
the new organization for imstruction. :

Inciude an item in the prior questionnaire to get at job
satisfaction; have a ! rating mean highly dissatisfied and 10
highly satisfied.

As time permits, interview a sample of the teachers.

A report is prepared summarizing the results from implementing

the organization for instruction.
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10, Refinement and Renewal

The cycle of evaluation, goal setting, planning, and implemen-
tation will continue on a&n annusl basis. Ineffective practices and
activities will be discontinued, while effective practices and
activities will be maintained and strengthened. As the staff
continues to engage in this cyecle of activities and &s more sophis-
ticated staff development continues, the school will refine its
improvement capability and will experience renewal as a social
organization.

11. Time Schedule
See Chapter 1 for suggestions on developing a time schedule.
12. Budget

See Chapter 1 for suggestions on preparing a budget.
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Chaptir 9
Personalizing Educational Advising:
How To Combat the 250:1 Ratio

Rationsle

Ways of impiementing Teacher-Advisor Programs
Determining Whether To Start a Teacher-Advisor Program

Design Objsctives

| Preplanning Activities

Preparing To Start a Teacher-Advisor Program, 1983-84:
Parkview High School, Orfordville, Wi

Basic Considerations When Pianning and Starting
8 Teacher-Advisor Program, 1882-83;
Cedarburg High School, Cedarburg, Wi

improvament Plan—
Starting s Teacher-Advisor Program, 1984-85;
Ashwaubenon High School, Gresn Say, Wi

improvemant Pian—
Refinement of the Teacher-Advisor Program, 1982-85:
Webster Transitional Schooi, Cedarburg, Wi

Completed Project—

increasing Teacher-Student Communication, 1984-85:
Frankiin High School, Frankiin, Wi
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Rationale " .

Professor John Rothncy of UW-Madison studied dropouts of the
1950s. He found that the dropouts, almost without exception, were
filled with remorse that they had not graduated. He asked them
what wmight have preverted their dropping out. Almost without
exception the dropouts said that they would not have quit school if
there had been one person in high school--a tescher, & counselor,
anybody~~who had shown interest in them, encouraged them to con-
tinue, and given them Lelp when they most needed it before quit-

ting.

More recently, Harold Shane of Indiana University reported the
results of his interviews with students of the 1970s regarding what
they thought would improve sccondary schooling. The students made
two suggestiouns repeatedly. Firxst, they recommended personalized,
caring guidance that would help them build inner security and the
ability to cope with a harsh and often frightening social world as
represented in their home situations, neighborhoods, and more
broadly in national and 4nternationsl affairs. The second recom-
mendation was better preparation for satisfying and useful lives as
adults. Caring, coping, and more open communication between
students and teachers--these were the three big recurrent ideas
coming from the students.

The typical counselor cannot provide the needed personalized
guidance to each student because he or she has far too many student
advisees. However, some schools have established teacher-advisor
programs in which, working together, the counselors and teacher
advisors meet most students' educaticnal, social, and personal
needs.

Ways of implementing Teacher-Advisor Programs

Teacher advising is implemented in many different ways., In
some schools four teachers of English, msthematics, science, and
social studies and about 120 gtudents are organized into an in-
struction and a&advisory. unit. Each teacher serves formally or
informally as an advisor to psrt of the students and does most of
the individual conferring and small-group guidance during the block
of time allocated to imstruction and advising. In other schools
tlie students are not organized into units. In these situations,
(a) teachers of an interdisciplinary team serve as advisors toc the
students of edach grade, (b) teachers of an interdisciplinary team
serve as advisors ‘to a group of students from all grades, or
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(¢) there is no teaming and individual teachers serve as advisors.
Some schools have modified and extended their homeroom arrangements
te include teacher advising; others have replaced most of the
homeroom sctivities with individusl conferences and small-group
advising activities. ‘

Determining Whether To Start
"a Teacher-Advisor Program

When deciding wheﬁher to start teacher advising, eight basic
{ssues must be addressed: ‘
1. How much planning of the program and preparation of the
* steaff are required?

2. What will be the role of the counselors in planning and

implementing the teacher—advisor program?

3. Which grade levels will be included im each sdvisor

group?

o 4, ‘How will students be selected for each advisor group?

¥. 5. Which staff members will serve as advisors?

* 6. When, how often, and for how long will the advisor and
his or her adviseces meet as & group in & homercom or
other setting? )

7. How much staff tii 2 will be required for advising?
8. How much will implementation of the program cost?

No two schools seem to resolve the preceding issues in the
same way. A very large difference is found on the last two issues.
In some schools no additfonal teacher time but some change in
teacher duties is required for advising; in other schools as much
time as the equivalent of a daily class period is given for advis-
ing. When no additional time is required, the cost of implementa-
tion is negligible. On the other hand, the cost is considerable
when the teacher-advisors' teaching load is reduced by the equiva-
lent of a class period.

Most schools fall between the extiemes of no additional time
and a daily class period required for advising. How much time is
needed depends on the comprehensiveness of the advising process.
It is not very time consuming to plan a student's total educational

progras once or twice a year, particularly if most of the informa-"

tion about curricular and extracurricular offerings can be provided
to small grcups. It is very time consuming, however, to conduct
six individusl conferences with each of 25 advisees and to carry
out a comprehensive program of group guidance activities.

%6

159

b

g T
W wetdi

X

) A e
" ﬁp‘*l &

8l B



T

A EETNTR

PR

R et LRI TR KR e ST TR B e e Rere e e AN - N ;
A NN e T T (A PRI

Dasign Objectives

Comprehensive Objective

The faculty and students are organized into small groups that
permit advising to be personalized.

1lilustrative Enabliug Objectives

Each team of teachers implements the first advisement activity that
follows and it may implement any or all of ths other taree:

Promoting the educational development of each student.
Enhancing the personal and social developﬁent of each student.
Ioproving schoolwide communication.

Improving home-school-cummunicy relations.

Each teacher of the team, with the assistance of a guidance
counselor:

Serves as an advisor to a group of students.

Assumes responsibility for planning, sonitoring, and evaluat-
ing each advisee®s educational progran and for attaining any
other objectives of the advising program assumed by the tesu.

Preplanning Activities

Either the members of the Educational Improvement Comnmittee or
a task forc. on arranging an sppropriate instructional program for
each student carry out preplanning activities such 88 the
following: ,

View and discucs the filmstrip "Teacher-Advisor Programs in
Secondary Schools.”

Listen to and discuss relevant sections of the audiocassette
"Experiences of s Middle School and a Junior High School with
Teacher-Advisor Programs, and Experiences of Two Senior High
Schools with Teachexr~Advisor Programs."
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Read textbook Chapter 10, "Teacher~Advisor Programs."

Study the filmstrip and other correlated materials related to
individusl educationsl programming, curricular arrangements,
and student decision making.

visit schools that have teacher-advisor progiaus, confer with
other schocls by phone and msil, and secure printed material
on teacher-advising. -

Assess theix schopl's‘ present situation, identify poséible
improvements in advising and counseling, outline possible

means of iwplementing a teacher-advisor program, determine the

inservice education that will be needed and whether it will be
conducted by the school staff or secured from an external

- gource, and estimate the costs of planning, preparation, and
implementation.

Cain faculty and parent commitment to-implementing a teacher-
adviscr program. . |

Preparing To stari a Yeacher-Advisor Program, 1993-84:
Parkview High School, Orfordviile, Wi

Parkview High Sclhiocl enrolls €84 students in grades 7-12.

Persons Whe Plammed snd Monitored the Proiect: Parkview
Improvement Council consisting of the priucipal, one counselor, and
five teachers.

GCoal: To determine feasibility of starting a teacher-advisor
program and, if feasible, to prepare for startiang it.

Primary Tmplementation Activities: Our superintendent encour-
aged us to get involved. in the WRISE program. So the principal,
our two counselors, and four faculty members attended the October
WRISE workshop in Lake Geneva. We were very impressed with the
schocl improvement experiences of tihe practitiomer stafif of the
workshop and the results of the advisor/advisee programs in their
schools.

After the worksbcp, the Parkview Improvement Council visited
the Cedarburg School System. We were so impressed with the impact
and results of their advisor/advisee prugram that approximately
half of our 7-12 faculty have spent a school day visiting their
middle school snd high school. Our superintendent as well as four
of seven school board members also spent a day visiti.g Cedarburg.
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For staff development, we have shown our faculty the WRISE

filmstrip on advisement. We also delayed schaol one morning and
had the coordinstor for the Cedarburg sdvisor/advisee program meet
with our 7-12 faculty to explain how this progran works and to
answer questions. ,

After visiting Cedarburg, the Parkview Improvement Council
surveyed the faculty and the school board for goal setting. The
survey focused on student academic and behavior improvements for
next yesar and over the next five-year period. We found that the
immediate (next year) and long term (next five years) student
improvement goals from the faculty and the school board paralleled

one another. The foculty and school board also recognize now that.

most of our improvement gosls can be attained through a well-
structured student advisement program.

We now have a unified effort for a 7-12 student advisement

program and ave planning for phasing in advisement starting with
the 1985-86 school year.

Parkview Goal Setting Survey

Survey directions:

The Parkview lmprovement Council would like to have your help
in setting some short-term and long-terw goals for students. Below
is a list of goals. We would like to have you respond by indicat-
ing what you feel is an attainable percentage rate for each item
within one yesr aad within five years. Next, please select the
three goals ycu feel need our more immediate attention by circling
their item nambers.
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Responses of School Board Mambers (B) and Teachers (T)

 PARKVIEW GOAL FOR

N . PRESENT GOAL FOR 5 YEARS
CIRCLING ITEM RATE NEXT YEAR FROM NOW
B I B x 3 T
3 9 I. Graduates continuing '
education (Voc/Tech) 25.0% 29.0% 32,02 41.0% 40.0%
Completion record 90.02 91.02 92,03 93.0% 94.0%
11t 2. Graduates cuntin&ins
education (College) 33.0% 38.0% 37.0% 47.03  44.0%
Completion record 50.0% 62,02 60,02 80.02 70.0%
0 2 3. CTBS Achievement

Score 59 61.3 646 68 71

0 4 4. 1984 ACT Composite :
- Scores (Wis. State 19.3 20.2 20,2 22,5 22
Average 2C.4; maximum
puscible score 33)
6 20 S. Student failure .
semester rate (1 or 24.0% 18.02 19.0% 12.0% 14.0%2
more classes)

12 6. Dropout rate 2.6.% 2.3% .13 1.82 1.6%
1 18 7. Parent/teacher con-

ference attendance 37.0% 47.02 52,02 84.02 74.02
0 ¢ 8. Student daily

attendance 94.4.% 94.8% 95.3T 95,52 96.6%
2 i0 9., Student discipline

referrals/semester 832 750 674 530 506
e 5 10, Student suspensions/ .

senaster 93 79 75 41 53

B I

4 2 {1, Gifted and ralented 672 78% Improvement needed

programs 332 22% Okay as is
3 15 12. Student pride and 83% 1002 improvement needed

attitude 172 02 Okay as is

g \\é 1w




Basic Considerations When Pianning and Starting
a Teacher-Advisor Program, 1982-83:

Cedarburg High School, Cedarburg, Wi
(Earollment 1,117 in grades 9-12 fn 1982-83.)

v
|

T -

Commeat: Only the most important considerations follow in outline
form and oanly the individual conference schedule for
grade 9 adviseces i, given. ~

Preplanniggj'Planning, and Start-Up Activities

Clarify and articulate the district and school educationsl
philosophy. | .

Establish a teacher-advisor committee consisting of represen-
tative students, couuselors, teachers, and others; the committee
reviews relevant literature, visits schools which have such pro-
grams, and synthesizes the information.

Assess gtaff and student needs.

Relate present homeroom program to proposed teacher-advisor

program.

Develop the plan and submit it for approval by the entire
staff.

Conduct staff development activities.

Plan strategies and develop materials necessary for the
program. '

Allocate adequate staff time for advising.
Implement the program.

Evaluate progress annually and make adjustments where
necessary.

Advisor-Advisee Considerations

Form the advisor groups.

Determine the frequency and length of the group meetings and
the meeting schedule.

Decide who will serve as the udvisor of each group and of each
student of each group.
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Teacher-Advisors' Duties and Frocedures

Advisors are responsible for planning each advisee's educa-
tional program for the ensuing year in the second semester of the

current ' year (see Chapter 3 of this (Cuide), wmonitoring the

advisee's progress im cach course during the current year, and
encouraging positive advisee sttitudes toward schooling, including
the advising process.

Long-Range Educational Programming and Goal Setting

Long-range goal setting 4nvolves identifying appropriate
curricular aad extracurricular offerings for sll the high school
years, taking into account the advisee’s general interests, career
interests, and learning characteristics. Advisors are responsible
for working with the counselor, advisee, and parents in helping the
advisee set long-range goals in terms of identifying courses and
extracurricular activities for the remainder of the high school
years and specifying how well the studeat will achieve in each one.
The advisor will:

Meet with the counselor to identify the long-range goals of
‘the advisee.

Meet with the advisee concerning long-range goals and provide
needed assistance in trying to reach these goals.

Meet with the parents concerning long-range goals as they are
perceived by the advisee and the parents. ' ‘

Monitoring Student Achievement and Attitudes

Advisors are responsible for:

Monitoring each advisee's achievement, based on teacher
referrals to the teacher-advisor, use of teachers' midquarter
narrative report regarding each student, advisee self-referral,
and parent referral. (Faremts are encouraged to make initial
contact with a counselor.)

Monitoring each advisee's attendance and providing hcmework
when the parents request it.

Holding at lesst six individual conferences with each advisee
annually.
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Regularly Scheduled Advisor-Advisee~Parent Coi.ferences in Grade 9

1.

First Advisor-Advisee Conference (September).

Discuss the advisee's educational program for current
semester. c

Discuss advisor's, counselor's, parent’'s, and advisee's roles
in advisor-advisee~parent conferences.

Discuss extracurricular opportunities.

Set advisee's achievement goals for each course in light of
information supplied by wmiddle school. (The advisee sets
goals for each course in terms of the midquarter grade,
qusrter grade, and semester grade that he or she will msake.
The goals can be changed in subsequent conferences.,)

Follow-up: Enter additional biographical data in the
advisee's folder,

Contact the advisee's parent(s) by phone snd briefly outline
the roles of the advisor, counselor, parent, and advisce.

First Pre-parent Conference with Advisee (midquarter).

Review advisee's achievement (midquarter grades and teachers'
narrative reports) as close to conference as possible and
compare them with the advisee's achievement goals.

Discuss advisee's work samples.

Discuss advisee's study habits. Discuss possible failures and
necessity for mske-up.

Discuss advisee's interests, hobbies, potential career inter-
ests, etc. (See Student Information Sheet.)

Preview parent conference and outline advisee's responsibility
during that conference. (See Student Responsibility Sheet.)

First Advisor-Advisee-Parent Conference.

Review advisee achievement and how it relates to achievement
goals using report sheets and up-to-date teacher reports.
Discuss final exams coming at end of semester.

Explain computerized grade cards.

Clarify role of advisor and counselor in planning student's
educationsl program for next year.
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/

Discuss grade 10 course offerings and how they rélate to the
advisee's high school plans. /

Discuss nature of sophomore conference (see/ 4). Stress
present achievement as indicator of future performance, also
sophomore year as 8 year for more electives.

Go over gradustion requirements and credit load of advisee,
using course offering sheets. Give copy to payents._

Advisee Conference To Outline Grade 10 Edu [ational Program
(late January, February).

Review options and obtain recommendationg from advisee's
counselor, : I
; .

Obrain recommendstions from English and meth teachers.

/
Advisor-Arivisee Conference {

/

Using informatien gathered from /counselor, teachers,
students, and parents, discuss gfade 10 schedule and
write down tentative educational/ program. Signatures
required.

Begin discussion of long~range goals

Review advisce's semester grades/ and narrstive reports,
compare accomplishments with achjevement goals.

Midquarter Conference. ' /

Review advisee achievement and ho;/it relates tu achievement
goals.

Review grade 10 course selectiods and rationale for these
choices. /

Discuss grade 9 standardized achﬁevement test results.
Preview parent conference, Re?4ew student responsibilities.

Second Advisor-Advisee-Parent /Conference (April, before spring

break). //

Review advisce's achievements and compare them with advisee's
achievement goals using re, ort sheets and up-to-date teacher
reports. /

i

Review proposed grade iO;Educatiunal program and relate it to
long—~range goals.
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Discuss upcoming grade 9 standardized achievement test. Pre-
sent information regarding the test and the student interpre-
tive report, and indicate that the results will be discussed
again in detail in first conference next fall).

Preview upcoming GCeneral Aptitude Test Battery and describe
how the results will be used in conferring sbout a career and
working out long-range goals.

Enter 8 summary of each conference in the student's cumulative
folder immediately after each conference.

| Impmment Pian—
Starting a Teacher-Advisor Program, 1984-85:
Ashwaubenon High Schootl, Green Bay, Wi

(Eurollment 1,093 in grades 9-12 in 1983-84.)

l. Area of Improvement
Student Advising.
2. Need for Improvement

An assessment by a teacher—advisor committee showed that the
schovl’'s counselors have sufficient time to schedule students'
classes, confer with some students experiencing academic failure
and acute personal and socfal problems, and confer with most
students regarding career plaunning. They do not have time to plan
each advisee's educational program in one or more individusl
conferences, monitor each advisee's progress, and evaluate the
appropriateness and worthwhileness of each advisee's educational
program.

3. Percentage of Students and Grades Involved
100% of freshmen in the 1985-86 school year.

4, Persons Who Planned and Will Coordinate and Evaluste the
Program (First Year)

T~-A Council consisting of the assistant principal, ome coun-
selor, and a teacher representative from each of three newly formed
interdisciplinary rwwultigrade units. (Each unit has a T-A as
chairperson, one counselor, and four T-As from each grade 9-12, a
total of 18 members.)
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5. Persons Who Will Implement the Program

All grade 9 teacher-advisors and counselors. (See infrrmation
that follows after the Budget regarding Teacher—-Advisor and Coun-
selor duties.) :

6. Improvement Goals
All students will be assisted in:
Realization and discovery of their potential.

Achieving high in relation to ability as reflected in their
grades.

Developing a good educational program with less direction from
a T-A or a counselor.

7. Preparatory Activities

Carry out inservice/staff development activities starting in
February 1985,

Develop the forms neccssary for the operation of the program
by September 1985 through a summer writing project.

Develop a strategy to evaluate the T-A program prior to its
introduction in September 1985.

8. First-Year lmplementation Activities and Monitoring Progress
Set up support groups to aid in the sharing of ideas and
assisting in the dissemination of information to the grade 9 T-As,

the students, and their parents.

Conduct inservice/staff development activities.

D
.

Fvaluation of Implementation Activities in Terms of Goal
Attaiunment

For all three goals in (6), administer questionnaires to the
grade 9 T-As; other grade 9 teachers, students, and parents; and
the administrative team.

Student Achievement

Compare individual grade 9 students' lcutter grades and grade-
point average in each subject field from ome grading period to the
next.
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Students' Educational Program

From one semester to the next, compare the educational pro-
grams of s8ll the grade 9 students, or & representative group of
high, average, and low achieving girls and an equal sample of boys.,

Determine how many grade 9 students' educational programs were
better, equally good, and poorer, taking into account (&) each
student's educational needs and goals and (b) each student's
learning characteristics.

10.  Refinement and Renewal

Refinement of the program will be ongoing while the program is
being extended from 1986~87 chrough 1938-89 to the students of the
successively higher grades. ‘

11. Time Schedule

Starting Date Endigg,Date
.\Preplanniug October 1984 November 1984

Planning November 1984 February 1985
Inservice Activities February 1985 May 1986
Paseline Year Evaluation 1984-1985 1984~1985
First-Year Grade 9

Jmplementation 19851986 1985~1986 -
Fvaluation of Firut-Year

Implementation 1985-1986 1985-1986
Implementation of Grade 10

T-A Program 1986-1987 1986-1987
Implementation of Crade 11

T~A Program 1987-1988 1987-1988
Implementation of Grade 12

T-A Program 1988~1989 1988~1989

12, Budget
1984-1985 Planning, materials development,
and inservice $2,750
1985-1986 Planning, materials development,
amd inservice $4,000

1986-1989 (Budgets for each successive year

to be prepared annually.)
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Counselor Duties Relative to Grade 9 Students

Continuing duties:

vrovide crisis-oriented counseling to help modify the behavior
of a student beginning to éisfunction in school.

Cain more diagnostic inforsation for students who have special
needs.

" Provide guidance to those students interested in post-high
school careexs or schooling.

sty

;o
i

Leadership &s a member of one of the three newly formed T-A groups:

Help facilitate T-A group interactions and productivity in the
group’s me#tings.
i

workﬂuith T-As as a group during a ccmmon planning time as
deemed necessary to aid then in developing or refining individuali-
conferencing and small-group guidance activities.

i

[}

New actﬁviﬁies:
Plﬁn small-group guidance activities with input from T-As.

Act on referrals from staff, parents, administrators, T-As,
and outside agencies.

Assist T-As in registration and schedule changes.

Provide on-the-spof assistance to the T-A regarding T-A func-
tions.

Provide on-going communication between T-A and counselor.

Participate in student-parent-teacher conferences when neces-~
sary.

Teacher-Advisor Duties Relative to Crade 9 Students

Hold individual conferences with advisees a minimum of four
times per year during school hours when both have free time, after
school, or in the evening.
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A Monitor the academic progress of che advisee and inform
advisce and parent/guardian if problems arise. Advisors will also
help to find a solution to the problem 'if possible.

Be a contact ﬁcridn for the advisce and his or her parent or
guardiuan to communicate about schocl and other concerns as they

arise.

Help each advisee plan his or her 'program of course work to
match the advisee's interests and vocational goals and talents.

Develop a file foléer for each advisee consisting of:

Student information sheet.

Student records.

Student's four-year program (actual and projected).

Reports of conferences.

Miscellancous reports and infermaction as needed and collected

from various sources.

Annual Allotment of Teacher-Advisor's Time
for Serving as au Advisor to 20 Students

Individual conferences with
each advisee

T-A student monitoring (com-
nunication with teachers about
advisees) .

Conducting T-A related homeroom
neetings

Conducting other homeroom
neetings

Report card pick-up by parents

1596

[ 4

Total .
- Hours
2 per quarter, 80
30 min., per session -~ -
spread over yesr
) 32
9 per quarter, 15 min. 9
each L
10 per year, Ithin;" 2
each >
2 per year, 2 hours 8
per quarter
{continued)



D L TR N U : s
. e 4#, PRI R P 2 -
. T s R A T v S e . Y
M o

Total
o liours
T-A Prougram meetings per year 1 per quarter, 30 mia. 2
each
T-A/Parent/Student Individual 2 per year, 20 min, 20
Conferences each - ‘
T-& Coordinator/Teacher 2 per qua’ ter, 30 min. &
Confarences | : ‘ esch
"Recording and prepﬁ;ins reports 3 hours per quarter 12
TOTAL for year - - ' 169

improvement Plan—
Refinement of the Teacher-Advisor Program, 1283-85:
Webster Transitional School, Cedarburg, Wi

(Enrolluent 652 in grades 6~8 in 1983-84.)

1. Area of lmprovement

Refinement of the Teacher-Advisor Program.

<

2. Need for lmprovement

A needs 1identification conducted by the Faculty Advisory

Council (Educational Improvement Committee) indicated that the
teacher-advisor program was functioning reasonably well with
respect to educstional advisement and home-school cooperation.
However, it waf nos_ functioning &s well as it had ism the past in
terms of des{ired student outcomes in the affective domain or

desired teacheX enthushusm,’

3. Percent of Students and Grades Involved

100% of all students.

4. Persons Who Planned and Will Coordinate and Evaluate the
Program

The school's Faculty Advisory Council consisting of the
principal, instructional coordinator, dean of students, two
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counselors, ten teacher representatives (one from each academic
team, two from the fine arts and applied arts team), and che IMC
director. (The students and academic teachers are organized into
instructional and advisory units.) '
5. Persons Who Will Implement the Program
All teacher advisors and counselors.

6. Improvament Goals

General Coal~~Advisors

More advisors will hsve clearly stated objectives and long~
range goals for conducting the activities of their advisees ss a
group. ’

Performance Coal--Advisors

All of the academic teams will make use of the group-
advisee activities for encouraging studeats' social and
emotional development and will allocate time to advisement to
ensure contiauity in their advisemeat throughout the school

year. The advisors of each academic team wil! adhere to 952

cr more of the plans developed by their team,

General Gousl-—-Students

Stizaents will understand the goals of the program and feel
that ihe goals relative to their attitudes towazrd schooling, their
pPers, and themselves have been attained.

Performance Gaal--Studengg

The students cf each academic team will show an average
increase of .5 (on & scale from | to 4) on the S.hool Senti-

ment Indgi.

7. Preparatniy (Staff Development/Inservice) Activities

‘ The Faculty Advisory Council will conduct an inservice program
on Novembe» 15, 1983, to increase the ability of advisors te work
effectively with their advisec groups in the affective area.

The acacemic tesm wembers will share the sctivities which they
have found to be effective with their advisee groups.

A comuittee formed by the Faculty Advisory Council will revise
the T/A booklet to make it more relevant to the Webster T/A program
as it has evolved since 1973 and more functionmal for each advisor's
use. The first use of the revised T/A book will cecur in the 1984~

85 school vesr.
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8. First-Year Implementation Activities and Monitorinmg Progress

The ideas gained from the inservice will be implemented on a
trial basis during the remainder of the 1983-34 school year. Imple-
mentation will be wmonitored through the weekly minutes of each
scademic team and informal meetings and observations of advisors
and advisees by the principal.

9., Evaluation

The rogram will be evaluated by members of the Faculty
Advisory Committee through the use of the School Sentiment Index,
advisor and advisee questionnaires, and observations by the prin-
cipal.

10. Refinement

Evaluation of the program in genmeral and of newly developed
jdeas will be done on an annual basis. A needs assessment will be
conducted bi-annually to identify zlements of the program that need
to be improved.

11. Time Schedule

Starting Date Ending Date

Preplanning September 1983 November 1983
Plaunning October 1983 March 1984
Preparatory Activities October 1983 March 1984
Baseline Year Evaluation 1982-1983 1982~1983
First-Year Tmplementation 1983-1984 1983-1584
Fvaluation of First-Year

Implementation 1983-1984 1983-1984
Ref inement 1984~1985 sngoing

12, Budget

1983-84 Consultants $250 00; T/A Manual writing $850.00.

Compieted Project—
Increasing Teacher-Student Communication, 1984-85:
Franklin High Schoo!, Franklin, W!

(Enrollment 780 in grades 9-12.)

O

Persons Who P'lanned and Monitored the Project: Franklin High
School Ymprovement Task Force--principal, vice principal, counselor,
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department coordinators, director of instruction, representative
teachers, znd special service personnel.

Coal: To help students with their educationmal, socisl, and
personal problems and concerns.

Primary Implementation Activities: A "Let's Talk" program was
started. In this program seven teachers are available for one
period each day, a total of 35 hours per week, to talk with any
student about anything the student wishes. Between 50 and 60
students per week talk with the teachers, about half of the total
enrollment each semester.

Kinds of student concerns pertain to school rules and proce-
dures, mnext gsemester's schedule of courses, participation in
extracurriculer activities and social events, academic problems,
study skills, personal concerns, and peer relations. The teacher's
primary task is to be avsilable, to listen, to provide accurate
information, and to help the student interpret situations objec~
tively. Any serious problem beyond the skill or time schedule of
the teacher is referred to a guidance counselor.

This program is an extension of the school's guidance program.
The members of the task force regard it as highly successful and
plan to continue it.
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Chapter 10
Strengthening Home-School-Community Relations:
Parents, Business, and Labor Participate

Rationale
Design Objectives
Preplanning Activities
Prototypic Pian

: School-Community Activities, 1985-85:
John Audubon (Humanities/Fine Arts Middle School), Milwaukee, Wi

Community Persons Coming To School, 1984-85:
Morse Middle Schoo! (Gifted and Talented Speciaity Program),
Milwaukee, Wi

Fleld Trips Into Community, 1984-85:
Eighth Street Middie School, Milwaukee, Wi

Comimunity Participation in Energy. Environment, and
Electronics Career Speciaity Program, 1984-85:
James Madison High Sohool, Milwaukee, Wi

Community Participation

in Computer Career Speciaity Program, 1975-85:
Washington High Schoo!, Miiwaukees, Wi

o 1653




Rationale

Parents' attitudes toward school and education, their expecta~-
tions about how much their child will profit from schooling, their
supervision of the child's education-related activities, and the
intellectual climate of the home are all related to how well the
child achieves. - The quality of the interactions between the
parents and the school is another important consideration. Clearly,
it is advantageous for the school to attempt to influence these
factors in a positive way. Aa effective program of home-school
relations accompliishes this,

Good home-school relations are especially important when any
major educational improvement program is undertaken. The program
is more successful when parents understand the program--its main
features and how it is ecxpected to better the education of their
child.

One of the most relisble ways of influencing parents® atti-
tudes favorably toward schooling is through their participation in
individual conferences directed toward planning the child's educa-
tional program and discussing the child's progress and strengths.
Another 1is through small-group meetings in which a teacher and
parents discuss some facet of the educational program. A third is
through parent membership on schooi committees. All of these are
accomplished through an effective teacher-advisor program, a well-
organized parent advisory committee, or both.

Effective schools establish good working relations, not only
with the home but also between the school and the larger surround-
ing community. Individual teacheis, counselors, and administrators
bring community persons inte the school and extend the school's
educationai activities into many community orgsanizations and
businasses.

Design Objectives

Comprehensive Objective

Ittective communication and cooperative educational efforts between
the school and the community are carried out as part of a program
of home-school-community relations.
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11lustrative Enabling Objectives
A couwprehensive program of home-school-community relations:

1s formulated and monitored by a school committee composed of
representative school staff, parents, and students.

Provides for frequent and effective communication between the
school and community.

Encourages the school staff to becowe fully aware of the home
and neighborhood conditions of their students.

Encourages parents and other community persomns to participate
in in-school educational activities and to provide suggestious
to aid in decision making. ‘

Involves parents in planning the educationmal program of théir
child and in monitoring the child's progress.

Involves parents in responding to school requests for their
assistance in solving problems associated with their child's
performances, such as learuing problems, attendance, conduct,

and the use of alcohol or other drugs.
e

Stimulates parents to encourage their child to attend school
regulerly, behave well, and try hard. )

Provides for the child's progress to be reported to the
parents regularly and meaningfully.

Preplanning Activities

The members of either the Educational lmprovement Committee or
a task force on home-school-community relations carry out the pre-
planning activities and develop the improvement plan. Other
teachers, parents, students, and other persoms are invited to
participate in relevant aspects of the planning process. A dis-
trict official serves as an ad hoc member of the task force or as a
consultant to it. The preplanning activities take into account the
district guidelines on home-school-community relationms.

Members of either the Educational Improvement Committee or the
task force carry out the following preplanning activities:

Study textbook Chapter 11, "Home-School-Community Relations."
168
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Study other materials on "Career Education and E&periential
Learning." . ‘

Assess the school's present situationm, identify how improve-
ments in the school’s approach to home-school-community
relations will contribute to improving the school's educative
processes, outline possible means of implementing improvements
in the home-school-comaunity relations program, determine the
kind of inservice education that will be needed, and estimate
the costs of preparing for and implementing the proposed
improvements.

Prototypic Pian

To enable the planning group to develop the improvement plan
expeditiously, arrange the planning group's teaching schedules and
provide substitute teachers as necessary so that the plananing group
can meet during regular school hours. As necessary, arrange for
the planning group to meet outside school hours to gain information
and to plan.

1. Area of Improvement

Increasing Parental Involvement and Support and Extending
Educational Activities into the Community.

2. Need for Improvement

A needs agsessment indicated that the parent advisory commit-
tee (PAC) is functioning quite effectively. However, only half of
the parents are participating in activities that the PAC has
recommended. Community persons are not participating es much as
desired in educational activities in the school, and students are
not participating in schouvl-sponsored experiential learning activ-
ities in the community. ’
3. Percent of Students and Grades Involved

100% of the staff and students, and selected psrents and other
citizens.

4. Persons Who Will Plan, Coordinate, and Evaluate the Program

A taesk force on home~school-community relations.
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5., Persons Who Will Implement the Program
All teachers, all counselors, sll administrators.
6. Improvement Coals

Ceneral Goal--Parent-School Communicstion

Parent-school communication will become more positive as more
parents participate in the activities for parents recomnended by
the PAC. (The PAC annually will develop a list of activities im
which parents should participate. All pareats will become aware of
the year's activities designed for the particular parents by being
sent a printed schedule early im the school year; their participa-
tion will be reinforced with a phone call from the PAC or the
school early each semester.)

Performance Goals

90% or more of the pareats will come to the school when
1. quested and work constructively with the school on a problem
that their child is experiencing and that the school cannot
resclve without parental support.

75% or more of the parents who are not presently encour-—
aging their child to attend schou regularly, to behave well,
and to try to learn will participate in a program designed to
aid them in understanding the school's gosls and requirements
and the benefits of a good education for their child.

70% or more of the parents will actend group activities
that are designated for them arnd will interact positively with
the echool staff.

90% or more of the parents will attend a teacher-student-
parent conference each semester and will confer constructively
with the teacher and their child.

9027 of the parents will resolve qu<stions or concerns
they have by phone or in individual conferences.

Ceneral Goal--School-Community Relations

School-community relations will become more positive as more
community persons come to the school as resource persons and as
more students go into the community for programs of experiential
learning.



Performance Goals

At least once per wonth a resource person or group will
provide & program to each class that the class regards as
worthwhile.

All students will participate in st least one experien-
tial learning activity in the community at 1least once per
sex. v and will regard the activity as worthwhile,

7. Prepgratory Activities

Aid the school staff and PAC members in preparing to implement
the in-school and out-of-school programs by leading the study of
part or all of the correlated WRISE materials that the task force
used earlier as a preplanning activity, arranging for the staff and
representative parents to visit other schools and school districts.
that have exemplary practices, securing materials from schools and
districts with effective programs, and arranging for other
information-gaining activities.

Analyze last year's parent activities in terms of attaining
desired goals. Modify, add, and drop activities based on the
analysis. Prepare this year's schedule.

ldentif{y the parents who last year did not attend scheduled
events. Develop techniques for increasing their participation,
starting with identifying schedule confiicts associated with
parents' work or travel, single-parent conditions, and others.
Adjust this year's time arrangements accordingly.

Analyze last vyear's involvewent of community persons in
fn-school activities and of students' participation in volunteer,
school-sponsored, expe:iential learning activities in the commun-
ity. Modify or drop any that were not satisfactory. Identify
opportunities for additional involvement of community persons in
the school and of opportunities for students to participate in
commurity programs. Develop this year's program in as nearly final
form as possible.

B. First-Year Implementation Activities and Monitoring Progress

Implementation Activities

More Constructive Parent-Scheool Communication

Activities involving parents are .arried out as scheduled.
Teachers, counseclors, administrators, and PAC members use zvailable
means—-telephone, mail, radic, TV~--of inforwing and encouraging
parents to attend their scheduled individual conferences and group
meetings; absentee parents are followed up promptly. School staff
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responsible for the activities ensure that parents who attemnd any
activity are well received by the school and are encouraged to
interact constructively with the staff and students.

More Positive School~Community Relations

Community persons participate in d4n-school activities as
scheduled; students participate in community organizations ind
businesses as scheduled. The community persons, the students, and
the responsible school staff carry out the activities in a mutually
supportive manner.

Monitoring Progress

Once or more per semester, assess whether the scheduled parent
participation and school-community programs are being attended as
desired and whether the positive interactions are occurring as
desired. Provide confirming information to persons for progress
toward attaining the goals, and follow up with school persons,
parents, students, and community persons who are not progressing as
needed to attain the goals.

9. Evaluation in Terms of Goal Attainment and Effectiveness of
Activities

The purpose of the evaluation activities that follow, and also
of the preceding monitoring, is solely to improve home-school-
community relations, not to arrive at judgments that influence
teachers' or administrators' salaries or job security in any way.
Accordingly, a task force member who is not responsible for eval-
uating teachers' performances coordinates the activities.

More Constructive Parent-School Communication

A record of the parents who participate in the scheduled
activities and the frequency of their particiption is kept. A
questionnaire is administered to the parents an. school staff to
secure their perceptions of the worthwhileness and other aspects of
the activities.

More Positive School-Community Relations

A record of the community persons who come into the school and
of the students who participate in community activities is kept. A
questionnaire is administered to the participating school persons,
community persons, and students to get their perceptions of the
worthwhileness and other aspects of the in-school and out—of-school
activities.
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10. Refinement and Renewal

A report is prepared susmarizing the results of this improve-
ment program. The report is prepared in such a manner that the
results pertaining to any individual cannot be identified.

The cycle of goal setring, planning, implementatinn and eval-
uation will continue on an annual basis. Ineffective practices and
activities will be discontinued while effective practices and
activities will be maintsined sund strengthened. As the staff,
parents, and community continue to engage in this cycle of activ-
ities and as more sophisticated staff development continues, the
school will refine its capability for improving the education of
its students and will experience renewal as s social organization.

11, Time Schedule
Chapter ] has suggestions on developiang a time schedule.

12. Budget

Chapter 1 has directions for budget planning.

School-Community Activities, 1985-85:
John Audubon (Humanities/Fine Arts Middie School), Miiwaukee, Wi

Comminity Representatives Coming To Audubon

Auditorium Programs and Related School Programs

Friends Mime Theatre-—fine arts/humanities

Commander-in-Chief'e Guard--humanities, history

Robbie Clement--humanities, social studies, fine arts, music

Hamilton High School--fine arts, music, band and orchestra

Pulaski High School--fine arts, music, band and orchestra

North Division High School--humanities/fine arts, black
history, chorus, dance, and music

Mr. James Cameron (author, historisn)~--humanities,
history/literature

Mr. Gerald Wallace (author, musician)--humsnities/fine arts

Reading Olympics--humanities, literature and "concern for the
human coadition"
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Alverno College

December 1985

Planning session with decans and Audubon personnei for
increased cooperative efforts between the two institu-
tiovs

January 1985

Half-day joint faculty planning session for increased
involvement of both faculties and facilities in the areas
of critical thinking skills; dance, drama, music, and
art; wnursing; and coumunity service, tutoring, and
classroom aide

Second Semester

Ongoing contacts between both schools: nursing students
working with exceptional education classes; college
students tutoring Audubon students; planning for use of
Alverno's stage and drama facilities for joint rehearsals
and productions; and use of Alverno's conference facil-
ities for Critical Thinking Inservice Workshops

Artist-in~-Residence Programs

Muralist, stained glass artist, choreographer, and actors
visiting and working in classes and both large- and small-group
settings.

Other Resources

Project Business--community representatives from Wisconsin
Bell Telephone, Delco Electromics, A/C Spark Plugs, ete. working
with 8th grade classes discussing future careers and education
requirements and explaining what the "world of work" is really
like.

Parent Tutors

Parents tutor Audubon students in small groups or individusl
settings. '

Project Upward Bound

Marquette University counselors visit Audubon students and
cocunsel students for a progcam of pre-collegiate studies.
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Guest Speakers

Mr. Gerald Saffold explains business opportunities to Audubon .

students.

John CGCruhlke speaks in health classes regarding planned
parentiood,

Norman G{ill speaks on elections.
Barbara Bechtel shows slides on Ruyssia.

Jim Cesar, Milwaukee Police Department, makes a presentation
to the Drug Advisory Committee.

l.loyd Hudson, a reformed prisoner, speaks cn social improve-
ment of the humanities.

Annual Open House

Parents,. relatives, and the community visit Audubon. (1983 Open
House was a Mardi Gras theme; 1984 was a Humanities Fair).

Annual Sports Night

Display of student athletic accomplishments and competition
(student/faculty games and student all-star games, gymnastics
demonstrations, aerobic dance dewonstrations, pep band, etc.).

Annusl Winter Concert and Annual Spring Concert

Parents, relatives, friends, and the community attend concerts
of all levels  of students’ musical activity (band,
orchestra, chorus, swing choir, dance groups, etc.).

Annual Awards Day

In honor of &ll 1levels of achievement within the Audubon
student body (includes fine arts/musical productions).

Annual Completion Day Cercuwonies ,

Pareuts, relatives, fricnds, and community honor our departing
8th grade students.

Annual Special Olympics Pep Rally

In honor of our competitors from exceptional education classes
prior to their annual participation in ‘the Special Olympics in
Whitefish Bay.
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Special 25th Anniversary Breakfast

Former faculty, students, and friends of Audubon coomemorate
the 25th snniversary of our opening.

Periodic Special Breakfasts

‘

To recognize Homor Roll and other special achieving students.

Hosting the City~Wide Forensics Tournament

-

P
Over 500 participants in a secondary school city-wide tourna-
mnt . N '

Audubon Going Into The Community Lo

L}
h ]

Fine Arts

Ensemble Noon Concerts presented in Alverno College cafeteria.

Band and orchestra trips to the Performing Arts Center's
school concerts performed by the Milwaukee Sywphony
Orchestra '

Annual Halloween Concerts-—-Audubon band and pompom squad
perform in neighbovring elementary schools.

“Nutcracker Ballet"--Audubon students go teo the Milwaukee
Ballet Company's annual production of "The Nutcracker."

Christmas Carol--8th grade classes go the Pabst Theatre for
the Milwaukee Repertory's annual production during the
Christmas season.
Milwaukee Ballet--7th grade " students go the PAC for the
performance of "Carmina Burana" and "Billy the Kid."
Audubon performing. groups--band, orchestra, chorus, swing
choir~-visit neighboring elementary schools (Spanish
class groups and aerobic dance groups also participated
in these visits).

Chorus groups perform during the holiday season at the Grand
Avenue, Southridge, and the main Milwaukee Post Offices,

Woodwind ensembles participate with the holiday groups.

Band and Orchestra participate in the Wisconsin State Music
Association Contest. |

Music students participate in the Milwaukee Jazz Experience at
Alverno College.

Principal Avery Ccodrich hosts parent-community meetings at
the Vel Phillips Community Center.
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Eand and oichestra director Robert DNavies and Learning
Coordinator Patrick Doyle visit elementary schools throughout the
cily for evening PTA meetings, usually presenting an ensemble group
(fluie and harp) and then a slide show presentation of Audubon.

Cuidance counselcrs Jerry Polacheck and Margaret McCinn visit
eicmentary schools in the spring to counsel incoming students.

Audubon physical education teachers and exceptional education
teachers amnually cecacn, officiate, and actively participate in the
epring Special Olvmpics held for szccpiional educatior students.
Audubon students each year also field a competitive izam for these
events,

Commuaity Persans Coming Te School, 1384-85:
Morse Middie School (Gifted and Talented Speclaity Program),
Milwsukee, W!

Ministers of the Community--awareness uctivity.

WITI Weathorman--science project.

Firemen--lectures and slides, fire prevention (safety) week.

Minority Pri{essionals--community awareness.

Aduna Si--presentation on African culture and dance.

Community Inner City Arts Croup--presented play "The Bagman,"
educaticnal drams,

Morse Parent and Community  Organization--human relat ions
activities, multicuitural sctivities, Science Fair.

S nator Mordecai Lee-~kickof{ for student parcvicipation in proiect
to restore the Statue of Liberty.

Hunger Project representatives-~workashop for students on awareness
of hunger throughou the world.,

Fotary Club mcmbers, representatives of the Chawber of Commerce,
Milrsukee School of Engineering--judges and coaches for
Clympics of the Mind activities.

U.S. Navy representatives--career awareness.

Sheriff's Department representatives--career awareness.

Mrs. Marleme Cummings—-black family life,

Ms. Sharon Durtka--information on China ifor 7ih-grade unit studying
China.

Hazel Weatherall (cosmetologist)--makevup demonstrations, heowe
economics,

benuon Models-- fashion, home economics.
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Field Trips into Cominunity, 1884-85:
Eighth Street Middie School, Milwaukee, Wi

Milwaukee Common Council——civic awareness.
Milwaukee Museum--research.

Central Library--research.

Milwaukee Safety Building--civic awareness.
Milwaukee Journal--cdareer education.

Marquette University-—community swareness.
Wisconsin Club-~-community relstions.

war Memorial Center—-community relatioms.

Crand Avenue Mall--community relations.

Jr. Academy of Medicine, UWM~--career education.
Inroads-—-career education.

Upward Bound Program-—carecer education.

Marquette University--career education.

Cood Samaritan Hospital--peer counseling research.
Planned Parenthood-——health education.

Wisconsin Electric Power Co.—-sciesnce educationm.
NASA Space Exhibit--science education.

Oriental Theater-—cultural awareness.

Ice Show—--cultural awareness.

Tumble Brock Country Club--conmunity awareness.
Shrine Circus—-recreation.

Hamilton High School Planetarium--science educationm.
Museum of 3cience and Industry, Chicago--science education.
Kettle Moraine Nature Preserve——science education.
Pabst Theater--cultural awareness.

Centennial Hall--cultural awareness. 4
Riverside Theater--culturel awareness.

\/MCF Radio Station--career education.

Mitchell Park Domes--career education.
pPath*inders--peer support counseling researca.

Numerous field trips associated with extra-cviricular clubs, teams,
and groups.

Community Panicipation in Energy, Environment, and
Electronics Carser Speciaity Program, 1984-85:
James Madison High School, Miiwaukae, Wi

The Career Speciality Program (CSP) has an advisory committee.
This Technical Advisory Committee is made up of individuals f{rom
companies that donate time, effort, and material toward the success
of our program:
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Mr. Tayler Benson, Marquette Electronics

Mrs. Rose Daitsman, UWM, College of Engineering

Mr. Dan Folkman, UW Extension

Dr. William Gentry, Johason Controls, Jac.

Mr. William Heugel, Milwaukee Council of Engineering and
Science )

Mr. Tom Kavanaugh, Square "D" Company

Mr. George Kupfer, Milwaukee Heslth Department

Mr. Richard Meyer, Wisconsin Gas Company

Mr. Bruce Rubin, SE Wisconsin Regulatory Planning Committee

Mr. Al Stenstrup, Wisconsin Department of Natural Resources

Mr. Greg Vogt, Science, Economic, & Technology Center

Ms. Alice Wettstein, Wisconsin Electric Power

Mr. Bill Zabriskle, GE Medical Systems

This committee meets 3~4 times annually.

Our high school business partnérs are Johanson Controls, Imc.,
and CGE Medical Systems. They have both provided many services to
the schonl.

Printed brochures for (areer Specialty Programs (CSP)--JCI
and GE

Revised out slide-cassette series for the CSP program—JCI,

?rovided a $50,000 grant to Milwaukee Public Schools of which
8 great part was spent at Madison for equipment for our
electronics program.

Shadowing prograw--teachers were sent to JCT . to see in person
the job of a counterpart in industry.

Consultant and speaker service--experts from JCI visited
Madison classes and shared thelr experience in our
classrooms,

GE provided rulers for our recruitment campaign.

CE has provided a parttime secretary for the CSP during the
busy recruiting and signup period.

JCI provided the staff at Madison a breakfast at the beginning
of the school year. '

JCI 1s providing incentives to students to be in school and on
tiue.

JC1 has provided summer jobs for the teachers over a six-week
periocd.

JC{ has provided an internship opportunity for a CSP student
in their Quality Assurance Laboratory.

JCT has provided co-op opportunity for the business education
students,

JC1 1is providing teachers 70Z reimbursement for workshops
taken successfully,

GE provided a werkshop for a faculty group that is involved in
supporting the students in the CSP. X

GE previded a Youth Technolegy Award for students.
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GE provided a plaque to the outstanding CSP student in
electronics for the 9th and 16th grades.

GE and JCI have provided field trip opportunities for our
students.

Numerous other businecsses, in addition to our partners, con-
tribute to our needs when they are asked,

Wisconsin Electric Power Company--booklets, films, field
trips, speakers, financial support, etc.

Wisconsin Gas Company--booklets, field trips, speakers, filuws,
etc. ) .

Marquette Savings & Loan--field trip.

Industrial Towel and Uniform--field trip.

Ceatral Methodist Church--field trip.

Plus others.

Community Participation
in Computer Career Specialty Program, 1975-85:
Washington Eigh School, Milwaukee, Wi

Twenty Milwaukee area businesses and educational leaders in
the field of data processing developed the Computer Data Processing
Career Specialty program at Washington High School in 1975 as omne
of the career options for students in the Milwaukee Public Schools.

Two major objectives of the specialty program are to provide
students with an opportunity to explore computer related career
opportunities and to provide beginning training experiences whichn
are consistent with industry expectations for students where that
carver area is compatible.

The Board of Directors of the Milwaukee Public Schools insti-
tuted the specialty school program tu give all students the oppor-
tunity to experience training in their chosen career area.

Business leaders participate on the Technical Advisory Commit-
tee of the Washington High School Computer Specialty program
without students being aware of their involvement. This committee
guides, directs, and helps mold the program into one that trains
students for tomorrow’s employment.

Tntroductory computer specialty students participate in a
career workshop ithat includes representatives from the businesses
throughout the Milwaukee area. The students interview data
processing professionals to learn specific information about
training, duties, responsibilities, fringe benefits, and work
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atmosphere of computer businesses in the areas of programming,
operations, sales, technica  support, engineering, and field
service. This workshcp generally provides students with an
incentive to continue in their career explorations in date
processing. ' '

After the first year in the program, the students can be
seiecied foi differeni field experiences. Digital Fquipment Corp.
and Northwestern Mutual Life Insurance Co. provide fieid experience
sessions for students to participate in data processing as it
applies. to their particul~r companies. The students visit the
companies, learn about employment opportunities and requirements,
tour the computer tfacilities, sand participate in stimulating
discussions with data processing professionals.

As students approach their senior year, they are given the
opportunity to work in area busincesses in the computer operationms
and computer programuing departments. Ia 1984-85, 14 students were
employed in Milwaukee at A.0. Smith, Northwestern Mutual Life, J.C.
Penny, Wi{sconsin Fell, Master Lock, and Marine Bank. The business
community has supported the specialty through these jobs since the
program's ‘uception. Some of the students who were employed as
student interns during the seventies are supervisors of current
scudent -interns.

Most teachers inv.lved with the specialty program o:e
certiffed 1in mathematics/computer science or business/computer
science. Sinoce all of our teachers teach in two curriculer areas,
there arc presently 15 staff wmembers who provide a total of 38
daily classroow houirs of computer related instruction. To date,
eight of these teachers have been trained by private iadustry in
the area of cowputer data processing. The training sessions for
the teachers last from 11 to 18 weeks and provide the individuals
wvith knrwledge of today's technology. The Technical Advisory
Committee, mentioned abcve, has been instrumental in obtaining
placement for teachers in the training positions.
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Chapter 11
Guiding Improvement Through Locally Conducted
Research: Effective Schools Are Doing It

Rationale
Design Objectives
improvement Research Method

Developing a Self-improvement Capabliiity Aided by Research,
Burroughs Middle Schoof, Miiwz kee, Wi

Developing a Seif-improvement Capability Alidsd by Research,
Ashwaubenon High School, Green Bay, Wi
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Rationale

Progress comes through research. Through research we find
solutions to current problems and also new means of advancing
knowledge and practice. We improve the quality of education
through research.

A school staff that carries out its own improvement research
is telling parents and the public in general that, although we are
doing many things well, we wsant to do better. We ourselves hsva
good ideas regarding what might be bucter; we would like to try
them out. We welcome expertise and cooperation from the district
office and the university in conducting the research. But we want
it to focus on our problems and interests, not on their questioms
or hypotheses.,

Pause momentarily and recall the goal-based improvement
strategy--assess current status, identify areas of improvement, set
goals to be attained, plan to attain them, implement the planned
activities, monitor progress, and evaluate the outcomes. This
strategy 1is, in fact, a very powerful research method. Imple-
menting it involves scientific inquiry, or research, of the highest
significance for bettering the education of the particular children
who attend a particular school--the children of your school.

This chapter gives information sbouat improvemen. research, the
goal-based icprovement strategy. The dramatic gains made by
turroughs Middle School and Ashwaubenon High School in two years of
implementing it are highlighted. Cains of these and eight other
schools are given in & r- esarch monograph by H. J. Klausmeier,
Peveloping and Institutionalizing s Self-Improvement Capability
(see Appendix A).

Design Objectives

Comprehensive Objective

Knowledge 1iu extended regarding 1learning, instruction, school
structures and processes, aand otner factors related to schooling
through research conducted by school personnel and cooperating
individuals and agencies.
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1llustrative Enabling Objectives

The school staff:

Develops the capability for carrying out its own improvement
rescarch.

Partiripaies with disirict perscnnel and other individuais and
agencies in research specifically directed toward educatiomal
improvenant in its school.

Participates with individuals and agencies in research
directed toward extending knowledge concerming schooling.

improvement Research Method

-

Improvement research was conducted cooperatively with schools
and dist-ict offices in the late 1950s, and it has continued since.
The wethod employed by the cooperating schools follows:

Assess your school's present status, its strengths and weak-
nesses, and briefly describe its educative processes. Retain
the assessment information (test scores, teacher ratings,
attendance, etc.) and the account of the educative processes
before starting any new improvement project. These first data
become the bascline year data against which to compare out-
comes {(und educative processes) each year thereafter. Thus,
the data for each grade, for example, grade 7 or grade 10, of
the baseline year are compared anmnually with the data of the
same grade, grade 7 or grade 10, for each year thereafter.
Changes in the data from year to year are related to the
improvement activities that were implemented.

Baswd upon the interpretation of the data, identify areas for
improvement and develop an improvement plan for each area,
fncluding measurable goals, activities for achieving the
goals, and evaluation procedures for determining the extent to
which each goal was attained and the effectiveness of the
improvement activities.

Implement the activities and monitor progress toward achieving
the goals.

Carry out procedures to determine the extent to which the

goals were attained and to assess the effectiveness of the
improvement activities.

186




As we saw in earlier chapters, the method is being employed
successfully by many schools in attsining goals stated in terms of
desired student outcomes, desired teacher outcomes, and improved
administrative, advising, instructional, curriculum, and evaluation
processes,

Developing a Seif-improvement Capability Aided by Research,
Burroughs Middle Schocl, Milwaukee, Wi

(Enrollment 1,000 in grades ?-and 8 in 1983-84.)

Burroughs Middle School is one of 18 middle schools of the
Milwaukee School District. The racial composition of the students
in 1983~84 was 48Z black and 52% white, incluaing some Hispanic and
native American.

Burroughs Middle School prepared its first school effective-
ness plan for the 1982-83 school year and delivered it to the
district office in May of 1982. The plan proposed improvements in
(a) student achievement as measured by a norm-referenced test and a
published ecriterion-referenced test, (b) implementation of the
district curriculum guides, (c) school climate, and (d) home-
school-comunity relations.

Achievement

Burroughs made dramatic gains in stude:t achievement from the
baseline year of 1981-82 to 1983-84:

MEDIAN PERCENTILE RANKS FOR GRADE 7 EDUCATIONAL
ACH1EVEMENT AND MENTAL ABILITY

1981~-82 1982-83 1983-84
subtest ' N MDPR N MDPR N MDPR
Reading vocabulary 390  46.2 494 48,7 429 48.4
Reading comprehension 390  45.6 494 50.1 429 50.4
Mathematics concepts 389 58.3 489  64.3 421 64.1
I'roblem solving 389 57.8 488 58,2 417 58.2
Computation 390 €5.1 489 65.5 419 65.9

Mathematics total 389 62.1 487 62.6 412 62.5
(continued)
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1981-82 1982-83 1983-84

Subtest ' N MDPR N MDER N MDPR
Spelling 374 - 57.2 492 58,6 415 62.6
Capitalization 372 57.5 NA 414 62.9
unctuation 372 58,9 NA 412 57.2
Language usage 372 51.6 NA 413 56,0
Language total 370 56.9 NA 411 61.5
Composite 356  55.6 NS NS
Mental ability 342 52.8 463 54.5 NS

lMedian achievement is based on May administration of lowa Tests of
'Basic Skills, Form 7, Level 13, 1978. Boston: Houghton Mifflin.
Mental ability is based on grade 5 administration of Otis-Lennon
Mental Ability Test, Elementary Levgl 2, Form J, 1967, New York:

Psychological Corporation. -

NA: Test was not administered.

NS: Score was not provided.

We observe that the median percentile ranks were higher in
1583-84 than in 1981-82 in the 11 subtests of the Iowa Tests of
Basic Skills that were administered both years. Six of the 1l
percentile ranks were above the 60th percentile in 1983-84; four
more were above the 50th percentile; and one, reading vocabulary,
" was at the 48th percentile rank. These percentile ranks, except
reading, were above the median percentile rank in mental ability of
the 1982-83 students when in grade 5. 1t should be recognized that
the mental ability of the 19Y83-84 students was probably lower than
that indicated for 1982-83, Only those students who were present
on the day of testing in grade 5 and who continued in the school
district from grade 5 into grade / are included in the group on
whom the 1982~83 mental ability percentile rank is based.

The results based on the grade 7 standardized test may be
examined in relaticn to the grade 8 minimum competency test
results:



NUMBER AND PERCENTAGE OF STUDENTS MEETING MINIMUM COMPETENCY
REQUIREMENTS FOR GRADUATION FRO¥ HIGH SCHOOL
IN APRIL OF GRADE 8
195182 §982-83 1983-84

Reading Math Reading Math Reading Math

Percent meeting 56.1 40.0 76.1 48.1 77.7 50.5
N wmet 231 165 305 193 384 249
N didn't meet 181 247 96 208 110 244
Total 412 412 401 401 494 493

1Percentages meeting minimum competency are based on the students
who in April had taken the Basic Skills Assessment, Forms A, B,
and C, 1977. Reading, MA: Addison Wesley.

There was a large increase {rom 1981-82 to 1982-83 in the
percentage of students meeting the high school minimum competency
criterion in both reading and mathematics based on the Basic Skills
Agssessuent. The percentage incrcased from 1982-83 to 1983-84 but
not as much. However, if Burroughs continues the three-year trend,
the large majority of grade 8 students will meet thé minimum
requirements in reading and the majority will meet the mathematics
minioun.

Indicators of School Climate

Information follows regarding indicators of school climate:

AVERAGE ATTFENDANCE, SUSPENSIONS, AND FAILURES

1981-82 1982-83 1983-84
% Student attendance 92 92 93
Z Students suspended 21 22 21
Z Failures 10 8 11
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The average daily attendance increased from 2% to 93% from
1981-82 to 1983-84. 1This is excellent for a school in which the
majority of the students are from minority groups. The percentage
of students suspended remained constant; and the percentage receiv-
ing failing grades increased slightly. Hopefully, the percentage
receiving failing grades will decrease sharply as achievement and
attendance coutinue upward.

Other Indicators of Institutionalizing An Improvement Cupability

The improvement committce of Burroughs Middle School responded
to a questionnaire that included 34 items pertaining to the present
design for developing and institutionalizing a self-improvement
capability. The items were checked from 1 to 10 with 1 being the
lowcst possible rating and 10 the highest.

The committce completed the questiomnnaire in the spring of
1984 aud responded for both 1981-82 and 1983-84. All of the iteums
with a mean rating of 9.0 or higher for 1983-84 follow. The first
number at the end of the item is the 1981-82 rating; the second is
for 1983-84; and the third is the difference between the two years.

How many teachers of academic courses presented clearly stated
instructional objectives to students? 8.50, 9.00, +0.50.

3
For how many students were the curriculum offerings aund
requirements appropriate (neither too demanding mnor too
flexible)? 8.87, 9.25, +0.38.

In how many academic courses were curriculum content, instruc-
tion, and assessment closely related? 9.11, 9.44, +0.33.

To what extent did the large majority of students rececive
{nstructics in each of their academic courses suited to their
educational needs? 8.55, 9.00, +0.45.

On a typical day how many studenits were actively engaged in
learning activities for nearly all of their class time? 9.11,
9.55, +0.44.

To what extent did the lurge majority of teachers and counse-
lors aid students 1in assuming increasing responsibility for
learning well, disciplined conduct, and governance of student
activities? 9.22, 9.55, +0.33.

To what extent were school and/or district guldelines regard-
ing student conduct made clear to students and implemented
effectively by the school administration, teachers, and
counselors? 9.00, 9.22, +0.22.
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How often were students rewarded and recognized for exemplary
performances such as high achievement, regular attendance, and
trying hard? 9.00, 9.11, +0.11.

To what extent did the principui provide eifective leadership
by aiding the teachers in providing effective instruction, in
securing good student conduct, in working effectively with
parents, in gaining new knowledge and skills by participating
in staff development activities, ete.? 8.66, 9.11, +0.45.

To what extent were you well satisfied with your job activ-
ities and interpersonal relations with other school staff,
students, and parents? 9.66, 10.00, +0.34, (NOTF: Every
respondent gave the highest possible rating.)

How many faculty members expected the students to achieve
well? 8.75, 9.37, +0.62.

To what extent did the piuncipal involve cither a new or an
existing group of teachers, counselors, and other persons in
planning and coordinating the school's improvement program(s)?
8.55, 9.11, +0.56.

To what extent did the academic teachers use assessment infor-
mation effectively to wmonitor student progress and to aid
students achieve well in each course taught by the teacher?
8.33, 9.33, +1.00.

To what extent was uacsessment infermation of the currenmt year
used effectively in setting the school's improvement goals for
the ensuing year and in preparing plams to attain the goals?
8.66, 9.33, +0.67.

To what extent did the principal arrange . teachers' class
schedules to enable groups of teachers and other sntaff with
mutual Improvement interests to have a common tine during
schocl hours for carrying out their preparation, .planning,
evaluation, and other activities? 8.00, 9.22, +1,22.

Based on all of the preceding information we see that
Burroughs Middle School made remarkable progress from 1981-82 to
1983-84 in institutiounalizing its self-improvement capability. Its
organizational and support arrangements were alreadv in place in
1981-82, and it made remarksble gains in student outcomes Trom
1981-82 to 1Y82-83. Continuing but smaller gains were made from
1982-83 to 1983-84 as student performances reached levels as high
ag  could be reasonably expected, based on thelr entering
achievement levels in grade 7.
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Related to the organizational structures and support sarvange-
ments, Burroughs Middle School had & school coordinating council
that functioned effectively during all three years. This council
consisted of the principal, the learning coordinator, a counselor,
and representative teachers. Nearly all of the academic teachers
provided input to the council in the annual goal-setting/planning
process that started in 2}l schools of the Milwaukee School Dis-
trict in the second semcster of 1981-82. During all three years,
the academic teachers and the students were organized into instruc-
tion and advisory groups that included a teawm of academic teachers
and a%out 120 students. The principal arranged these taachers'
class schedules so that they, as well as the school coordinating
council, had a common time each day during school hours for carry-
ing out their preparationm, planning, evaluation, und other activ-
ities. More than an equivalent of 20 half days were used each year
for inservice/staff development activities, including part of the
common planning period.

Eurroughs Middle School implemented the goal sectting-planning-
implementation-monitoring-evaluation strategy very effectively the
last two years. Having the students and academic teachers organized
intc instruction and advisory units cnabled the teachers to imple-
ment the individual educational programming strategy informally but
quite effectively, and to use assessmi:gyinformation regularly- to
monitor each student's progress and to” cncoursge each Studeun. toO
achieve well, attend school regularly, and demonstrate disciplimed
conduct. Tt also permitted the teachers to implement the individual
justructional prograuming strategy regsonably effectively with ail
<tudents and exceptionally well with those scoYing at or below the
39th percentile in reading or in mathematics cn the grade / norm-
referenceu test. 4

K

Devetopmg a Self-improvement Capabimy Aided by Research,
Ashwaubenon. High School, Green Bay, Wi i

(' srollment 1,093 in 1983-84 in grades 9-12.)

Aghwaubenon Kigh School 1s the only high school in the sub-
urban district. The racial composition of the -students 1s pri-
marily white and the socioecenoric level of the parents is average
and above averayge.

Achievewent

This high school started to develop an imérovement capability
in 1981-82 and fcrmed 1its’ Educational Improvement Committee in
1982-83, The first comprehensive plans regarding achievement were
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developed in 1982-83 for the 1983-84 school year. The results from
1982-83 to 1983-84 are dramatic.

MEAN PERCENTILE RANKS FOR GRADE 10 STUDENT
ACHIEVEMENT AND MENTAL ABILITY '

Subtest’ 1981-82  1982-83  1983-84
Vocabulary 63 57 71
Conprehension 69 64 72
Reading Total 69 62 74
Mathematics concepts 68 65 ' 77
Problem solving 76 71 81
Mathematics total 73 71 80
Language mechanics ' 70 50 - 74
Spelling 54 50 61
Language arts total 63 64 58
Reference materials 68 66 80
Survey of applied skills 74 68 76
Social studies 64 57 74
Science 71 62 79
Composite 68 64 75
Mental ability 69 64 74
Number of students 270 265 288

IMean achievement is bLased on Science Research Associstes Achieve-
ment Series, Level H for grades 9-12, 1978. Chicago: Science
Researcin Associates. Mental ability is based on Educational
Ability Series, Level U, 1978. Chicago: Science Research Asso-
ciates. Tests were administered annually in .January.

Mental abiiity and achievement in all except one area were
lower in 1982-83 than in 1981-82; however, thev were much higher in
1983-84“than 4in 1982-83., 'In 1983-84 the achievement battery and
the mental sbility test were administered in a more personalized
manner, and the students were instructed in test-taking skills., A
small part of the higher mean achievement may be attributed to
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these factors. However, the lsrge part of the increase in achieve-
ment is attributed to the plauned improvements that were made in
the content of the various academic subjects and in the instruc-
tional methods and materials that were employed.

Indicators of School Climate

Ashwaubenon focused on improving attendance and decreasing
discipline referrals stuiting {n 1982~83, and it continued these
efforts in 1983-84. The results follow: '

AVERACE ATTENDANCE AND NUMBER OF DISCIPLINE REFERRALS,
SUSPENSIONS, AND DROPOUTS

1981-82  1982-83  1983-84

Average uaily attendance 90% 94X 96%
Number of discipline referrals 3,000 2,118 2,150
Number of suspensions 260 152 135
Number of dropouts | 25 25 18

Daily attendaunce increased from 902 in 1981-82 to 942 in
1982-83 and then to 96% in 1983-84, a truly remarksple gain,
Despite this large increase in attendance, the number of discipline
referrals, suspensions, and dropouts decreased markedly across the
three years. - These results are due to the planned improvements
that were implemented 1in these areas. With respect to these
results, the nuuber of discipline referrais, suspensions, and
dropouts might have been expected to increase rather than to
decrease, inasmuch as the increased attendance was due in pdart to
wor: regular attendance by misbehaving students aud other students
who were having difficulty in the academic subjects.

Other Indicators of Developing an Impruvement Capability

Members of the improvement committee of Ashwaubenon High
School responded to a questionnaire that included 34 items pertain~
ing to the present design for improving schooling. The items were
checked from 1 to 10 with | being the lowest possible rating and 10
the highest that could be assigned.
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The committee completed he questionnaire in the spring of
1984 and responded for both 1981 .82 and 1983-84. All the items
with a8 mean rating of 7.75 or higher for 1983-84 follow. The first
number at the end of the item is the 1981-82 rating, the second is
for 1983-84, and the third is the diffcrence between the two years.

To what extent <id the large majority of students receive
instruction in each of their academic courses suited to their
educational needs? 7.62, 7.75, +0.13,

To what extent were the school environment safe and the
classrooms free of discipline problems? 8.50, 8.87, +0.37.

To what extent did teacher cducation institutions offer credit
courses and noncredit programs tailored specifically to meet
the needs of the school staff for participating effectively in
educational improvement activities? 7.75, 8.37, +0.62.

To what extent were you well satisfied with your job activ-
ities and {nterpersonsl relations with other school staff,
students, and parents? 7.87, 8.62, +0.75,

To what extent were school and/or discrict guidelines regard-
-ing student conduct made clear to studénts and implemented
effectively by the school administration, teachers, and
counselors? 7.00, 8.25, +1.25,

To what extent did cthe priucipal provide effective leadership

by aiding the teachers in providing effective instruction, in

securing good student conduct, in working effectively with
parents, In gaining new knowledge and skills by participating
in staff devclopment activities, etc.? 7.12, 8.75, +1.13,

To what extent did the administrators and teachers share
prefessional and personal interests and concerns and convey a
spirit of enthusiasm and togetherness to the students and the
community? 7.00, 8.37, +1.37.

To what extent did district officisls verbally support the
school's progrsms  and activities to the school board,
citizens, etc.; arrange for consultant and other personnel
assistance; provide for essential inservice education; and
ensure essential monetary support? 6.37, 7.75, +1.38.

w*

To what extent did the acac :mic teachers use assessment infor-
mation effectively to monitor student progress and to aid
students schieve well in each course taught by the teacher?
5.87, 7.75, +1.8¢,
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To what extent was assessment information of the current yesr
used effectively in setting the school's improvement goals for
the ensuing year and in preparing plans te attain the goals?
5.37, 8.37, +3.00, .

low often were students rewarded and recognized for exemplary
performances such as high achievement, regular attendance, and
trying uard? 3.62, 8.25, +4.63. :

To what extent did the principal arrange teachers' class
schedules to enable groups of teachers and other staff with
mutual - improvement interests to have a common time during
school hours for carrying out their preparation, planning,
evaluation, and other activities? &.37, 9.12, +4.75.

The preceding results sare self-explanatory. However, each
item should be examined carefully and related to the goal-based
improvement strategy, the educational and the instructional improve-
ment strategies, and the support arrangements. The items with
changes in ratings above 1.0 sre especially interesting. "

Ashwaubenon High School had developed a functioning self-
improvement capability in 1983-84. It formed &n educational
improvement conmittee for the first time in 1982-83. An executive
committee from this larger group was formed late in 1982-83. This
executive committece planned, led, and coordinated the improvement
activities in 1983-84, and it developed the 1984-85 plans. Most of
the academic teachers provided input to the plan for both yearxs.
The faculty of Ashwaubenon High School continued to be organized in
academic departments, and it did not have & teacher~-advisor progrsm.
(Note in Chapter 9 that it started one in 1984-85.) Starting in
1982~83 and extending into 1983-84, teachers' class schedules were
arranged very effectively so that those with nutual improvement
interests had a common time during school hcurs for carrying out
their preparation, planning, and other activities. The equivalent
of 10 half days were used, including during the school day, for
teachers to participate in inservice/staff development activities
focused on attaining the school's imprcvement goals.

The goal setting-planning-implementation-monitoring-evaluation
process was led and coordinated with moderately high effectiveness
by the Executive Comnittee of the Educational lmprovement Committee
for the first time in 1983-84. The Committee used available
assessment infursaiion effectively im setting the goals. Neither
the individual instructional programming strategy nor the individ-
ual educational programming strategy were fully implemented in
1983-84. However, the counselors attempted to arrange appropriate
educational programs for each student, and they used assessment
{nformation to monitor the progress of students who were experienc-
ing difficulty.
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The gains made by Ashwaubenon Righ School from 1982-83 to
1983-84 in all areas are as high as can be expected., However, it
is possible that it will continue to make small gains in 1984-85 in
all areas except attendance, which is about as high as possible,
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Chapter 12
implementing Improvement Processes
in Elementary Schools:
Successful Schooling Begins Here

Components of Effectively Functioning Elementary Schools

improvement Plan—
improvement of Mathematics Computation, 1984-85:
Parkview Elsmentary School, Cedarburg, Wi

Improvement Plan—improveinent in Cc: iposition, 1983-84:
Thorson Elementary Schoo!, Ceuarburg, Wi

improvement Pian—Statf Renewal, 1983.84:
Parkview Elementary School, Cedarburg, Wi

Activities Pianned To increass School Effectiveness, 1984-85:

Auer Avenue Elementary School Miheguikee Wi

Activities Planned To increase Schoo! Effectiveneus, 1984-85:

Richand Kiuge Elementary School, Miiv.aukee, Wi
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Chapters 2-11 of this Guide are written for persons interested
more in the improvement of secondary schooling than in elementary
schooling. This chapter is for persons more interested in the
improvement of elementary schooling. Chapter 1 is for both.

The first part of this chapter cutlines the seven wmajor
components of an effectively functioning elementary school. All of
these components must be considered in starting and institutional-
izing a school's self-improvement capability. The next part of the
chapter gives illustrative improvement plans—-improving mathematics
computation, improving written composition, and staff renewal. The
last part of the chapter outlines activities plauned by twc schools
to increase their effectiveness in several different areas of
schooling.

Persons interested in elementary schooling should study
Chapter 1 and them this chapter. Next, they should examine mny of
Chapters 2-11 to identify ideas that will help them with any area
of improvement they may wish to undertake.: It is {mportsnt to
recognize that much of the information in Chapters 2-11 regarding
middle schooling is entirely relevant £for eélementary schooling.
Also, the seven components of schooling and relsted concepts and
practices given in this chapter are treated in detsil in the
earlier chapters having the same title as the components.

Chapter 1 is to be studied in detail because it presents an
overview of a basic improvement strategy that is being implemented
at all levels of schooling, a detailed description and an illustra-
tion of a i2~step planning process being used at all school levels,
illustrative school district administrati structures and pro-
cesses, district guidelines that are pertijent to all the scheols
of a district; and support for improvemedt at any school 1level.
These critical processes, coacepts, practices, and support arrange-
ments are only mentioned in this chapter but are not discussed in
any detail.

Just as it is well for those interested in improving elemen-
tary education to examine Chapters 2-11 for helpful ideas, so also
is it instructive for those interested in secondary schooling to
study this chapter. Continuity in curriculum end instruction and
cooperation among the staff across school levels is a very important
improvement consideration. Moreover, it is much easier for any
school of a district to develop and institutionalize a self-
iwprovemeni capability if all the schools of the district are
stimulated and aided in doing 50 by che district office, supported
by the school board.

Looking forward to the components of elementaiy schooling,
recognize that the discussfon focuses on improvement but that the
improvement idea 1includes identifying and maintaining practices
that are already effective.
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Components of Effectively Functioning Eiemehtary Schools

L4

Administrative Arrangements

The elementary school principal, with input from the faculty,

" organizes the school's educational improvement committee (EIC).

This committve is the key organizational structure for educational
improvement. In some schools, it is sn exist.ng committe- that
adds educational improvement to its other activities, while¢ in
others it is a8 newly formed group. The committee is an integral
part of the school's administrative organization.

Forming the KIC is the first step in starting the school's
self-improvement capability. The committee is composed of the
principal, representative teachers of each grade or team, snd, in
some schools, other staff. The committee represents all of the
school staff that will be involved in implementing any improvement
activity.

The EIC 1is responsible for leading and coordinating the
school's improvement process as follows. The committee, with input
from the entire staff and according to the district's philosophy
and goals, takes responsibility for assessing its school's strengths
and weaknesses, identifying areas of improvement, setting  goals
related to each area, and developing a plan to attain each goal.
To insure successful implementation of the planned improvement
activities, the committee monitors progress toward attasining each
goal. Toward the end of the yesar the committee evaluates the
extent to which each goal is attained.

This improvement process is explained fully in Chapter 1, and
detailed attention is given to developing improvement plams. Illus~
trative plans are provided later in this chapter.

The principal, as leader of the EIC, insures that the follow-
ing and other conditions are arranged to enable the school staff to
plan, implement, and evaluate improvement projects successfully
(more information regarding all administrative processes is given
in Chapter 2):

Secures district office and community support of the school's
improvement projects and creates a8 school environment favor-
able for school improvement.

Works out teaching schedules so that the EIC and other groups
of teachers with mutual improvement interests can meet regu—

larly during school hours to carry out their cooperative
group planning, problem-solving, and other activities.
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Provides the essential preparatory (inservice/staff develop-
ment) activities that teachers need before implementing the

planned improvement activities.
: v

Provides the equipmeat, instructionsl materials, evaluation,

devices, and supplies that are essentiasl for the successful
implementation of the improvement projects.

Insures that classroom instruction is not interrupted by
external evente (announcements, unplanned visits, etc.). °

Aids teachers in improving instruction, monitoring children's
progress, and classroom mansgement through regularly schcduled
observations followed by individual conferences.

Provides recognition to teachers for effective teaching and
classroom management.,

Organizing Teachers and Children for
Instruction and Advising

Fxcellent elementary schools pay attention to how students and
teachers.are organized for instruction and advising. The organiza-
tional format for instruction and advising sets a general expecta-
tion for role performsnce and for the informal interpersonal
working relationships smong the staff. It also affects children's

interpersonal relationships and their opportunity for learning as .

well as the school's interactions with the children's parents.

In most elementsary gchools the tesachers and children are
organized into self-contained, age-graded classrooms. In other
schools, they are organized into units of 3 to 5 teachers and 75 to
125 children. The teachers also serve as advisors to 15 to 25
children of the unit. ’

In the unit arrangement, the teachers work as a team to
identify the content and materials of instruction and to determine
the instructional and evaluation strategies each team member
employs. They share information about their students and teach a
class-size group individuslly or they share in teaching all the
children of the eutrire unit.

In the unit organization, one teacher of each instructional

/

team:

Chairs the meetings of the team.
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Serves on the EIC and participates in the committee's planning
and other activities.

»

Transmits information, decisions, and plans from the teaching
staff to the EIC and from the EIC to the teaching staff.

Fach team of teachers cooperatively:

Develops the procedures for planning, wmonitoring, and
evaluating each child's instructional program.

Plans and evaluates the team's instructional strategies.
Related to the group's instructioral functions, the teachers:
Outline the content to be taught.

Develop games, learnicg‘%énters; work areas, and other
aids to teaching and learning.

Plan the use of time, materials, and modes of instruc-
tion.

Participate in all aspects of the team's planning and
evaluation activities.

Carry out their individual imstructional activities in
accordance with the team's plans.

Providing Effective Instruction
and Personalizing Advising

Instructional programming for the individual student is a very
powerful strategy for improving all aspects of instruction. Itas
focus is on the individual student rather than the classroom as a
group. It is a three~phase strategy (see Chapter 4). First, the
teacher plans an instructional program for each child during the
first week of each semester a8nd again later during the semester.
The 1instructiomal plan indicates a list of the objectives in each
curricular area that the child will try to attain, the cype of
activities and materials the child will use to attain the objec~
tives, and the zssessment toolg sand procedures that will be em-
ployed. ’

In the second phase, the teacher provides the learning
activities that aid the child in attaining his or her objectives
and regularly monitors the child’'s progress. As part of the
monitoring process, the teacher confirms the child's correct
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performances, identifies specific difficulties the child dis
experiencing, and aids the child in overcoming the difficulties.

In the third phsse of implementing éha hérategy. the teacher

evaluates the.appropriateness and value of the child's instruc-
tionsl program in esch curricular area. The teacher wuses this
information in developing the child's next instructional plan,
Based on the evaluation of all the children's programs, the teacher
say formulate recommendations regarding changes in- the cuzriculum,
parent—-teacher interactioqp. or any other aspects of schooling.

Individual instructional progrs;nming is not cne-to-ome in-.

struction. Any child's program may include small-group and whole-
class activities as well as some one-to-one. The strategy implies
that there is no single method of teaching that is appropriste for
all children and all teachers. However, there are some copmon
features of effective instructional programming for 4{ndividual

children. 7These common features are relevant for teachers of B

self-contained classrooms as well as teachers in teams:

Iastructional procedures and activities are carefully planned.
Children are aided in getting resdy for new lesrning active
ities.

What is to be learned and what is to be done (objectives and
requirements) are understood by the ‘child and instruction {is
focused on.the objectives. ,

SN
Unequal amounts of time are allocsted to children of different
entering achievement levels to attain the same objectives.

Different  learning piths--instructional materials and
activities——are provided to take into account each child's
unique learning characteristics.

Different amounts of both teacher-directed and student-
initiated 4individusal, pair, small-group, and whole-class
activity sre provided t¢ take into account each child's need
for stiucture and preference for mode of instrﬁctionﬂ.

Printed msterials, audiovisual materials, and direct exper-
iencing are varied to take into account each child's preferred
mode of learning--visual, suditory, or kinesthetic.

Fach child's progress in learniﬁgnis monitored carefully and
children are aided in overcoming difficulties by reteaching
and other techniques.
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Classroom management procedures are carefully planned.

 Teachers demonstratz their caring for the children and inter-
act positively with them.

Rules regarding classroom ~onduct are understood by the child
and are enforced fairly by tie teachers and the principal.

. Each child uses the entire class period in active learning.

Children arc expected to learn well and achieve high in
relation to their entering achievement levels in each cur-
ricular area. -

Teachers publicly recognize children's high achievement,
effort, regular attendance, punctuality, self~disciplined
conduct, helpfulness to others, and other actions indicative
of good citizenship. '

Teachers demonstrate enthusiasm, fairness, and orderliness.

The principal and district officials provide teachers the
conditions essentisl for effective teaching,  support the
teachers, and aid them in resolving problems of imstruction
and clsssroom management.

ik 4% koilhe S ik ;% Y
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With respect to the advising process, whether in homeroom or &
formal advisory group:

.;‘;“
LA

Each teacher servés as an advisor to a group of children.

xJ
4 k.

Special education teachers, psychologists, and counselors work
with children who have excepticnal needs.

i,

Each teacher meets with his or her advisees and their parents,
as a group, to explain the advising process.

Each teacher conducts three or more individual conferences per
semester with each child for the purpose of planning, monitor-
ing, and evaluating the child's instructional
program. Parents participste in two or more of these
conferences per year. “

EPAN

Each teacher confers individually with his or her advisees
regarding personal and social problems and provides small-
group instruction regarding personal and social development.




Curriéulun.quroveuent

Changing the content of the curriculum aud increasing or
decreasing the amount of time allocated for instruction in the
various curricular areas are powerful means of influencing what
children learn. Other means include changing textbooks and other
instructional materials, instructional activities, and evaluation
techniques, '

The district office attempts to improve the curriculum of all
the schools by developing curriculum guidelines. District curricu-
lum guidelines are usually developed by committees consisting of
representative teachers from each level of schooling and curriculum
specialists from the central office. The district guidelines
provide a structure that is intended to meet the coumon educational
needs of all children, regardless of the particular school of the
district a child attends.: At the sane time, however, the guide~
lines are adapted by each school and teacher to meet the unique
educational needs of each child. A general strategy that loecsl
school staffs employ in improving their school's curriculum follows
in abbreviated outline.

Esch school bases its curriculum on the district’s educational
philosophy and the school's program goals. -Course goals, course
content, and materials and methods of instruction are in &sccord
with the district philosophy and the program goals.

Each school focuses its curricuium on children's acquiring
knowledge and understanding, learning skills or learning strate-
gles, attitudes and values, and action patterns in the following
programmatic areas: '

Communication, including reading, writing, speaking, and
listening.

Mathematics.
Science and technology, including computer technology.
Social studies. |
The visual and performing arts.

Family and home membership.

Citizenship.

Related to the preceding areas, 1local school curriculum
comnittees and individual teachers: '
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I1dentify or prepare content outlines.
Identify or formulate subject and unit objectives.

ldentify or prepare instructional materials, including printed
and sudiovisual materials, that individual childien use to
attain their objectives. .

Formulate instructional methods, iacluding the use of time and
materialg, that ensble individual children to attain their
learnirg goals.

.

Ensure that assiénments and lessons are neither too demanding
nor too easy for any child.

Ensure that the content, the teacher's methods, and the
teacher's assessment of achievement are closely related.

‘Establish procedures for reporting to the students and parents
(and for ensuring a just and fair system of grading if letter
grades gre used).

Encouraging Children's Responsible Decision Making,
Self-Discipline, and Citizenship

Parents and the public in general want elementary schcols to
encourage good citizenship. They want children to try to leam,
behave well, respect authority, get along well with other children
and with adulte, and carry out other actions that are beueficial to
themselves 2nd to society. They want children with increasing age
to make wise decisions and to become increasingly self-disciplined.

Wise decision making is learned (see Chapter 6). I students
do not learn decision-making skills while in the elementary school,
they w211 experience difficulties in the middle school. Similarly,
if students are given no opportunity in the elementary school for
exercising self-discipline and demonstrating other aspects of good
citizenship, they will not meet these demsnds successfully upon
entering middle school. Accordingly, elementary schools set and
attain goals such as the following: ' ‘

The children progressively assume more responsibility for
learning well, self-disciplined conduct, regular attendance,
and other aspects nf good cicizenship. In their classes and
in meetings with their teacliers they learn decision-making
skills that help them to make educational decisions as indi-
viduals and concepts and skills that enable them to partici-
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pate in shared decision making with other students, the school
- staff, and parents.

Each child exercises increasing initiative for making deci-
sions and accepting the related consequences of the decisions.

The children as members of small groups take increasing
initiative for making decisions and accepting the responsi--
bility for the decisions regarding the goveriance of the
class, attendance, conduct, and other aspects of good citizen-
ship. )

Responsible children serve as officers and participate as
members of governing groups, such a&s the student council, and
as members of school committees, such as school lunch or
birthdays of national leaders.

In achieving the preceding goals, effective schools:

Foster a learning environment that encourages each teacher to
try to meet the educational needs of each child and to take
into account the child's learning charscteristics, including
entering achievement level in each basic skill ares.

Recognize not only the highest achieving childrem but also
those who consistently try hard and achieve well in relation
to their enterxing achievement levels. )

Recognize children publicly by displaying their pictures in
the classroom and school corridors, posting their names and
the nature of their recognition in the classroom ar?® school
corridor; 1iving special fleld trips, luncheoms, and other
events for them; and writing letters to their parents.

Try to recognize every child for something at least once each
semester. :

Effective schools also develop written guidelines regarding
discipline and attendance democratically, thus d4involving the
administration, teachers, parents, ard responsible slder children.
The guidelines are made clear to everyome--school staff, parents,
and children--and are enforced comsistently and fairly by everyone.
The guidelines indicate what teachers do in implementing them and
what district officials and the princdpal do to aid and support the
teachers.

Discipline., trooming, and Similar Items

Emphagsize a child-centered, self-disciplined approach rathef
than a punitive, adult-controlling approach to conduct,
grooming, and dress. ‘
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Recognize that each child's conduct, and misconduct, is 8
product . of the child's attitudes and actions, the child's
home/neighborhood conditions, and the school situation itself.
Accordingly, make clear to children and parents what is
expected and how the expectations are to be attained.

Carry out recognition activities pertaining to discipline such
as the preceding ones for learning aud achievement.

Work toward developing a positive self-concept in each child
(see the activities of Auer Avenue Elementary School given
later in this chapter) and constructive home-school " inter-
actions (to be described later in this chapter).

Attendance and Tardiness

Make clear tu parents and their children that perfect atten-
dance ir expected, except for illness, and that the child is
expected to arrive at school on time. If a child is tardy or
misses school to share a business activity or a vacatiem
with the parents, indicate the responsibility of the parents
and the child for making up the work that is missed and the
effects the absence will have on the child's grades and
prowmotion.

Recognize good individual attendance with techniques similar
to those given earlier.

Provide recognition to groups of children, such as those of a
classroom or a grade.

Fvaluating Student Learning
and Educational Programs

Principals currently collect considerable data as evidence of
meeting state or federal standards. These data are usually com-
piled only for complying with reporting regulations, A copy of
the report is filed in the principal's office and the report is
forgotten until the next year. However, in many schools, the staff
uses the data to achieve higher student outcomes and to improve the
school's educational processes.

A 1list of measurement devices widely used in elementary
schools follows:

Teacher-constructed paper—and-pencil tests, performance tests,
work samples, and observations. One or more of these devices
is used in each grade from kindergarten on.
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A standardized norm-referenced achievement test battery
administered in at least two grades in either the fall or the
spring.

Criterion-referenced tests, including minimum competency tests
in various skill areas, administered in the fall and spring,
starting in grade 2 or 3.

A mental ability test in grades 2 and 4 or 3 and S.

Other measures of outcomes in the cognitive domain-—-creativity,

writing skills, thinking skills, etc.-~-as frequently as desired

by the school. :

An inventory of learning styles.

Average daily attendance (annual).
Incidence of discipline referrals (annual).

Informal evaluation that is conducted without gathering and
analyzing qusntitative information is not to be overlooked. For
example, the primary teachers getting together at the end of the
first month of school to share their opinions regarding how well
they are meeting the educational needs of the children can be more
useful than studying test scores insofar as improving instruction
is concerned. Similarly, the irtermediate grade teacher miy use
part of the last week of the semester to secure each child's
opinion regarding the worthwhileness and appropriateness of his or
her mathematics or any other area of imstruction, and the results
of the evaluation are used in improving the educative processes of
the school. Evaluation is interpreted to include pre-sssessment,
ongoing assessment, and post-assessment.

Schools use the preceding information in implementing each’
phase of the general improvement  strategy that was explained in

Chapter 1 and mentioned earlier in this chapter:

. Assessing current status.
Identifying student outcomes that are satisfactory snd that
are to be maintsined, and identifying other student outcomes
that are to be improved. '

Setting measursble improvement gosls related to each area of
improvement and developing a plan to attain the goals.

Implementing the planned activities and monitoring progress
toward attaining the goals.
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Determining th; ~xt-nt to which eiach goal was attained and the
improvement activitie; were effective.

)

Evaluation informat‘on has msny other uses including the
following improvement related activities:

Asséssing the extent to which individuasl children attain
minimum competency objectives and other educational objec~
tives. | ' AN

Arranging an appropriate instruétional program for each child.

Monitoring each child's progress in each curricular area to
insure success and to avoid failure.

Evaluating the child's instructional program.

‘Making changes in the curricv’um and other components of
schooling. !

Reporting to parents and to the school's educational community.

Effective Home-School-Community Relations

Excellent schools have established good working relations
between the home and school as well as between the school and
community. The teachers and principal have frequent contact with
parents and other citizens. The school staff, parents, and other
citizens work together in providing effective schooling for the
children through a program of home-school-community relationms.

A smooth functioning program of home-school-community rela-
tions:

Is planned, implemented, and monitored cooperatively by a
school committee composed of representative school staff and
parents and other citizens. A key element here is a parent-
teacher organization. The organizatfon includes the princi-
pal, .asrepresentative teacher and a parent from each grade or
other unit of organization, and sometimes a8 school board
nember or other citizen.

Provides for frequent and effective communication between the
school and coumunity that enables parents snd other citizens
to understand the school's educational, including improvement,
programs and enables teathers to understand the home and
neighborhood conditions of the children they teach, Activities
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desigred to attain this goal include the P.T.O0. distributing a
school newsletter; conducting group events for parents and
school staff for purposes such as overviewing an improvement
project or recognizing children's accomplishments; carrying
out a8 community fund-raising project; or surveying parents by
questionnaire or telephone regarding some aspect of schooling.

Encourages parents and other community persons to participate -
in in-school educational gctivities. For example, parencs
participate in individual conferences with the teacher to plan
the instructional program of their child and to monitor the
child's progress. The parents respond to school requests for
assistance in solving problems associated with their child's
performances, such as learning problems, attendance, and
conduct; snd they encourage their child to attend school
regularly, behave well, and try hard. Parents and other
citizens come into the -school for activities such as tutoring
children; providing informstion to groups of children; and
teaching children specific skills, such as playing a musical
instrument. Other activities of this kind are indicated later
in this chapter for Auer Avenue Elementary School, and middle
school activities were given in Chapter 10.

Encourages teachers and children to participate in community
activities. Field trips, visits to museums, and attending
cultural events are common. Less common but equally important
are school visitations to the homes of the children.

Provides for the child's progress to be reported to the
parents regularly. Reporting progress fully and accurately is
important for all children. However, it is critical for
children in schools that have estsblished a minimum level of
competence in each basic skill area that each child must
attain 2ither to advance at the end of each grade or at the
end of the last grade of elementary schooling. As indicated
earlier, the individual conference is the only effective means
for reporting this area of progress to parents. This is
because the reporting must be detailed, indicating precisely
where the child is in each skill srea and what the teacher is
doing to aid the child in meeting the minimum criteria.
Homework and parent participation in aiding the child are
clarified. in these conferences. The schoocl also reports to
parents regarding the child's conduct, attendance, and emo-
tional and social development. Similarly, the parents present
information to the teachers. 1In this way, parents and teachers
exchange information that aids them in educating the child at
school and in the home.

Looking to tﬁe remainder of this chapter, we shall examine
three improvement plan summaries and the planned school effective-
ress activities of two schools.
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improvement Pian—
improvement of Mathematics Computation, 1984-85:
Parkview Elementary School, Cedarburg, Wi

1. Area of Improvement
Improvement of Mathematics Computation.
2 Need for lmprovement

A needs assessment by the school staff indicated that sonme
children were not achieving as high as desired in mathematics
computation. A detailed analysis of the 1983-84 standardized test
scores in mathematics computation showed that the achicvement means
of the grade 4 and grade 5 students were above expectancy, based on
their mental ability scores. However, the upper quarters of each
grade in mental ability were slightly below expectancy. Also, the
achievement means of grades 2 and 3 were below expectancy, mainly
because of their below—expectancy achievement in adding and sub-
tracting whole numbers. Examination of the locally constructed
criterion~referenced test confirmed these results.

3. Percent of Students and Grades Involved

1002 of students in grades K-5, except those classified as
having exceptional education needs.

4. Persons Who Planned and Will Coordinate and Evaluate the
Program

s

Instructional Improvement Committee consisting of the princi-
pal, a teacher from each of three teanms, K-1, 2-3, and =5, and two
specialist teachers of reading and emotionally disturbed children.

5. Persons Who Will Implement the Program

All K-5 teachers.

6. Improvement Goals

General Goal

High student achievement in math computation will be main-
tained in the upper grades, and achievement in the primsry grades
will be raised.

‘Performance Goals

The mean mathematics achievement compﬁcation score of
each of the four quarters of each grade 1-5 in mental sbility
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will be equal¥to or higher than their mean mental ability
score.

The mean mathematics achievement computation score on the
subtests desling with adding whole numbers ané subtracting

whole numbers will be at or above tKe expected score, based on
mental ability, in the primsry grades (higher achievement on
these subtests will also raise the total mathematics computa-
tion score).

7. Preparatory Activities

Meet within teams to discuss possible problem areas in the
curriculum, use of materials, teaching techniques, learning activ-
ities, cotc. .

Hold cross-grade level meetings to discuss the preceding
items.

Meet with teachers of other schools to discuss the preceding
- items and get suggestions on ways to solve some of the problems.

Summarize the ideas gained and determine which ones will be
implemented by each team.

8. First-Year Implementation Activities and Monitoring Progress

Implementation Activities

Use the new techniques, ways of grouping, activities, and the
materials as planned.

increase the daily and weekly timc: spent on mathematics where
appropriate.

Try to keep all the children on task during math instruction.

Continue to wvisit other schools te view their mathemtics
programs in action.

Monitoring Progress -

Each teacher will regularly check the progress of his or her
group and also of individual students.

Egch team member will report progress and identify problems in
regular meetings of the team.

The Improvement Committee will discuss progress and concerns

at its regular meetings. The District Director of Instruction will
attend some of these meetings and observe teachers' classes as time
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permits, The principal and Director of Instructicu will provide
assistance and consultation to the teams.

9, Evaluation

Fach tesm will meet to assess the effectiveness of the new
strategies.

The standardized and locally constructed mathematics tests
will be administered to all children of grades 1-5 in the spring.

The Improvement Committee will examine the test data to
determine the extent to which the goals were attained and to assess
the effectiveness of the improvement activities.

i [ ]

10. Refinement

This project will be continued for several years, changing
methods, materials, -etc. as appropriate. The goal is to ensure
that each child achieves as high as can reasonably be expected and
that each teacher continues to refine his or her teaching compe-
tencies.

11, Time Schedule

1984-85 Preparatory Activities y

October. Teachers search for ideas and materials at the WEA
Convention.

October-Novewber. Teachers meet in~house and at other schools
to discuss instructional techmniques, activities,
materials, etc.

1984-85 Implementation and Monitoring

-

October-May. Teachers try new techniques, wmaterials, and
‘ activities. ¢

Teachers visit other schools and districts to
observe other math programs in action.

The Distriet Director of Instruction observes
Parkview math clssses and as appropriate offers
suggestions for improvement.

January. The Improvement Committee meets tO aSs8€ss the pro-

gram thus far and to offer input for the interim
report to the District Improvement Committee.
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The principal submits the required interim progress
report to the District Committee.

January-March. Teachers continue to meet, to share informa-
tion, discuss progress, concerns, etc.

April-May. Administer the standardiced and locally con-
structed tests to all students in grades 1-5,

May-June. The Improvement Committee collects and makes a
prelimirary aualysis of the current year's dats.

June. The principal submits project report to the District
Cormittee,

Juae-July. The Improvement Committee meets tosmake 8 final
analysis of the 1984-~85 data and to prepare the
1985-86 plan.

12. Budget
$350.00 - Extra pay to teacher committee members for time
‘\\\ teachers spend during the summer of 1985 to compile
. and analyze evaluation data and to plan 1985-86
program.

$300.00 ~ Materials to aid math instruction in 1984-85.

$100.00 ~ Preliminary compilation of spring test data by
clerical person.

improvement Plan—improvement in Composition, 1983-84:
Thorson Elementary School, Cedarburg, Wi

1. Area of Improvement
Improvement of Composition in grades 3, 4, and 5.
2. Need for Improvement
In a schoolwide needs assessment, the elementary teachers of
grades 3-5 indicated that some children were not learning to write

as well as desired. Standardized test results also showed some
children achieving below expectancy.
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3. Percent of Students and Crades Involved

1002 of the children in grades 3, 4, and 5, excluding those
classified as having exceptional education needs.

b.‘ Persons Who Planned and Will Coordinate and Evaluate the
Activities s

The Committee on Individualized Instruction that includes the
principal, the counselor, the reading specialist, and a teacher
from each of three teams, K~-1, 2-3, &-5,

5. Persons Who Will Implement the Activicies
All third-, fourth-, and fifth-grade teachers.

General Goal

Children of grades 3-5 will improve their writing skills.

Performance Goals

Children will increase the mggnitude of vocabulary as
indicated by the total number of running words used in a
composition.

Children will increase the diversity of vocabulary as
indicated by the number of different words used in the first
50 running words of a composition.

Children will improve the conteni quality of a composi-
tion as indicated by comparing the child's composition with
other papers (holistic method).

Children will use a title for each composition and
impxove its appropriateness.

Children will write each paragraph in a composition as a
group of sentences organized around a main idea.

Children will write a topic sentence &8s an expression of
the main idea of every paragraph.

Children will improve in the sccurscy of their spelling.

Children will use correct terminsl punctuation in each
sentence. '

Children will capitalize the first letter of the first
word in each sentence.
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7. Preparatory Activities -

' A

Hold cross-grade level meetings to discuss the goals and to i
identify activities to attain the gasls v

Viegit other schools that are working on the improvement of
writing skills.

Attend workshops and conferences related to improving composi-
tion. ¢

Summarize the information from the various sources and id-qtify
what is relevant for this school.

8. . First-Year Implementation Activities and Monitoring Progress

. Implementation Activities

. . ’,'
Teach the components of' the K~5 language arts curiiculum,
Written Expression, giving special emphasis to the content
- indicated in the preceding performance goals.

| R
Implement new teaching techniques identitied through the e
preparatory activities. &
A
Increase the amount of time-given to the varicus aspects of '
written composition indicated in the objectives.
A
Atteapt to keep all children on task during language arts
instruction. ,
Rerurn the compositions on the same day they are written if ;
possible, "
Point out errors the child has made and have the child correct
the errors, giving assistance;as necessary. .
Continue to visit other schools to gain ideas. !
Monitoring Progrecs
Each third-, fourth-, and fifth-grade teacher will regularly v
monitor the progress of the children. -
Fach teacher will report progress and problems regularly to .
the principal. ﬂ?
X
The teacher and principal will meet at least once per week to
discuss progress and to plan. ;
221 )
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The District Director of Instructica will observe classes and
attend principsl-teacher meetings.

The principal and Distriet Director of Imstruction will pro-
vide consultation and other forms of assistance.

S, Evaluation in Terms of Coai Attainment and Effectiveness

At least once per month, the teachers will meet with the
principsl and give their informal evaluetion of the effectiveness
of their instructional prograc.

All children will write a composition during the second week
of October and another one during the second wesk of May. No
‘sssistance will be provided. Children will be allowed to use
clasaroom dictionaries and no time limit will be imposed.

The compositions will be assessed by a panel of nonteachers
(principal, Director of Instruction, District Reading Coordinator)
using the Thorson School Composition Scale. The scale contains the
 scoring criteria, decision rules, &nd peint values for each of the
* aregs of composition included in this improvement plan. :

The results of the panel's assessment will be discussed with
the grade 3-5 teachers in a meeting before the close of the school
year and the effectiveness of the various materisls, exercises,
. instructionsl procedures, wonitoring process, and principsl and
district office assistance will be estimated.

10. Refinement

' This project will be continued into 1984-85 with modifications
based on the evaluation. Further preparatory (inservice/staff
development acrivities) will be provided as necessary.

- 11, Time Schedule
Préparatory Activities: Aﬁgust—Septénber, i983
Planning: September-October, 1983.

Implementation: October 1983-June 1984,
" Evalugtion: November 1983~June 1984.

o
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improvement Plan—Staft Renewal, 1983-84:
Parkview Elementary School, Cedarburg, Wi

1. Area of Improvement
Staff Renewsl.
2. Need for Improvement

Teachers informally indicatcd stress arising from the possible
closing of one of the three elementary schools of the district and

from other sources.associated with this possibility. The stress

appecared to be interferimg with their enthusiasm for continuing to
work more hours than required by the master coatract.

3. ?ercent of Students and Grades Involved

All of the teachers; no children.

4. Persons Who Planned and Will Coordinate and Evaluate the
Program '

Committee og principal and six volurteer teachers.
5. Persons Who Will Implement the Program

All teachers of grades K-5, r
6. Improvement Coals

General Cogl

Promote staff renewal through more communication among
teachers and individual and group means of reducing stress.

Performance Goals

Each tescher will gain a better understanding of the
causes of stress and means of coping with it.

Each teacher will indicate a reduction in stress from
September to May.

7. Preparatory Activities
Form a volunteer committee of the principal and six teachers

to plan a program, attain the goals, monitor progress, ang evaluate
the results: )
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8. First-Year Implementation Activities and Monitoring Progress

Implementation Activities

Committee on stress summarizes results of inventory adminis-
tered in the spring of 1983 and the fall of 1983, presents and
discusses results in general terms at team meetings.

Hold rap sessions in Faculty Lounge to Siscuss school closing
issues, facts, and perceptions.

Write to other schocls for descriptions of their stress reduc-
tion and staff remewal programs. ‘

Parkview teachers meet with teachers from the other two elemen-
tary schools to share ideas.

Collect articles from various sources for teachers to read and
discuss.

Resource person addresses teacher stress in general in ome
session and specific issues identified through administration of an
inventory in a later session. '

Stress Committee summarizes means of stress reduction that wmay
be relevant for individual teachers and groups of teachers of
Parkview.

Teachers discuss the means in team meetings and rsp sessioms.

‘Teachers address sources of stress, such as use of coffee and
cigarettes, family and teaching responsibilities and related con-
flicts, interpretation of events perceived as threatening, avoid-
ance of some stressful situations, and sharing of stressful feel-
ings and events with other teachers.

Teachers attend relaxation sessions conducted by another
teacher.

Monitoring Progress

Stress Committee informaliy monitors progress through talking
with one another and other teachers.

9, Evaluation in Terms of Gosl Attainment and Effectiveness of
Activities

Administer stress inventory in spring and compare results with
fall administration. ‘
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Survey teachers to assess the degree of change they felt could
. be directly attributed to the iwprovement activities.

10. Refiuement

' Continuation of the program will depend upon staff xesponse in.
May of 1684.

11. Time Schedule Starting Date Ending Date

-~

Prepaxatory September 1983 November 1983
First-Year Implementation October 1983 May 1984

s First-~Yeax Evaluation September 1983 May 1984
Refinement ' Dependent on May results

£

I N I VR

2

12. Budget

A
e

1983~84

4dk

$150,00 ~ Resovrce person
$100,00 - Materials

e

-

Activities Planned To Increase School Effectiveness, 1984-85:
Auer Avenue Elementary School, Milwaukee, Wi

%4 240G

P

All of the activities planued for 1984-85"related to curricu-
lum and instruction in the basic skills, school climate, evalustion,
and parent-community involvement follow.

Reading

The ultimate goal of the Auer Avenue reading program is to
foster an appreciation for reading. The Auer Avenue reading
program will facilitate the achievement of this goal by providing
reading instruction and experience which assist pupils in develop-
ing their reading competencies through the assimilation of skills,
concepts, and attitudes necessary for them to read effectively.
The reading program will emphasize time~on-~task activities that
relate to increasad achievement in all reading skill areas.

-
}. A comprehensive reading model will be provided for the staff.

2, A reading task force will be continued to review expectations
in reading.

A

3. The staff will coordinate classroom/remedial reading services
for Chapter 1.
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4. Supplemental rcaders will be sent home for pupils to read to
their parents. _ @

5. A Hoffman Resder parental tutorial program will be established
_to supplement reading instruction for intervention pupils.

6. A systems 80 reinforcement center will be established in the
IMC.

:Jﬁem*%i‘

7. The staff will be actively invclved in the assessment and
monitoring process.

:".m;'

¥ -

8. A Junior Great Books Program will be conducted for outstanding
and interested readers. ‘

q

9, Oral reading will be emphasized.

10. "Direct Instruction” and "Time—on-task" with related practice -
and application will be emphasized.

11. Resiing skill instruction in other curricular areas will be

emphasized.
: o |
12. Grade level expectations will be followed at each grade level. ‘ﬁ?
| ¥
Mathematics
The goal of the Auer Avenue mathematics program is to provide | fg
a balanced approach to developing proficiency in computation skills, "
math concepts, and problem-solving skills. Emphasis will be placed *

on math concepts and problem-solving skills. The Missouri Math
Model, the Racine mini-math materials, and D. C. Heath materials
will be used for instructionm. ‘ ‘ .

I. All pupils will master objectives for their grade placement as
stated in the adopted Heath Math sr ‘es.

2. The Missouri Math Program direct instruction will be followed.
3. A total content schedule will be developed.
4. Math Facts Cards will be sold in the office. ,;
5. Monthly newsletter will highlight math activities.
6. Grouping of children based on ability, with the top group %
working above grade level when appropriate, and total conteant -
coverage by all grades.
ot
7. Staff will set and review expectations in math.
226 ;
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8. Staff will coordinate classroom instruction with Chapter 1
math program.

9. Staff will be actively 1involved in the assessment and
' monitoring processes.

10. Reinforcement opportunities will be provided for the low math
groups during special help periods.

11. Math facts will be emphasized.

12. Computer Assisted Imstruction wiil be provi&ed for eligible
children in grades 4-6. .

13. Homework will be assigned, collected, and corrected Monday
through Thursday.

14. The administration will visit math classeg.

15. Pre- and posttests accompanying the Heath program will be used
to determine classroom progress.

16. Math facts will be reviewed daily and tested weekly.

17. Suggested home activities will be included in newsletter to
parents.

18. Mini-math will be used to stress problem solving and review.
19. A primary and intermediate Math Olympics program will be held.
20. Crade level expectations will be followed by each grade level.

Language Arts

The ultimate goal of the Auer Avenue language program is to
produce writing which is of appropriate quality for each student's
grade level. Our program teaches children to write through active
participation and stresses the process of writing. The Lsboratory
Approach to Composition Writing, the M.P.S. Grade Level Expecta-
tions, and the Macmillan textbook will be used for imnstructional
purposes. Emphasis will be on the developwent of sentences,
paragraphs, and composition in writing and of penmanship, listen-
ing, and speaking skills. Students will be expected to be good
communicators by being able to 1listem, speak, and write
effectively,

1. A local Language Arts Model will be used.

2. A highly structured, direct instruction model for teaching
language arts will be used.
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3. Forty-five minutes of direct instruction in language will be
‘ provided daily.

4. The Chapter 1 reading teacher will reinforce language skills
in the Chapter 1 reading classroom.

5. Language classes will be visited regularily.

6. Grade level expectations will be followed at each grade level.

7. Selectivns of students' compositional and functional writing
will be included in the parent newsletter and bi-monthly
bulletin board. \

8. Each child will get a chance to perform in a stage presenta-
tion. : , _

9. Students will correct Daily Oral Language Activities daily.
10. Students will be tested each Friday on Daily Oral Language.
11. Awards will be given for outstanding compositions.

12. Three assessment meetings will be held. Students' langnage
* work will be examined by the Language Arts Specialist and
principal. Specific findings will be made and discussed.

13. The staff will be continuously inserviced onm the Labcratory
Approach to Compositional Writing.

School Climate

Auer Avenue will develop a strong instruciional program which
will enable each child to be academically successful and therefore
develop a positive self-concept. The interrelationships between
staff and students will be stressed. Activities which will enhance
a pupil's self-image will be developed and stressed throughout the
school year. Self-reliance, self-discipline, self-control, and a
willingness to excel will ensure our students' success in a wide
range of life skills. '

1. Attractive bulletin hoard displays of pupils' work will be
instituted. '

2. School spirit will be enhanced through the use of a school
motto, goals, school colors, emblew, and tote bags.

3. Periodic assembly pro